








outside. Geraniums was a word suitable for neglect in this instance; it was not critical to
the story, and stopping would have distracted students from other key discussion points.
However, not knowing even what a geranium was might have distracted students as
much as pausing to define it, so Eric briefly categorized the word for students: “That’s
a type of flower; keep going.” This categorization in lieu of a definition (“a common
garden plant with red or white flowers”) can allow students to engage the story without
being distracted by too much information or too little. It's another way of selectively
neglecting a word — giving enough of a gloss of the word to briefly support comprehen-
sion without giving a full definition.

You might do something similar with an allusion, like the one Doug came across
reading My Side of the Mountain with his seven-year-old daughter. A sentence described
the forest as being as crowded with animals “as Coney Island.” Although Coney Island
isn’t a vocabulary word necessarily, he decided to channel Eric Snider and used a similar
approach: “That’s the name of an amusement park that would have been really busy,”
he said, and they picked up reading. Of course, if the details of the allusion had more
significance or symbolic meaning in the text, it would be important to describe it with
more accuracy or in more depth. Frica did something similar with her son when they
encountered the word parchment in reading the Magic Treehouse series. Instead of giv-
ing a more involved definition of parchment as being made from the skin of an animal,
she simply gave it a gloss: “it’s paper that they used in the medieval times,” and they
were back in the text. The idea of a fast categorization can be a useful middle ground
between completely ignoring a word and giving the complete definition.

Pronounce

Not all words require a definition during reading. Either it may be obvious from direc-
tive context clues, or taking time to define it would be a distraction. In other cases,
you might simply want to reinforce decoding; you might think that once students hear
the correct pronunciation, they'll recognize the word. In these cases, a quick reinforce-
ment of pronunciation is sufficient. Having individual students {or perhaps the whole
class) pronounce a word is useful, especially when you notice students struggling to
decode it.

It's important to note, however, that students very frequently mispronounce words,
even in copying your model. You might need to say the word multiple times in order
to stress accuracy and build fluency. The goal is to make sure that every student
practices; they get it right by listening and annunciating carefully, even if that means
multiple tries.
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Patrick Pastore (reading Number the Stars by Lois Lowry) in clip 27 at
teachlikeachampion.com/yourlibrary. In both quick clips, Nikki and Patrick
briefly drop in a definition to better support students’ understanding of the
text, and then they quickly return to reading. You'll notice in both of these
clips, as we saw in Tondra’s clip, that teachers often drop in definitions in
response to students’ making decoding errors. Although these decoding
errors can be a signal that students don’t know the word, it's also possible
that as soon as they hear the word spoken aloud, it becomes immediately
recognizable to them; both of these possibilities are addressed by strong
Impticit Vocabulary Instruction.

Drop in a Picture

For certain words (especially nouns), the best approach might be to show the definition
using a picture. When seeing an example of the word is helpful (and perhaps neces-
sary) for understanding its definition, you might introduce the picture, provide a simaple
definition, and post the picture in your classroom for future reference. This can be far
more efficient than trying to give a definition/description of something students may
never have seen before {cistern, paddock, wharf, spectacles, and so on), especially when
a description would not carry much meaning.
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at teachlikeachampion.com/yourlibrary. She implicitly addresses three words
in the short selection of text. She has students circle the words reigned and
immense and jot definitions in the margin. She has planned to use a pic-
ture for the word scalpel by projecting a photograph of a scalpel on the
overhead—a beautiful and extremely efficient way to describe the word,
given the complexity of trying to do so verbally.
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As we've discussed, Implicit Vocabulary Instruction is the breadth half of the quest
to boost student vocabulary, and it helps students tackle complex texts. Implicit Vocab-
ulary Instruction can increase student vocabulary through the course of everyday read-
ing. Although it requires thorough preparation in deciding which words to teach and
how, it goes a long way in terms of preparing students for the kind of independent study
that will be expected of them in classrooms of higher learning.

Of course, no good instruction —implicit or explicit-—is complete without contin-
ued practice. In the final module of this chapter, let’s take a look at vocabulary mainte-
nance and extension.





