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Do Now

e Why is vocabulary instruction
critical for equity in literacy for all
students, including (and
especially) English Language
Learners, students who are
struggling readers, or students
with special needs?

e What does vocabulary instruction
currently look like in your
classroom? What is the impact?

e What do you want to learn?




b Content Cycle Overview

Session

Type of Learning

Focus Area

Shared Learning

Introduction to Vocabulary and Why It Matters

2 Shared Learning Implicit Vocabulary Instruction

3 Planning & Practice Implicit Vocabulary Instruction

4 Shared Learning Explicit Vocabulary Instruction

5 Planning & Practice Explicit Vocabulary Instruction

6 Student Progress Implicit and Explicit Vocabulary Instruction
7 Shared Learning Text Sets

8 Planning & Practice Text Sets

9 Shared Learning Maintaining & Extending Vocabulary

[ [o) Planning & Practice Maintaining & Extending Vocabulary

Student Progress

Text Sets, Implicit and Explicit Vocabulary
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Objectives Agendq

01. Explain why vocabulary Ol. Welcome
instruction matters for equity 02. The WHY
02. Identify which words to teach 03. Word Selection
and why _

04. Practice

03. Create personal planning and
practice goals to accelerate
learning for all students

05. Goal-Setting
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Our Norms

e OWN your learning

e RESPECTthe learning space
e CONNECT with the learning tools and each other

e PROTECT learning time and minimize disruptions

e HONORevery voice and experience

e PRACTICE vulnerability and trust
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Summarize the Text

- thejjilj hung in every house next to the [Jilj anc I \Vith

the beneath: In this house is il The %E‘Of a young
man wearing a - hat and a ||} looked down

B - y mother as she read her|j i Iz d dreamed of meeting
the great love of her life. Sometimes in her_ her great love wore the
handsome young _ face. Never having seen him my mother could not know

the [ was heavily NN

By the time my mother married my father, however, she knew all about the true

B of the ‘ Family friends, whom she had ||} had
away of their own

turned out to have been_ That same year,
N e the overnight- of some eighteen thousand

- who had come across the- to work on -_fnr

B ages. It was from my father that my mother learned why I hated IR

with such a g how he IINIEGEGN his owvn IR I
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Reflection

Discuss with a partner:

e How wellwere you able to
summarize the passage? Why?

e Why didn't you use context clues
to figure out unknown words?

e How did this experience feel for
you?
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- theji] ung in every house next to the [ =~ I -t
the baneath: In this house is [ The face of a young
man wearing a [ hat and a [N h looked down
I vy mother as she read herdE - < dreamed of meeting
the great love of her life. Sometimes in har_ her great love wore the
handsome young [ face. Mever having seen him my mother could not know
the I was heavily NN
By the time my mother married my fathar, however, she knew all about the true
H f the ‘ Family friends, whom she had ] =
away of thair own turned out o have been_Tha': samea year,
I o the overnight I of some sighteen thousand
I "o had come across thelil] to work on R I -
B vages. 1t was from my father that my mother leamed whyI hated R
with such o p— how he I his own IR
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Huge & Growing Fast! ——. = $7.000

$6,000
$5,000

The Matthew Effect $4,000

Pocket Change 5,000
$2,000

$1,000

S0
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Kentucky Academic Standards:
Reading Literature & Informational Text

“The standards place equal emphasis on the sophistication of what students read and
the skill with which they read. For example, Reading Literature and Reading Informational
Text Standard 10 defines a grade-by-grade “staircase” of increasing text complexity that
rises from beginning reading and incorporates the reading strategies as the foundation
to comprehension. Currentresearch and best practice suggest that students
comprehend texts bestwhen they are able to activate schema, make meaningand
recoghnize vocabulary. Exposing students to multiple texts and interdisciplinary content
provides opportunities to build knowledge in meaningful ways.” (KAS, p.9

Guiding Principle 4: Language

Craft and Structure

Students will interpret words and phrases as they are used in a text, including determining technical,
connotative and figurative meanings, and analyze how specific word choices shape meaning or tone.
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Kentucky Academic Standards:
Language

“Within these standards, students must demonstrate command of Standard English
grammar, usage and mechanics as well as understand how language functionsin
various contexts. With prior support, students may independently determine or clarify
the meaning of grade appropriate words, come to appreciate nonliteral and shades of
meaning and expand their vocabulary in the course of studying content. Using
interdisciplinary literacy practices to develop skillsin a logical progression, students
demonstrate competency of these standards in the context of authentic reading,
writing, speaking and listening tasks.” (KAS, p. 9)

Vocabulary Acquisition and Use

Students will use a variety of strategies to determine or clarify the meaning of words and phrases, con-
sulting reference material when appropriate. Students will acquire and use accurately a range of gen-
eral academic and domain-specific words and phrases sufficient for reading, writing, speaking and lis-

tening in order to be transition ready.
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Check for Understanding

Written Response

Explain the relationship between
vocabulary instruction and equity.

Use researchin your response.



Key Takeaways

Ldycatio®

e Strong understanding of vocabulary is essential for reading
comprehension. Difficult vocabulary plays the largest role in student
difficulty with grade-level complex texts. (Nelsonet al 2012)

e Lack of vocabulary is a primary cause of the achievement gap. (Becker1977,
Baumann & Kameenui 1991, Stanovich 1986)

e The Matthew Effect explains the phenomenon whereby students who are
behind stay behind. Vocabulary instruction is critical to disrupting this
equity gap. (stanovich,1986)

e English Language Learners often have lower comprehension because they

don’t know as many English vocabulary words in the texts they encounter.
(Calderén and Soto, 2017)

e Students from low-income households often enter school with smaller
vocabularies than their more affluent peers and need vocabulary

instruction to help them better reach their academic potential. (Hart and
Risley 1995, Biemiller 2010) 13
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Which Words Should We Teach?

Return to Your Pre-Work

1. Define and give examples of Tier 3
Tier 1, Tier 2, and Tier 3 words.

Tier 2

1. How do we know which words
to spend the most time on? Tier

14
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Today’s Look For

1 Questions and tasks focus on academic or
domain-specific words that are most likely to be
encountered again in the future or are most
critical for comprehending the text

15
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Teacher Goals
Read the Look Fors under “Teacher Goals”

e How do these look fors connect to the focus of
our learning for this cycle?

e Are there any look fors you would add to this
list? Add them in!

TEACHER GOALS
While implomeanting these look-fors, teochors will reflect on pattormes boatwoean thair planning and practice and studaent outcomas, with
attention to outcomes for subgroups of studaents considaning race, gendar, lkanguage, lsaming neaeds, and socioaconomic stotus, in sandice of

all studants moating tho studant goals.

4 Questions and tasks focus on ocodemis or domain-spocific words that ara most likely 1o be ancounterad again in tha futura or ara
miost critical for comprehending the taxt

J Lessons broodon students’ word knowledge through instructional strategios (g, text- dependent questions, drop-in definitions
glossary, ote, ) et toaeh wards that can bo unsorsteod guickhy durlﬁg roading

4 Wisakly lessons deapen studonts’ word knowladge by explicitly defining, modaling, ond giving students active proctice with 8-10
vocobulory words

4 Ower the course of the unit, students have opportunities to mantain and axtand vocabulary through additional practics with words
praviously taught

16
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Practice

Using the charts from “Choosing Which Words to Teach”,
identify Tier 2 & 3 words in a text you teach.

e With a partner or independently:

o ht Tier 2 words in yellow and highlight -
in blue. Or, you may chart them on a sheet of

paper.
e With a partner, discuss the questions in the Your Turn
Section of “Choosing Which Words to Teach”

Today’s Look For:

O Questions and tasks focus on academic or domain-
specific words that are most likely to be
encountered againin the future or are most critical
for comprehendingthe text

17
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e Complete the Self-Reflection
e Selectl1-2 look fors that you will prioritize in your
planning and practice

BELF-REFLECTION =
Raoviow tho look-fors bolow and rofioct on how you would rate your current planning and instruction. Thon, prioritize tho look-fors that you want

to focus on Most deoply during tho upcoming wooks with an occountobilty partnor and detorming what doto or avidenceo you will colloct to

MOGSUNo prograss towords your goals

Questions and tasks focus on academic or domain-specific words don stud "m‘ dedgo through inst

that are most likoly to bo oncountored again in the future or are tlmogm“::? Xt o dvop—lndoﬁnhiom
most critical for comprohending the toxt mmmm«mummwm
Rovaly Sometimos Froquontly AMays -
o li‘onw Somotimes Froquontly Aoys

donts’' word knowledgo by explicitly Over the courso of the unit, studonts have opportunitios to maintain
mmwdmm.o«mm © with 6-30 and extond vocabulary through additional practico with words

Rom;y Sometimes Froquontly A;vays < Rorely Somatimes Froquently Abvays

Unit analysos ond annotations

Losson plon ondlysos and annotations
Studont work anclysos

CLaovoton notes

Cthor:

LLLLL

18
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Student Goals

| Student Look Fors Data and Evidence
Whot dota will you Dng to Stutont PrOgross Seasions 10 MBSO your
studionts’ progross toword the goaks?

Exompilo goals J Unit or domain assossmont
- , J Vocobulory assessmont
< Students averago BOX on LNit/Gomain 0ssessmon 3 Exit tickots or othor writton responses to compiox tats

e Read the student goals 3 Stodents verogo po o gowh cnaprorkod | 3 percrmance o

a2 Studonts average a 3 (peoficient) on a pricritizod writing

I . t d tosk (800 rubric guidance bokow)
I S e . Givon tho focus of this comont Cyclo, toachors may use these

UGS TO OS505S SIUAONMS Witing 1Or oMONSLIaRion of reading
| comprohonsion

N ettt s s o e e A Con S
monltor progress On Sowjlgﬁm:ﬂw!ora\goolptomwncywz(nmmooumlow)
d Rofloct tho ovorall Closs demogrophic, INciuding roce. Gonder, KINGuago. eaming Neods, and SOCIOCONOMIC SIatus

th rOU g hOUt the C O nte nt ’oc:“ :":‘:‘::ﬂ 100t two English Loormors who ore curmrontly Lovel 2 o Lovol 3 in the Rooding and Writing Domains.
cycle.

[ - B TR
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Next Steps

Implicit Vocabulary Pre-Work:
Read the excerpt from Reading
Reconsidered and capture your thinking in
response to these questions:
e What is implicit vocabulary instruction?
e How do we determine which words to
implicitly teach?
e What are some strategies for implicit
vocabulary instruction?

<
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