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Learning Intentions:
We are learning how to approach teaching
our MLs in the general ed classroom from an
asset-based perspective.

We are learning what tools and scaffolds can
be useful to help our MLs grasp rigorous
content.

Success Criteria:

| can use language proficiency knowledge to
tailor instruction to the needs of multilingual
learners.

| can help my MLs grasp grade-level, rigorous
content and improve their language skills at the
same time.







6 7 prep,'11th
grade Engllsh class! How
the { % am | supposed to
teach them when they
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Zaizai ’ - A Went to TPT and downloaded the first
- e ° > hewcorher acketq could find.
how to |Og Into his A Gave them Quill ESL grammar practice to
do while my other students did grade level
computer! 4 :
Work.
A . . e .
A Felt guilty. Cried a lot. Kept asking questions.
A Became the resource | needed.




Adopting an Asset - Based Approach to
Teaching Multilingual Learners

: : Lanquage Proficiency Levels in Practice
Mindset Shift Judd Y
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Tools and Scaffolds




Mindset - Turn Deficit Thinking into
Asset - Based Thinking
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their students influence
the choices they make
about instruction,
feedback, and
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9 Fisher & Frey, Better Learning
Through Structured Teaching (2014)
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are doing until they learn English, so |
gave them sofmethhg from the 1st

grade curriculun. o

My student is just lazy. | gave her the
list of instructions and she just put her
head down or watches YouTube.

J

understand Romeo and Juliet.

| put the test in Google Translate and
she stillJailed it. What else am |
supposed to do?
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supports until they build their
language proficiency.

Maybe these instructions are
overwhelming. | should chunk them.

. . This student is gobing to need
background knowledge and
vocabulary.

» \/ﬁt accommodations does my
stUdent need so | can really assess
their mastery of this standard?




Family Information & Interests, Skills, Add’l Information
Prior Schooling
e Also speaks Mam and Chuj
e Lives with mother and e Very interested in science
father _ e Likes to play soccer
 Father speaks English; e Wants to go to college and be a neonatal nurse
mother does not
e Migrants
e |Interrupted schooling
since 10 years old
Basic Information Assessment Classroom Modifications
Accommodations
Grade 9 e Engage in academic conversations
'ﬁ“ﬁﬁ;g%ﬁ:‘e and e Provide visual/graphic organizers
Home Language Spanish a half ' e Interaction opportunities
#Bilingual dictionary
#Reader
Birth Country Mexico
Family’s Country of | Guatemala English Language Development Goals Across the Curriculum
Origin
Discourse Sentence Word/Phrase
Years in OPS < 6 months . ] . . ) .
Expressive Express ideas using Convey meaning using | Communicate using
S - Speaking basic organizational simple sentences, technical language
ELD Case Manager - Writing patterns, connecting occasionally adding to convey complex
Jenn Bufkin - Representing ideas with dependent clauses concepts in specialized
; demonstratives, contexts
[ pronouns, and
WIDA S r conjunctions
August 7, 2025
Composite 1.5
sz 30 Interpretive Identify_‘r ba_sic pc-r_nprehend meaning | Understand technical
- Listening organizational in simple N language to .
- Reading patterns sentences, recognizing | support comprehension
Speaking 1.0 - Viewing in ideas, examining how | how dependent of complex
noun groups clauses enhance concepts in specialized
with prepositional logical relationships contexts
Reading 1.0 phrases and
extended modifiers
Writing 10 enhance meaning




Expectation
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expectations of all students are
more likely to create conditions

where all students can be

tot X
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9 John Hattie, Visible Learning (2009)

YOU CAN DO
HARD , THINGS
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Stages of Second Language Oral Acquisition

Pre- 0-6

Production

Early
Production

Speech
Emergence

6 months
to 1 year

Intermediate
Fluency

« Silent Period.

» Minimal comprehension.

« Emphasis is on listening to the
different components of the target

« Limited comprehension.

« One- or two-word responses,
patterned language and language
“chunks.”

» Good comprehension.

« Errors in pronunciation and grammar.

« Simple sentences with limited
vocabulary, mainly in present tense.

« Excellent comprehension.

« Few grammar errors.

« Variety of sentence structures
and tenses.

Receptive

Listen, point, move,
choose, imitate, act out,
draw.

i

Name, list, categorize,
label, respond with one
or two words.

Describe, define,
explain, recall, retell,
summarize, role-play,
compare, contrast.

Give opinions, defend,
debate, justify, examine,
analyze, create,
evaluate, read, write.
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INTELL'GENCE

Proficiency Level
Gre 12

WIDA Expressive Language Chart for Grades 9-12

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

and cohesive ideas using varied
organizational patterns with strong logical
relationships and audience awareness

Sentence

Convey meaning using an increasingly
complex variety of sentence types, showing
relationships, including embedded clauses
and parallel grammatical structures

Word/Phrase

Communicate using strategic and
precise language choices to refine
arguments, strengthen persuasion, and

eliminate ambiguity

|Grades 9-12 INTERPRETIVE|

siency Level

WIDA Interpretive Language Chart for Grades 9-12

As multilingual learners work toward the end of a proficiency level, they can consistently. . .

Discourse
anguage

Analyze well-developed, cohesive
ideas, evaluating eemplex organizaticnal
patterns, understanding how noun
groups expand or condense meaning
to zuit audience and purpose

Sentence

Grammatical Complexity of
Language b Language Uses
Comprehend meaning in an increasingly
complex variety of sentence types,
recognizing relationships, including
embedded clauses and parallel
grammatical structures

Understand strategic and precise
chaoices to refine arguments, strengthen
persuasion, and eliminate ambiguity

End of Level 4

End of Level 3

End of Level 2

End of Level 1

Express coherent, cohesive ideas by
adapting organizational patterns to
enhance clarity, logical flow, and
audience engagement

| Express ideas, strengthening cohesion in

organizational patterns using given/new
information, whole/part relationships,

and paragraph openers

Express ideas, improving cohesion of
organizational patterns across and within
texts by applying substitution, ellipsis,

and parallelism

Express ideas, building logical
connections within organizational
patterns using synonyms and parallel

expressions

Express ideas using basic organizational
patterns, connecting ideas with
demonstratives, pronouns, and
conjunctions

Convey meaning using a variety of
sentence types, showing increasing
control over logical relationships

Convey meaning using compound and
complex sentences, with deliberate
clause variation

Convey meaning using compound and

complex sentences, refining control over
different sentence structures

Convey meaning using simple and
compound sentences, showing initial
attempts at sentence variation

Convey meaning using simple sentences,

occasionally adding dependent clauses

Communicate using precise choices,
adding shades of meaning and
figurative language to shape meaning

and effect

Communicate using modal verbs,
hedging, and evaluative expressions to
express opinions, possibility, and necessity

Communicate using abstract nouns and
adverbials to add clarity about when,

how, and where

Communicate using collocations

and idiomatic expressions to make

language sound natural and contextually
appropriate

Communicate using technical language
to convey complex concepts in specialized

contexts

#Analyze cohesion of ideas, evaluating
how organizational patterns link ideas
related to events, descriptions, and
relationships through noun groups

Comprehend meaning in a variety of
sentence types, recognizing logical
relationships

Understand precise choices using
shades of meaning and figurative

language to shape meaning and effect

of Level 4

Analyze organizational patterns
im ideas, determining how meaning is
condensed through compact noun
groups (nominalization)

Comprehend meaning in compound and
complex sentences, recognizing a variety
of ways to combine clauses

Understand choices using modal verbs,
hedging, and evaluative expressions
to express opinions, possibility, and
necessity

Analyze cohesion of ideas across and
within texts, examining how noun groups
with contextual details add meaning

Comprehend meaning in compound
and complex sentences recognizing
different sentence structures

Understand choices arocund use of
abstract nouns and adverbials to add
clarity about when, how, and where

Analyze connections between ideas,
examining how noun groups with
clauses expand meaning

Identify basic organizational patterns
im ideas, examining how noun groups
with prepositional phrases and
extended modifiers enhance meaning

Comprehend meaning in simple and
compound sentences, recognizing
sentence variation

Comprehend meaning in simple
sentences, recognizing how dependent
clauses enhance logical relationships

Understand collecations and idiomatic
expressions to make language sound
natural and contextually appropriate

Understand technical language to
support comprehension of complex
concepts in specialized contexts

| End of Level 1INTERPRETIVE |

Planning Questions for Instructi

and Cl

* What can the student do with language?

What are the connections to the student’s social, cultural, and multilingual strength

Planning Questions for Instruction and Classroom Assessment
*  What can the student do with language?

*  What are the connections to the student's secial, cultural, and multilingual strengths and interests?
*  What concrete feedback will move the student forward?

What concrete feedback will move the student forward?
What scaffolding and modalities will increase the student’s engagement?

oo

WIDA Interpretive Language Chart for End of Level 1

As multilingual learners work toward the End of Level 1, they can consistently. . .

End of Level 1 for
This Grade-Level
Cluster

Discourse

Organization, Cohesion, and Density of
Language by Key Language Uses

Sentence
Gramenatical Complexity of
Language by Key Language Uses

Word/Phrase
Precision of Language by
Key Language Uses

Grades 9-12

| identify basic organizational patterns

‘ Comprehend meaning in simple

Understand technical language to
support comprehension of complex

End of Level 1for
This Grade-Level
Cluster

WIDA Expressive Language Chart for End of Level 1

As multilingual learners work toward the End of Level 1, they can consistently. . .

Discourse
Organization, Cohesion, and Density of
Language by Key Language Uses

Sentence
Grammatical Complexity of
Language by Key Language Uses

Word/Phrase
Precision of Language by

Key Language Uses

Grades 9-12

Express ideas using basic
organizational patterns, connecting
ideas with demonstratives, pronouns,
and conjunctions

Convey meaning using simple sentences, G
occasionally adding dependent
clauses

icate using technical

language to convey complex concepts
in specialized contexts

;i;:.n. examining how noun .MW Convey meaning primarily through G
extended modifiers enhance meaning simple sentences with emerging

variation in sentence structure

icate using multipl g
words to demonstrate flexible word use
across contexts

Express ideas using sequencing,
repetition, and transitions for logical

flow

in specialized contexts

P P

Identify seq of ideas, ¥ning C hend meaning in simple

how noun groups with adjectiy it recognizing basic sy

refine meaning variations

Identify early attempts at arranging Comprehend ing in

ideas, examining how noun groups with  fragments and occasional simple
rjunctions help ing beginning to &

Understand multiple meanings,
d ing flexible word use across
content arcas

d word fi ti
to create new meanings

Express ideas with simple transitions
and developing connections

Convey meaning using sentence G

fragments and occasional simple

RN B sentences with emerging subject-verb
9 agreement

using word f tion
strategies to create new meanings

Und,

Grades 4-5

icate using words and phrases
to relate personal experiences and
classroom routines

transitional phrases

‘Expressideas,oftemelyingonnpomd j Convey ing primarily through 1 Ci
phrases sentence fragments, occcasionally with

Grades 2-3 full sentences

Identify emerging links among
ideas, recognizing how noun groups
contribute to meaning

Identify loosely related ideas,
recognizing meaning through
frequently used nouns

Comprehend ng in sent Understand words and phrases when
fragments, with emerging recognition i i e and
of sentence patterns

;imm'r;uﬁnes
Comprehend meaning in words, Understand high-frequency words
phrases, or memorized chunks and translanguaging strategics when
language, beginning to recogni processing information about known
| syntactic repetition situations
Understand familiar words and
commands when processing ideas about

Express ideas with increased use of

formulaic phrases

Convey meaning using words, phrases, C
or memorized chunks of language

using high-frequency
words to share ideas about known
| situations

Kindergarten Express ideas in isolation

Convey ing primarily through | & icate using familiar words
individual words, progressing toward and commands to share ideas about
simple phrases concrete, immediate situations

Comprehend ing in individ
words, progressing toward simpie
phrases

Kindergarten Identify isolated ideas, noticing

comveyed through single nouns or
verbs

Planning Questions for Instruction and Classroom Assessment

*  What can the student do with language?

*  What are the connections to the student'’s social, cultural, and multilingual strengths and interests?
*  What concrete feedback will move the student forward?

¢ What scaffolding and modalities will increase the student’s engagement?

W I DA WIDA ks housed within the Wisconsin Center for Education Research at the University of Wisconsin-Madison
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ing Sons for ion and Cl
What can the student do with language?

What are the connections to the student's social, cultural, and multiingual
What concrete feedback will move the student forward?

What scaffolding and modakities will increase the student’s engagement?

W I DA WIDA & housed within the Wiscontin Center for Education Rese sch 3t The Linwersty of WiscossinModiscn
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SKkill

Level 1 Example

Level 3 Example

Level 5 Example

e

I.d

Speaking

|dentify with single words or
phrase.

Express understanding
using compound and
complex sentence.

Explain using clear,
organized sentence with
audience in mind.

Use of simple
sentences with basic
organization.

Correctly use abstract
nouns and adverbs
when writing a story.

Sophisticated and
precise word choice
used with a variety of
sentence types.
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| ' ! Writing
ap

Reading

Comprehend the
meaning of simple
sentences.

Recognize paragraph
structure and detalls.

Recognize relationships
between paragraphs
and purpose of
sentence types.

L
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Listening

Recognize key words

following single - step

verbal instructions.

Sequence steps from
directions

Evaluate arguments in a
speech




Differentiated Tasks: Responses to Images

o

WIDA Level 1

Label four items In

this picture

WIDA Level 4

Which vehicle do

you like? Why?

WIDA Level 2

r“ !I"‘.’l '

'v.n"_)' lt ";' "J'..' 18 :'“;.

S sentence. |

WIDA Level 5

VWrite 5-4 sentences

describing this

picture

WIDA Level 3

\AJ

vWrite a sentence

about this picture.

WIDA Level 6

ell a short Story (2-3

paragrapn) about what
IS happening nere




Create a Classroom of High Challenge with High
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provide scaffolds
to encourage
student growth.
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language, social skills, and academic

y |

3 Spencer Kagan, Cooperative Learning (1994)

Gradual Release of Responsibility

Strategies
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Gonzalez, V. (n.d.). Infographics. Serving Multilingual
- Y Learners of All Ages. Retrieved from
tps://www.valentinaesl.com/infographics.html




OK, but how do | do all of this without adding to my
already full plate?

DOs and DONdTs - ~ 3z
DO: Amplify not simplify lessons for MLSs. “
DO: Teach your grade level content standards
providing  background  as necessary. 4’/;/ A
__AJust make a translated copy of the work 7 '\
for your ML students.
DO: Provide ML students with the vocabulary
needed to be successful.

__9 Underestimate the power of visuals.

DO: Remember we are all teachers of language.

DO: Let your ML students talk.




QUALITYTEACHING
for English Learners®

PREPARING
LEARNERS

INTERACTING
WITH TEXT/CONCEPT

Activate relevant prior knowledge or
build the field

Deconstruct text, focus on understanding of
meaningful chunks

Focus attention on key concepts to Reconnect chunk to whole text

be-developed Establish connections between ideas within

Introduce crucial vocabulary in text
context

Lesson
Goals/

Ftia Three Moments in a Lesson

@Task TSSKL @w‘h’k Task L @hsk
Objectives « J \ J \ ) Objectives

SIOP
Model

The Sheltered Instruction Observation
Protocol (SIOP) Model is a research-
validated framework for designing and
implementing effective lessons for
English language learners

The Intersection of =
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EXTENDING
UNDERSTANDING
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Connect ideas learned to other ideas
outside the text

Apply newly gained knowledge to
novel situations or problem-solving

Create or recreate based on new
understandings

tm"( @T
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Lesson

Goals/

UPL supperds+ benefits mys.







Cooperative Learning with MLs

A Use ML Friendly Structures
| Think - Pair - Share
| Numbered Heads Together
| Round/Rally Robin
| Four Corners
| Reading In Four Voices
A Start with Pair Structures
A Repetition is your friend!
A Pre - production students get a buddy
A Use Cooperative Learning to reinforce
tier 2 and 3 vocabulary.
« .~ AProvide speaking frames.




(35 [SEVATION

Ellevation Strategies

4 A
: ESL Teachers K- 12
: AL
L . - A
} MED\ A Advocating for MLs
A Engaging ELLs - ESL Teaching
Resources for K - 12 CO”eagueS

A Ellevation Educator Community

'S OKAY
%% ASK
ol HELP




