KENTUCKY READING ACADEMIES:

Two Years of Outcomes and Impact

PROGRAM OVERVIEW

In 2022, the Kentucky General Assembly passed the Read to Succeed Act (Senate Bill 9, 2022) in an
effort to improve reading proficiency of Kentucky students. The Read to Succeed Act promotes a
comprehensive and multipronged approach to improve literacy through a plethora of statewide
Initiatives. One such initiative, the Kentucky Reading Academies, aims to invest in educators by
providing high-quality, evidence-based early literacy instructional resources.

The Kentucky Reading Academies aim to develop K-5 educators’ knowledge and beliefs surrounding
foundations of early literacy—how children learn to read and why they may struggle. This, in turn,
translates into the classroom where educators have the tools to deliver targeted and responsive
literacy instruction, impacting student outcomes, specifically improved grade-level proficiency.
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ASSESSING PROGRAM IMPACT

To understand the impact of the Kentucky Reading Academies on teacher and student outcomes, KDE contracted
with ICF to conduct an external evaluation of the program and its initiatives. ICF addressed four research questions
using a mixed-methods evaluation approach that included (1) quantitative data from teacher surveys and student
assessments; (2) qualitative data from school-based observations and focus groups with instructional staff, SLCSs,
and school leaders; and (3) robust case studies with three elementary schools across three school districts.

KEY FINDINGS: The Kentucky Reading Academies have rapidly advanced literacy
outcomes since the program’s inception 3 years ago, with increases in educators’
evidence-based literacy knowledge, beliefs, and instructional practices, and in their
students’ reading scores.
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Using Systematic and Explicit Phonemic Awareness
and Phonics Resources

Educators demonstrated improved literacy
instructional practice, particularly as

interventions were layered (e.g., LETRS PL and
coaching)

LETRS-trained teachers who

worked with literacy coaches 31% H
outperformed their non-LETRS- 19% o 23% E m
. . . 22%
trained counterparts in their use of 0% 7% 1% % 2%
phonemic awareness and phonics Beginning Miadle  End  Beginning  Middle  En
. . . . Non-LETRS Participants LETRS Participants
resources Iin their instruction. B ves [ Mosty comentat B Not Vel

Grade 5 students taught by LETRS-trained
teachers over consecutive years had case Studg

significantly higher reading scores than Fewer Stu énts Needing Reading

other students.
: : : Improvement Plans
The trend persisted for special education

students in Grades 4 and 5. In one of the case study schools, the

Implementation of HQIR and LETRS®

Grade 5 KSA Reading: Dosage Effect strategies has led to significant
improvements in students’
Bl Hich Dosage Group performance on the district-wide

523.2%* 520.1 2 Years Exposure :
o bees literacy assessments.
ow Dosage Group
- 1 Year Exposure

(h=1190) 21759 (h=3008) | Comparison Group Following students’ completion of
the i-Ready assessment, the
number of students across the
district who had reading
Received SPED Did Not Receive improvement plans decreased
Services SPED Services . .
substantially from approximately

Grades 4 and 5 Special Education: Dosage Effect

516.3 5172 5158

513.4** 5097 5075

Grade 4 -_- 90 to 50.
(n=206) (n=399) (n=530) (n=768)(n=1483) (n=214)
: The district instructional coach
51568 5004 5089 92950% 5791 5204 , .
Grade - - ._- attributed this change to the
(0= 210) (n=290) (ne488) (= 873) (n = 1382) (n = 2.399) districts’ combined literacy efforts.

*Statistically significant at p<.05. **Statistically significant at p<.001.

REFERENCES

Usher, K., Syal, S., Talley, A. Piskorowski, J., Spinney, S., & Hahn, K. (2025). Kentucky Read to Succeed evaluation:
Year 2 report. ICF.

A4

i?‘ For more information on the Kentucky Reading Academies, see the Kentucky Department of
Kentucky Department of

EDUCATION Education’s web page on the project. /I EF



