Telecast Script 2008

Introduction

Hello.  My name is Cindy Parker, and I am the Language Arts branch manager for the Kentucky Department of Education.  Welcome to the Spring 2008 Portfolio Scoring Telecast.  This segment is designed for cluster leaders and scoring teams to be viewed during the scoring training session and reviewed, if necessary, prior to the scoring session.

I am accompanied today by Dena Cole, middle school writing consultant, Lee Ann Hager, high school writing consultant, and Depeka Croft, elementary writing consultant.

During this segment, cluster leaders and scorers will consider the challenges of scoring poetry, the criteria on the Kentucky Writing Scoring Rubric, and  new exemplar papers to be used as a reference during scoring..

In the next portion of this telecast, Dena and two members of Kentucky’s Scoring Accuracy and Assurance Team will review some concerns teachers have when scoring poetry.  

End intro to Segment I

Conclusion Segment I

Thank you for your attention during this segment of the Spring 2008 Portfolio Scoring Telecast.  Cluster leaders and scorers are invited to review this segment of the telecast prior to the scoring sessions.
Intro Segment II

Hello.  My name is Cindy Parker, and I am the Language Arts branch manager for the Kentucky Department of Education.  Welcome to the Spring 2008 Portfolio Scoring Telecast.  This segment is designed for cluster leaders to be viewed prior to organizing the scoring session and reviewed as necessary.

I am accompanied today by Depeka Croft, elementary writing consultant.

During this segment, Depeka will review the responsibilities of cluster leaders by offering suggestions for structuring a scoring session and the discussion of the appropriate use of quality control portfolios.  She will also review with you specific forms cluster leaders must keep during and after the training and scoring sessions.  

Scoring Poetry Discussion (Introduction)

This section of the telecast shows two teachers, Valerie Smith and Sharon Thurman, members of the Scoring Accuracy and Assurance Team discussing the poems entitled “The Creek” and “Rainbows.”  

Whether trying to determine the purpose of a poem, understanding the conventions of poetry or recognizing the use of figurative language, the main purpose of this conversation is to help scorers understand the criteria for scoring poetry listed on the handout “Applying Criteria for Effective Writing to Poetry.” 

Understanding what makes an effective poem has been a scoring issue for many years in Kentucky’s Writing Portfolio Assessment due to scorers having personal biases about this particular genre. Therefore, in this conversation Valerie and Sharon will illustrate some thoughts and ideas that scorers might contend with while making decisions about poetry.  

Before viewing this discussion, please review the handout “Applying Criteria for Effective Writing to Poetry” and read the poems “The Creek” and “Rainbows.”

Telecast Script Lee Ann 2008

Hello.  I am Lee Ann Hager, high school writing consultant at the KY Dept of Education.  During this part of the telecast, we will review the materials needed for a scoring session and the language of the Kentucky Writing Scoring Rubric.

During a scoring session, scorers need these materials:  a copy of the Kentucky Writing Scoring Rubric, score report forms and a set of grade-specific anchor papers.  Cluster leaders may also ask scorers to keep a copy of the instructional analysis form to record any particular trends or strengths and weaknesses in the portfolios they score. 

While many of you may already be familiar with the Kentucky Writing Scoring Rubric, some of you may not be.  To help everyone understand the language of the rubric, I will begin this discussion by defining the language of the rubric and then I will continue by discussing the terms and phrases on the rubric that have needed the most clarification during the past year.  First, you will need a copy of the Kentucky Writing Scoring Rubric in front of you.

Slides for rubric or someone should point to parts on Elmo

Will use PPT slides from last year.

As you look at the rubric, you will see that it is divided into three sections.  These sections are called sub-domains.  The three subdomains of writing that we are evaluating are the subdomains of Content, Structure, and Conventions.  Each of the subdomains is shaded in gray on the rubric and indicates what criteria are contained within the respective subdomains.  For example, under Content, you see that it includes purpose and audience; idea development and support.  The subdomain of Structure includes organization and sentences; the Conventions subdomain includes grammar and usage, word choice, and correctness.

Also notice that there are five columns on the rubric numbered 0-4 for content and structure and 1-4 under conventions. These numbers are called cell numbers.  Each cell number applies to a particular cell on the rubric.  All together there are fourteen numbered cells on the scoring rubric broken down into indicators allowing scorers to break down the evaluation of each piece of writing analytically by indicator.

Each subdomain is further broken down into indicators. Each subdomain is composed of three indicators measuring different writing criteria.  For example, in the subdomain of content, there are three indicators:  the purpose indicator, the audience indicator, and the idea development indicator.

A teacher who wishes to use this rubric to score an individual piece of writing may do so by marking the boxes beside by the indicators.

Since scores are reported at the subdomain level, scorers should understand how to find a subdomain score.  For example, if a scorer evaluates a piece of writing in a student’s portfolio and finds that the indicators that best described it are a 3 in purpose, a 3 in audience, and a 2 in idea development, that scorer would assign the subdomain score of 3 as the 3 was the most frequent score among the indicators.  Then, the scorer would follow the same process to arrive at subdomain scores for Structure and Conventions.

The question always arises, “What do we do if we have don’t have a most frequent score, for example a 1, 2, and 3?”  While this is a valid question it is highly unlikely that this situation will happen.  Because the writing criteria are so interdependent, it is difficult to imagine a student who has an authentic insightful purpose with only “some” audience awareness or idea development, or a student who “lacks purpose” but is still able to demonstrate sufficient idea development.  If you find this situation during your scoring, it is most likely a scoring error than a true three cell number span.  In these cases, it is especially important that you reference the grade-specific anchor papers to help clarify the language of the rubric.  

ELMO of Score Report Form

Scores are entered into the score report form as they are determined during the scoring session.  After two readers have completed a scoring of a portfolio, the cluster leader will compile this scoring information to determine the necessity for any third reads.  Third reads will be conducted for any piece within a portfolio with any non-adjacent scores.  Non-adjacent scores are determined by two readers’ scores on the subdomains.  Scores that are more than one cell number apart on the rubric (for example, a 1 and a 3 in content) determine that a third reader must read that piece for that subdomain score.  Third read scores will also be determined as cluster leader record scoring data during the scoring session.

Language of the Rubric

(slide—language of the rubric)

To score consistently and accurately, it is important for all scorers to understand key language of the rubric.  If scorers need a more thorough description of all key language of the rubric, we encourage you to consult the 2007 spring scoring telecast.  This year’s description of language will focus on the terms and phrases for which cluster leaders and scorers needed the most clarification during the past year.  
I will organize this part of the discussion of phrases on the rubric by subdomain.  As I review these terms, I would encourage scorers to have a copy of the rubric in front of them, highlight the important terminology, and make notes about how to make a scoring judgment for the indicators.  Scorers may also look to the handout “Understanding the Language of the Rubric” for quick reference during scoring.  Remember, while the following discussion may help further clarify important language on the rubric, scorers should consult their grade-specific anchor papers to clarify and internalize this language as it applies to the grade levels.

Show Content slide

During the past year, cluster leaders and scorers have asked for clarification on several phrases included within the indicators of Content.  

(Cut to Content language slide with phrases)

The phrases most commonly needing clarification for Content include:

· Authentic purpose

· Insightful purpose

· Awareness of audience’s needs

· Characteristics of the genre.

The phrases may be found in the Content subdomain under the 3 and 4 cell numbers.  To better understand important terms that distinguishes the “2” indicator from the “3” and the “3” indicator from the “4,” I will begin with a wording definition of the word authentic.  The handbook definition of the word authentic can be found on page 141 of Part I of the Kentucky Writing Handbook.  It states:

(Cut to slide with definition of authentic)

“Authentic—original, realistic, genuine.  When applied to writing, “authentic” means that the work is the student’s own, done for a realistic purpose and readership and in a realistic form that logically fits the purpose and audience or situation.  The writing reveals a genuine effort to communicate with others; it is not merely an academic exercise.”

Work that is done for inclusion in the assessment portfolio should be “authentic” for publication.  A purpose that is “authentic” means that the purpose reflects student ownership, individuality, and interests.  Likwise, an authentic purpose in writing shows the student’s decision-making process and his or her own thinking about the topic, issue, or question.  An authentic purpose is realistic for student writers; it is a purpose for which students have a need or desire to write about.  It is a purpose that is realistic for the students.  

Regardless of whether students are writing in language arts or content-area classes, there should be an element of choice in the writing related to the purpose so students may achieve the level of authenticity indicated on the scoring rubric.  While teachers may certainly expect students to write to support the learning of content, the authenticity comes from the decision-making about the purpose and focus and its development of ideas throughout the writing.  

Given the word “authentic” as it is intended to be understood by scorers, it is easy to see why writing that derives from overly-controlled prompts about which the teacher made all of the decisions often limits the level of authenticity of the writing necessary if included within the student’s assessment portfolio.

The word “authentic” as it relates to purpose stretches far beyond the phrase “real-world form.”  While “real-world form” is a part of what may help the authenticity of the purpose of the writing, it plays a secondary role to the student choice and decision-making about the writing.  In levels 3 and 4 writing, there should be an authentic purpose indicated in the writing.  

The word “insight” in the 4 cell describing purpose suggests authenticity, but it also suggests something more.  If a student has an “insightful purpose,” not only has the student maintained choice and ownership of the writing related to that purpose, that student has also constructed the purpose of the writing to carefully develop the reasoning behind the need for it.  An insightful purpose shows the writers ability to understand the inner nature of the subject or topic and make connections based on the application of critical thinking and content knowledge.  

Let me provide an example to show the difference between the “authentic” purpose of the 3 and the “authentic and insightful purpose” of the 4.  Remember, this is simply an example.  Scorers must consider the focus and purpose of the actual student writing to make a scoring judgment.  

In this example, a student is writing a memoir based on his relationship with his grandmother.  An “authentic” purpose could be developed by the student focusing on an experience or experiences that who the importance of the relationship with the grandmother to the writer’s life.  On the other hand, let’s say a student wrote a memoir with the same focus—that of the importance of the relationship with the grandmother.  However, in this instance, the student shows how the experiences with the grandmother has influenced her perception of learning.  In this example, the student writes that--because of early experiences with her grandmother’s teaching—this relationship with the grandmother has made a significant impact on the student’s understanding about the importance of learning, and it has influenced her to become a teacher.  

I will provide another example of “authentic” and “authentic and insightful” purpose related to transactive writing.  In this example, the situation is this:  Let’s say that during a class a student notices that other students’ misbehavior is causing significant problems in the classroom.  The student decides to write to influence a reader’s understanding of the problem and argue ways for possible change.  In this case, the purpose may be considered authentic because the student sees the need and writes to cause change.  

So, how might this purpose become “insightful” as well as authentic?  If that student focused the purpose a little bit differently, he or she may be able to show insight related to purpose in writing.  In this example, the student decides to write about the problems in the classroom, but the focus concentrates upon how these problems are interfering with the learning that is supposed to be taking place.  By arguing that there is not only a problem, but also, there are consequences if the problem is not solved, the student may be judged to have developed an “authentic and insightful” purpose because that student is showing the inner nature of a problem not solved and draws connections to suggest possible solutions.  

To determine an authentic or an authentic and insightful purpose in student writing, scorers may ask themselves these questions:

(Show slide)

· Does the purpose seem necessary and justified?  

· Do you see student choice and investment in the writing (writing for publication) or does the purpose seem driven solely by the teacher’s expectations and guidelines (writing to demonstrate learning)?

While writing to demonstrate learning has significant instructional value, writing that is intended for publication is expected for inclusion in the writing portfolio.

For an “authentic and insightful purpose” add this question:

· Does the writing show the student’s critical thinking and his or her ability to communicate something about the inner nature related to the purpose established?

Awareness of audience’s needs

The audience of a piece of writing is the specific reader or readership for which the writing is intended.  Awareness of an audience’s needs affects important student decisions about the development of the writing.  For example, the purpose, method or methods of support, organization, word choice, details, form, voice, tone)

Related to purpose, students who show sufficient awareness of audience’s needs do so by writing about a topic or purpose that is justified for the particular readership.

Students that show awareness of audience’s needs provide readers sufficient details for understanding.  Students who show sufficient awareness of audience’s needs provide sufficient background knowledge to communicate effectively.  The student includes relevant details but does not include irrelevant information for the intended reader.  

Showing awareness of audience’s needs is far more than indicating a direct reader in the writing.  For example, addressing a letter—Dear Mom,”.  Sufficient audience awareness is achieved by what the writing contains.  For example, the letter addressed Dear Mom, may or may not sufficiently address the needs of the reader depending upon the rest of the letter.  Likewise, a piece of writing that mentions no specific reader—for example, a general readership for a personal essay—may contain sufficient awareness of meeting the audience’s needs by establishing the necessity of purpose and focus, by its idea development, and by its choice of language or wording for a particular readership.

(Cut to slide for recap)

To recap, writing that sufficiently demonstrates an awareness of audience’s needs shows the necessity and need for the established purpose and focus, sufficient details and support and includes only relevant information

The last phrase in the Content subdomain for which scorers have asked for clarification is the phrase “characteristics of the genre.”

Characteristics of the genre

Characteristics of the genre include those characteristics or features that readers typically expect to see in a given genre or form of writing.  However, characteristics of the genre are more than characteristics of the form.  Remember that the phrase “characteristics of the genre” is included with the idea development indicator.  This suggests that there is more to “characteristics of the genre” within the development of the writing than simply those characteristics related to a form.  

While form and format are characteristic of a given genre, it is important to remember that some of the most important characteristics of a genre are internal to the writing.  For example, while a common characteristic of the poetry genre is that the poem is written in stanzas, not all poems are written in stanzas.  Some poems are purposely written without stanzas to influence meaning.  Other characteristics of the poetry genre or include the reader’s expectation of precision and economy of language, a focus on an extraordinary perception of the ordinary, and the appropriate use of figurative language.  I use this example of a poem to illustrate that while a characteristic of the poetry genre is a part of the form—being written in stanzas—a poem that is not written in stanzas is not automatically scored lower because of the lack of stanzas for that reason alone.

Another common misconception related to the phrase “characteristics of the genre” relates to articles.  While placing the text of an article in columns is characteristic of some articles, those articles that are not written in columns may score equally well if they apply important characteristics of the article genre that are contained within the writing itself.  While headlines and subheadings show a student’s attempt to apply characteristics of the genre, articles also other characteristics within the writing itself.  For example,   effective leads, effective organization, and sufficient idea development related to the intended purpose.  In other words, while titles, subtitles, and the column format may contribute to a reader’s understanding, these format features are not sufficient to earn a “3” in the idea development indicator unless they are accompanied by sufficient idea development with details and support.

To determine whether or not the student has successfully applied characteristics of the genre, ask yourself these questions:

Cut to slide:

· Does the genre of the writing fulfill a reader’s expectations for that genre within the writing itself (for example, an article contains a lead, a well-organized body of information that connects to the purpose, and appropriate language for the topic of the article and its readers)

· Does the genre show the student’s applying characteristics of the form?  Are there multiple formats for this kind of writing, and have I taken that into consideration? (for example, some articles are not written in two or three columns, but are developed as a single column and are equally effective). 

Pause

Next, let’s consider the language of the Structure subdomain.

Cut to structure slide

Structure

The phrases within the structure subdomain that needed the most clarification were these:

(Cut to language of structure slide)

· Organization that “enhances purpose”

· Logical and effective transitional elements vs. varied and subtle transitional elements

· Sentence structure to enhance meaning

These phrases may be found in the Structure subdomain under cell numbers 3 and 4.

Organization that enhances purpose

Organization that enhances purpose is careful and/or subtle organization and influences the reader’s understanding of the purpose of the writing.  Again, we will reference the handbook to help clarify these important phrases.

Logical organization is deliberate and makes sense for the purpose of the writing, but careful organization moves beyond the logical.  It is even more deliberate and shows the student’s careful consideration of how to put ideas together within the writing for most effective understanding.  Subtle organization is an arrangement or sequence in the organization that enables the writing to be easily understood.  It helps the writing flow well at a smooth, even pace with no break in coherence.  This skillful organization has depth and builds tension that creates reader interest and engages that reader from the beginning until the end.  Subtle organization is so carefully, it may not be recognized at first glance because it is so effective.

This is an example of a student’s use of careful organization.

A student decides to draft an article.  During the drafting, she realizes that somewhere in the drafting process she included related information but that information is not essential to the purpose, the student decides to remove that section of text during revision.  However, the writer realizes that while this block of text may not be needed within the main article, including it somewhere would enhance a reader’s understanding of the main purpose.  So, to organize carefully to enhance that reader’s understanding of the purpose of this article, the writer organizes the “extra” information into a “mini-article” and sets it off within its own text box and includes it in the final draft.  By carefully removing the information and organizing it separately, it enhances the purpose by helping a reader stay focused on the main reason for the writing.  The inclusion of this article within an article supports the purpose but does not cause the writing to become unfocused by including it within the main article.  This approach shows a writer’s careful organization of ideas to enhance purpose.

Other examples of techniques students may use to organize to enhance purpose include, but are not limited to, the use of 

Slide

· Flashbacks

· Moving back and forth between inside a character’s mind and outside the character’s mind

· Subheadings or charts placed correctly and effectively

· Effectively placed graphics that support a reader’s understanding

· Shaped poetry that enhances the meaning of the purpose

Logical and effective transitional elements vs. varied and subtle transitional elements

The second phrase that needs clarification for the structure subdomain is “transitional elements” particularly the distinction between “logical and effective” and “varied and subtle.”

Transitional elements are transitional words, phrases, sentences, or paragraphs that function to move the reader ahead smoothly from one section of the writing to the next.  Transitional elements can also include the use of white space, bullet points, short sentences, and subheadings, just to name a few.

“Logical and effective” transitional elements function on the surface.  They make sense in the meaning and effectively move readers along in the writing.  More commonly used transitional words that may be considered “logical and effective” might be transitional words such as “In this example, Next I will discuss, While some may argue this, I would argue that. . .”  Likewise, the effective use of white space or paragraphing may also be judged logical and effective depending upon how the student accomplished this.

To distinguish between “logical and effective” and “varied and subtle,” scorers must first understand the “logical and effective” transitional elements.  Varied and subtle transitional elements are still very logical and effective, but they function under the surface, so smoothly that a reader may not even realize he or she is being led through the writing carefully.  

Examples of varied transitional elements include the writer’s use of many kinds of transitions or transitional elements within the writing.  Subtle transitional elements include words, phrases, or sentences that move readers forward, but there is often a subtle, transitional logic contained within them.  For example, if a student is trying to describe his opinion on a subject, this transition might be considered subtle within the context of the rest of the writing:  

Slide

While some people believe this______, it is a commonly misunderstood problem.  By examining the research, citizens should come to this conclusion__________.  By subtly organizing the transitions, the student leads the reader more effortlessly through the writing. 

The next clarification under the Structure subdomain is sentence structures as it enhances meaning.

Sentence structure that enhances meaning

The deliberate, effective construction of sentences may enhance the meaning for a reader.  For example, a student’s deliberate use of rhetorical questions or effectively placed short, choppy sentences may enhance meaning for the reader.  Variety and complexity in sentence structure that enhances meaning would score a 4 for this indicator.  To make this judgment, consider these characteristics of the writing:

Slide

Does the writing demonstrate the effective use of a variety of short and long sentences? Simple and complex sentences?

Does the writing show sentences that show logic or balance of ideas within the sentence?

Does the writing effectively demonstrate the placement of sentences for the effect on meaning?

Does the writing demonstrate the effective use of parallel ideas or sentences that imitate the meaning of the writing?

For example, consider how the structure of these sentences may enhance meaning.  This part of the memoir describes a long horse ride in the country.  

(Cut to slide with the following sentence—will be used again for conventions)

Gently, I pulled Lucky’s bridle back toward our path after he finished grazing on grass near the side of the road.  Sitting high on the saddle, I squinted toward the setting sun on the horizon, patted his backside and said, “Let’s go, boy.”  

Lucky jerked.  

Lazily, we ambled down the long, grassy path worn bare from our everyday walks.  We paced ourselves throughout the afternoon into evening, first sauntering, then trotting, now galloping, then slowing again for Lucky to graze upon a pale green patch of grass on the side of the worn path.

The beginning longer sentences suggest something about the long walk between the horse and its rider.  The short sentence—even its own paragraph--“Lucky jerked”--seems abrupt suggesting the abrupt transition from sitting stationary on the horse to movement down the path. The last sentence is longer and contains parallel structures.  The sentence effectively concludes the idea being developed.  In this example, the carefully structured pace of the last sentence with the parallel –ing verbs—sauntering, trotting, galloping, and slowing—imitates the pace of the horse ride and enhances the meaning for the reader.

Sentence structures that enhance meaning show deliberate construction given the purpose and focus the writer is developing.

(Cut to conventions slide)

Conventions

The most common phrases requiring clarification within the conventions subdomain are these phrases:

(Cut to phrases slide for conventions)

· Grammar and usage to enhance meaning

· Control of correctness to enhance communication

Both of these phrases are found in the subdomain of Content in the number 4 cell.

Grammar and usage to enhance meaning

Grammar and usage refers to those rules that govern language.  These rules function to prescribe the preferred usages of words, phrases, and sentences to further communication.  The purposeful use of grammatical structures or usages of words may enhance the meaning of the writing.  

The first phrase that we will consider is Control of grammar and usage to enhance meaning.

Students who exhibit control of grammar and usage demonstrate the correct use of grammatical structures and usages of words within the writing.  However, students who show control of grammar and usage may also use non-preferred usages for effect.  Both of these situations describe students who use grammar and usage to enhance the meaning of their writing.  

Writers may use several strategies to use grammar to enhance meaning.  This list contains just a few.

Writers may use verb tenses, strong and precise nouns and verbs, repetition of key words and phrases, specific adjectives and adverbs for description or to show action, purposeful choice of non-standard words and phrases such as “ain’t” “crick” or the use of a particular dialect to enhance meaning.  Depending upon the writing itself, students may also use parallel usages of words to influence and enhance meaning. 

To understand how grammar and usage may enhance meaning, let’s review the example from the last segment on the Structure subdomain.  Remember our horserider and Lucky?

(repeat slide)

Gently, I pulled Lucky’s bridle back toward our path after he finished grazing on grass near the side of the road.  Sitting high on the saddle, I squinted toward the setting sun on the horizon, patted his backside and said, “Let’s go, boy.”  

Lucky jerked.  

Lazily, we ambled down the long, grassy path worn bare from our everyday walks.  We paced ourselves throughout the afternoon into evening, first sauntering, then trotting, now galloping, then slowing again for Lucky to graze upon a pale green patch of grass on the side of the worn path.

While I used this example to show how sentence structure influences meaning, I can also use it to demonstrate how a student’s control of grammar and usage influences meaning.  

(Show slide with highlighted text of this example)

I’ve highlighted several words and phrases in this paragraph to illustrate how grammar and usage may enhance meaning.  First, notice the repetition at the beginning of the first and third paragraph.—“Gently, I pulled . . .” and “Lazily, we ambled. . .”.  This grammatical parallel organization enhances meaning by not only describing the action, but also its repetition mimics the pattern of the walk.  

The –ing verb phrases—sauntering, trotting, galloping, slowing—also demonstrate how the use of parallel, grammatical structures enhances meaning.  The repetition of the –ing form of the verbs mimics the pace of the walk.  The verb “jerked” in second paragraph-- “Lucky jerked,”-- is abrupt suggesting meaning about the jerking motion of the horse’s head.  

Students who deliberately use grammar and usages of words to influence a reader’s understanding do so to “enhance meaning.”

The last phrase I will clarify during this telecast is the phrase “to enhance communication” when used to describe control of correctness.

Once again, let’s return to our paragraph about the writer and the horse, Lucky.

(Show slide with highlighted parts)

Gently, I pulled Lucky’s bridle back toward our path after he finished grazing on grass near the side of the road.  Sitting high on the saddle, I squinted toward the setting sun on the horizon, patted his backside and said, “Let’s go, boy.”  

Lucky jerked.  

Lazily, we ambled down the long, grassy path worn bare from our everyday walks.  We paced ourselves throughout the afternoon into evening, first sauntering, then trotting, now galloping, then slowing again for Lucky to graze upon a pale green patch of grass on the side of the worn path.

While we have already used this paragraph to describe sentence structure and grammar and usage to enhance meaning, we can also look to this paragraph to consider how correctness enhances communication.

In this paragraph, we have several examples of how the control of correctness can enhance communication.  First, we see the use of commas to set off the introductory words “gently” and “lazily” and sets the tone of the sentence.  Likewise, the use of dialogue within the paragraph—“Let’s go, boy”—also shows how control of correctness may enhance meaning.  The use of quotation marks to indicate dialogue interrupts the main action to bring the reader in and to demonstrate specifically what was said to the horse.  In this case, the correct usage of quotation marks enhances communication with the reader.  Lastly, let’s look again at our parallel structure to describe the pace of the horse ride.  The use of commas to set up a sequence within the paragraph functions well to enhance communication with the reader.

Other methods that writers might use to enhance communication include the effective and correct use of dashes, colons, semi-colons, ellipses and other punctuation marks to communicate more effectively with the reader.  They may use bolded words for emphasis, and the use of capital letters for effect.  

Depending upon how spelling, punctuation, capitalization, abbreviation, and documentation are used within a piece of writing, usages of each of these criteria may suggest control that enhances communication.

Conclusion

Understanding the language of the rubric is critical for accurate and consistent scoring.  The terms and phrases I have discussed may facilitate more accurate scoring.  If you have questions about the language used within the rubric during training or scoring, please consult your cluster leader for further clarification.  Likewise, it is important to remember how the grade-specific anchor papers function to help scorers internalize an understanding of the language of the rubric.  If you have questions, make sure to re-read the anchor paper in question to help you make the scoring decision.

The next part of the telecast is designed to help scorers understand the purpose of the exemplar papers added to your scoring reference materials during 2008.

Exemplar Papers for Reflective Writing (Explanation and Description)

In the 2007 spring scoring training, you were introduced to the new Kentucky Scoring Rubric and the Anchors Papers.  The Anchors Papers Set was identified as a scoring tool that included individual pieces of writing illustrating the language of indicators within a scoring cell.  The intention of these papers was to help scorers understand the language in the scoring rubric and to assist scorers in determining the performance level of a piece of writing, when deciding between two indicators.  For example, I have just read a piece from the reflective category for content, and I am not sure how to score the writing in “purpose.”  I am trying to decide if the writing demonstrates an authentic focused purpose ( language from the 3 cell), or does the writing demonstrate an authentic and/or  insightful focused purpose (language from the 4 cell)?  A scorer in this situation would then reference the anchor papers scored as a “3” and “4” for content to help score this writing.  

Last year during the roll-out of the Anchor Papers, many cluster leaders, scorers, and Writing Advisory Committee members requested Anchor Papers for different genres or writings accepted in the Kentucky Portfolio Assessment, specifically for the Content subdomain.  With this need in mind, the Scoring Accuracy Assurance Team has worked this year to select and approve what we are calling Exemplar Papers for Reflective Writing.  Individual reflective writings from Kentucky students were chosen that clearly portrayed the language of the Kentucky Writing Scoring Rubric’s indicators in each cell of the Content subdomain.   You may wonder why these Exemplar Papers were chosen only for the Content subdomain.   Well, writings seem to vary the most in the area of content due to the various purposes, audiences and characteristics of the genre demonstrated in the writing.  In some situations, while trying to score a reflective piece of writing, a scorer may want to examine reflective samples at each cell performance versus a poem or feature article.  However, in the subdomains of Structure and Conventions, there doesn’t seem to be as much of an issue with comparing writings to different genres identified in the Anchor Papers, when scoring for organization, transitions, sentences, grammar and usage, word choice and correctness.  The Anchor Papers still assist in any decision making that may take place in these subdomains.  Therefore, these Exemplar Papers for reflective writing will not replace the original Anchor Papers for the Content subdomain, but may assist scorers in making decisions about which indicators best describe a piece of reflective writing.

For easy reference, this set of Exemplar Papers should be placed behind your Anchors Papers in Part 2 of the Kentucky Writing Handbook.   In the future, other exemplar sets for a specific genre will be selected based on the recommendations from the Writing Advisory Committee and other stakeholders in the Kentucky Writing Program.  

Hello,

I am Rhonda Sims Director of the Division of Assessment Support in the Office of Assessment and Accountability. Later, you will meet Joy Barr, a consultant in the Division.

Joy will share an overview regarding the submission of Writing Portfolio scores.  As you know, the Writing Portfolio Index and Writing On-Demand Index contribute 50% each toward school and district writing results.

As our office works with schools and districts on implementing the state-required assessments, our continued focus must be data accuracy.  

This year, schools will submit individual student results using a scannable form.  

The return to using a scannable form in 2008 is in response to many comments from individuals in Kentucky’s assessment community.  OAA will continue to evaluate the data collection process as preparations are made for the 2009 assessment.

District Assessment Coordinators will receive detailed information about score submission forms and processes during February DAC meetings across Kentucky. 

Joy will share several tools that will be available to writing cluster leaders to assist in the scoring process and to provide a method to retain a record of your scores in the school or district.   An important component of accuracy for your score submission is checking for and completing required third reads. Scores without the required third read will be considered incomplete and schools will need to complete the scoring process during data cleanup.

Thank you in advance for your work in submitting complete and accurate data.

Telecast (Materials/Resources Needed for a scoring session)

Hello. I am Joy Barr with the Division of Assessment Support. I want to share with you some of the materials or resources available to you for a successful scoring session. Teachers score writing portfolios for Grades 4, 7, and 12 in the spring after they have received training by cluster leaders using anchor papers and quality control measures.

Writing portfolios shall be collected by April 21, 2008 (end of the first day of the spring testing window) at the school unless an extension was filed. Schools and districts may begin the scoring process earlier than April 21, but that date becomes the official accountability date of record for the school.

For 2008, there is a new bubble/scannable form called the Writing Portfolio Score Submission Form or the WPSSF.  Scores from the writing portfolio must be submitted using the new form. At this time, you may want to have a copy of the WPSSF in front of you. This new form is to be used in lieu of the electronic application tool used last year.

The score report form, the accumulation sheet or the electronic application tool are available for you to use to help make the scoring process more efficient for you in the school.  The Office of Assessment and Accountability encourages schools and districts to have a solid process of data collection focusing on accuracy and maintaining a school record. This can be accomplished with the individual score report forms and the accumulation sheet using the provided precoded labels, or use of the electronic application tool. Use of the electronic application tool may be used in place of the accumulation sheet, but the final scores must be submitted using the WPSSF. The accumulation sheet is a tool to process the collection, or a tally of all scores, it helps to identify the need of a third reader, and it provides a record for the school. The decision to use the electronic application tool or the accumulation sheet will be determined in each district. 

One important change for individual scorers to be aware of, is a manual check for the need for a third reader, whereas the electronic application used last year had an alert. There is a box to check on the WPSSF indicating there was a third reader. If the third reader was needed and is missing after submitting the WPSSF, the writing portfolio score will show incomplete in the data. However, during data review, there is the opportunity to add the third reader after completing training again.

As you view the Writing Portfolio Score Submission Form, you will see that on the front of the form there is a box for a precoded label. Precoded labels have been provided to improve data accuracy and reporting. Schools will be asked to proof student information in an online data verification system before the precoded labels are printed.  If any information on the precoded label is incorrect, notify the Building Assessment Coordinator so that the correct student information can be entered in the online system.

Precoded labels will be provided. Labels must be applied to the test booklet (Grades 4 and 7), the WPSSF (Grades 4, 7 and 12) and the writing portfolio. Additional precoded labels may be used to assist the school with the scoring process. These additional precoded labels can be used on the accumulation sheet and two score report forms. If the electronic application tool is used during scoring and the scores are printed one of the precoded labels may be placed on the printout rather than on the accumulation sheet.

The Grade 4 WPSSF is a perforated form located on the front of the combined booklet.  The precoded label that is provided must be placed on the form prior to removing from the combined booket. Depending upon the district, the District Assessment Coordinator or the Building Assessment Coordinator may place the precoded label on the WPSSF. Precoded labels are also provided for the accumulation sheet and two individual score forms. Should there be the need for a third reader, the student identification may be written on the third score form.

The Grade 7 WPSSF is a perforated form located on the back of the student response booklet. The precoded label that is provided must be placed on the form prior to removing from the student response booklet. Labeling information is the same as for Grade 4.

The Grade 12 WPSSF is a single-sheet form. The precoded label that is provided must be placed on the form. Labeling information again is the same as for Grades 4 and 7. One additional item on the front page of the Grade 12 WPSSF is the Student Accountability Status. This box must be completed for each Grade 12 writing portfolio. 

Lastly, after all writing portfolios are scored, the completed WPSSFs are returned to the Building Assessment Coordinator and District Assessment Coordinator for shipping with the KCCT testing materials. 

For questions about use of the Writing Portfolio Score Submission Form, contact the Division of Assessment Support at (502) 564-4394.

Thank you.

Writing Portfolio Scoring Telecast

Segment 2-Scoring

Script

Hello. This segment is designed for cluster leaders and administrators (principals, DACS, BACS, etc.) as an overview of responsibilities during the training of scoring teams and the scoring sessions. This segment will include four parts; setting up and designing scoring sessions, using quality control measures in a scoring session, materials and resources needed for a scoring session, and a Q & A section of those most frequently asked questions. I will be referencing the Kentucky Writing Handbook, Parts 1 and 2, and the handouts Cluster Leader Paperwork/Duties, and Cluster Leader/DACs Duties throughout this segment. You will need to have those available in order to help guide you through this part of the training.

If you are a new Cluster Leader, other resources you might find helpful are last year’s telecast and the webex for New Cluster Leaders. You may access the webex at kde.webex.com under recorded sessions. Contact your principal, BAC, or the previous cluster leader for the 2006-2007 Writing Portfolio Scoring telecast. 
Slide: Setting up and Designing Scoring Sessions

           Quality Control Measures in a Scoring Session

           Materials/Resources Needed for a Scoring 

           Session

           Frequently Asked Questions

Show Cluster Leader Paperwork/Duties on Elmo

Cluster leaders have many responsibilities during scoring training and the scoring sessions. During the scoring training, cluster leaders are responsible for training all scorers using the training framework provided during the official KDE spring scoring training session. Remember, no scoring may take place prior to the cluster leader receiving this training and its redelivery to the team of scorers. Cluster leaders must make copies of all scoring materials and practice and training portfolios to be used during the training sessions. Cluster leaders also have the responsibility of making certain the KDE scoring telecast is taped and available for use during the scoring training. You may reference the handout “Cluster Leader Paperwork/Duties” as a checklist of materials to have prepared in advance. 
Structuring the scoring session is one significant responsibility of a cluster leader. I will be referencing pages 4-8 in the Kentucky Writing Handbook, Part 2.

Structuring a scoring session involves: Need slide of the four

· determining the members and number of members to be on your scoring team;

· setting a site and time to score;

· understanding the scoring design;

· organizing the materials for the scoring design.

Slide: Determining the Members and Number of Members

First of all, on page 6 in the Kentucky Writing Handbook in Part 2, there is specific information regarding team makeup and the number of members needed to score the portfolios effectively. Some cluster leaders expressed concerns last year about having to score several days in a row, scoring after school for lengthy periods of time, and scoring during planning. I will address the issue of scoring during planning in a moment, but thinking about the first two concerns, one way to alleviate both of them is to have more scorers on the team. Another way is to have the whole school to score. A tip to remember when deciding how many scorers will be needed is that it usually takes a scorer to score an average of 15-20 minutes to score a portfolio. Then divide the 15-20 minutes into the amount of time set aside for the actual scoring of the portfolios. This will give the number of portfolios that may be scored by a scorer in a session.  Then remember to double the number of portfolios that will be in the scoring session because of the required double-blind when determining the number of scorers needed. 

Beginning last year, all schools are to score the completed writing portfolios using double-blind scoring. You may reference page 5, Part 2 in the handbook for specific instructions on this. However, as a reminder in double-blind scoring, scorers do not know the identity of the previous scorer and are unaware of prior scores. No score report forms, marked scoring rubrics, or scorer notes should be left in the portfolio that needs to be read by the second or third reader. 

With that in mind I would like to do a quick review about how to determine if any subdomain of any piece requires a third reader.  After the Cluster Leader has removed the first scorer’s Score Report Form, he/she will record the scores on the Portfolio Score Accumulation Form, and give the portfolio to a second scorer. After the 2nd scorer returns the portfolio, the Cluster Leader will remove the Score Report Form and record that score on the Accumulation Form and determine if any subdomain of any piece will need a third scorer. Remember, this is determined if there are any nonadjacent (meaning two or more points) between the scores for any subdomains between the two scorers. The Cluster Leader will then circle on a new Score Report Form the subdomain or subdomains of any piece or pieces that need a third reader and give it to a scorer who has not previously scored that portfolio. After the third reader has scored the subdomain or subdomains of the piece or pieces, the Cluster Leader will remove the Score Report Form and record those scores on the Portfolio Accumulation Sheet in the column that is marked Reader Three.

 I also want to remind you about the change in the language that occurred last year in the Writing Portfolio Procedures regulation, 703 KAR 5:010. In section 4 of this regulation, “The classroom teacher primarily responsible for overseeing the completion of a student’s writing portfolio shall not serve as a scorer of record for that student’s accountability portfolio.” This simply means that a teacher that has worked the most with a student through instruction and conferencing and has background knowledge about all of the pieces in the portfolio may not score the portfolio. One question that has been asked several times was “May a content area teacher who takes the student through the writing process with a single piece serve as a scorer of record?” Yes, because that teacher is not familiar with the contents of the whole portfolio. Also, that content piece could be revised more outside of the content class if the student chooses to do so. With that in mind, team member numbers may need to be adjusted accordingly. 

Slide: Site of the Scoring Session

When thinking about the site of the scoring session, it is important to remember a “controlled setting.” This is discussed on page 8, Part 2, in the handbook. We want to reemphasize that a “controlled setting” is one where many scorers are scoring together in a session and that the scoring leader/facilitator is present to complete read-behinds, keep quality control records and maintain score records.  A few questions that emerged last year were: Need slide with the four questions-will keep slide on telecast while answering all four questions

· may scoring sessions occur at cluster leaders’ homes;

· may a cluster leader facilitate a scoring session in adjacent rooms;

· may a scorer score during his/her planning;

· may scoring sessions occur after school. 

In response to the first question, scoring sessions may not occur at cluster leaders’ homes. Too many distractions can occur at an individual’s home so that the “controlled setting” is compromised. 

The answer to the second question is yes. A cluster leader may facilitate a scoring session in adjacent rooms as long as the “controlled setting” is not compromised meaning that the moving in and out of the rooms is not disturbing the scorers. The same quality control procedures must be followed in both rooms as well.  Also, since the noise level of the scoring session should be very well controlled by the cluster leader, scorers should not need to go to a quieter area to read and score portfolios. 

In reply to the third question, it is not recommended that scorers score during their planning. Scoring during planning does not allow enough time for the quality control procedures to be followed. Using quality control portfolios during the scoring session is mandated by KDE. With this in mind, one portfolio may be all that is scored during the scorers’ planning. 

Finally, yes, scoring may occur after school; however, to create the continuity of scoring, more than one hour is needed. One hour does not lend itself to follow quality control procedures and then score very many portfolios. On the other hand, scoring for many hours after school in one session compromises validity and accuracy of the scoring sessions. Scorers may become tired, and not as focused as in the first hours of scoring.

Camera may come back to me.

Deciding on the site and time is a decision that should be made by the administrator and cluster leader that will generate the best “controlled setting” so that the scoring of the portfolios will be consistent and accurate.

To assure the consistency, appropriate training and monitoring of scoring practices are required. The Kentucky Department of Education provides scoring training and opportunities for scoring practice each year. This is addressed in the “Code of Ethics for Writing Portfolios” on page 15, Part 2 in the handbook. The four statements must be followed in order to further provide the consistency. Cluster Leaders will need to review the page before selecting team members and planning scoring sessions.

Another page (Appendices 10) in the handbook to consider before planning a scoring session is  “Instructional Analysis: Strengths and Needs.” This form, when filled out by scorers after discussing what they have seen in the school’s set of portfolios, can provide valuable information for instructional planning. Allotting time at the end of the scoring session to complete the form will require planning.

Major points in making a scoring session successful are: Need slide with points

· Plan ahead, review last year’s plan and/or discuss with previous cluster leader or principal about last year’s plan

· Confirm time and site with administrator early

· Have all necessary materials copied early-may use Cluster Leader Paperwork/Duties handout as checklist

· Have scoring room set up beforehand complete with Kentucky Writing Handbook, Part 1 & 2, scoring materials, post-it notes, pencils, etc.

· Review scoring process and Q & A section in Part 2, Appendices 12-14, in the Kentucky Writing Handbook.

Show slide Quality Control Measures in a Scoring Session

Quality Control Portfolios are secure portfolios that have  been preassigned scores by the Scoring Accuracy Assurance Team and approved by the Writing Advisory Committee. These are used to bring scorers back to the language of the rubric in any subdomain during the scoring of portfolios. The use of the Quality Control Portfolios is mandated by the Kentucky Department of Education. DACS will receive three new Quality Control Portfolios before scoring sessions begin. The 2007 Quality Control Portfolios are not to be used for the 2008 scoring unless multiple, lengthy scoring sessions are needed. 

Please have the revised Quality Control Procedures and the Quality Control Record in front of you. You may also review page 7, Part 2 in the handbook before the scoring session. I would like to point out a few of the bullets listed on the handout. (First, reference the definition of Scoring Facilitator.)

· The elementary, middle, and high school will have three Quality Control Portfolios. Cluster Leaders must designate 1 portfolio from which pieces will be used with the whole group recalibration throughout the scoring session as a quality control measure. The other two portfolios (6 pieces for elem. and middle, 9 pieces for high school) may be used with individual scorers. 

· The use of the Quality Control Portfolio piece must take place after the initial recalibration at the beginning of each scoring session and either after a long break or after lunch again. In addition, schools with proven accuracy use the quality control procedure mid-morning and mid-afternoon in an all-day scoring session.

 ELMO-QUALITY CONTROL PORTFOLIO PROCEDURES 

Cluster Leaders will need to read thoroughly the steps in using Quality Control Portfolios. I would like to reference a few of them. (Discuss #4, then briefly go through the process when scorers have nonadjacent scores.)

Steps

1. One piece (example-reflective) from a Quality Control Portfolio will be used after initial recalibration at the beginning of each scoring session. The subdomain scores (Content, Structure, Conventions) must be exact or adjacent.

2. The Cluster Leader/Scoring Facilitator* on the Quality Control Portfolio Record will record the scorer’s scores.

3. Discussion will follow using the rationale and rubric.

4. If everyone scores the piece from the Quality Control with exact or adjacent subdomain scores, scoring of the live portfolios may begin. If an individual scorer has one or more of the subdomain scores nonadjacent (two or more points) in the piece (example-content from the reflective) do as follows:  

a) Discuss the rubric and the Anchor Papers from the subdomain that was nonadjacent. 

b) Require that the scorer score a second piece (example-literary) and record on the Quality Control Record. 

c) Allow scorer to begin scoring if the Quality Control piece is exact or adjacent in each subdomain.

d) Monitor the scoring team members that had nonadjacent scores of the Quality Control Portfolio piece by having them to read another Quality Control piece after scoring at least five portfolios. 

e) Record the subdomain scores on the Quality Control Portfolio Record. 

f) Discuss the rationale of any nonadjacent subdomain score and corresponding Anchor Paper from the subdomain that was nonadjacent. 

g) Require that the scorer read one more Quality Control Portfolio piece, and then record the score. 

h) Allow scorers to continue scoring if Quality Control piece is exact or adjacent in each subdomain. If nonadjacent scores occur again, measures may be taken to assign the scorer to other duties in the scoring room.

 ELMO- QUALITYCONTROL PORTFOLIO RECORD

This form is the same from last year. If you need a review of filling out the form, view last year’s telecast. Contact the previous Cluster Leader, BAC, or principal for it. You may also contact me or one of the other writing consultants if you have any questions regarding this form. One important thing to remember that is any time you give a Quality Control Portfolio piece to a scorer to score, you are to record the score.

You will be sending these records along with the Principal’s Confirmation of Proper Quality Control Measures sheet to your DAC to keep on file after the scoring session ends. You may want to keep a copy for your records as well. Many times, if an allegation arises from portfolio practices, legal services will request the Quality Control Records, so it is important for you to have copy of them in your files. 

A topic that continues to resurface is the issue of rescoring a portfolio. The only way a portfolio may be rescored after the scoring session has ended is if the scorer of record’s Quality Control Record exhibits an inconsistency in scoring the Quality Control Portfolio pieces. The only portfolios that may be rescored are those that the scorer had scored during the scoring session.

Besides using the mandated Quality Control Portfolio Procedures during the scoring of portfolios, the use of Table Leaders may be initiated. This is optional, but has proven beneficial to larger schools. Please refer to the Table Leader procedures handout. Again, if you have any questions after reading it, please contact one of us Writing Consultants.

Show slide Materials/Resources Needed for a Scoring Session

Being prepared before the session will help create the appropriate conditions for scoring to take place. One way is to have all materials and forms copied and organized before the scoring session. Earlier, I mentioned the Cluster Leader Paperwork/Duties handout. The handout provides a list of materials and forms necessary for the scoring session. Lee Ann discussed earlier how to use the Score Report Form. Another form that the Office of Assessment and Accountability recommends using to record the scores from the Score Report Form on is the revised Portfolio Scoring Accumulation Sheet. Show sheet on Elmo. This is a tool that will provide schools and districts a record of the scores. This also provides the opportunity of checking for 3rd readers. Again, you may view last year’s telecast for a review on using this sheet.

Now, Rhonda Sims, Director of Assessment Support and Joy Barr, Program Coordinator of Assessment Support will be discussing the new Writing Portfolio Submission Form. 

Slide-Frequently Asked Questions about Scoring

As mentioned earlier, cluster leaders should review Appendices 12-14 in Part 2 of the handbook before the scoring session in order to answer questions that might arise. However, I would like to address a few of the most common questions that might arise this spring regarding scoring.

1. Do I have to use the Portfolio Scoring Accumulation Sheet?

It is recommended by the Office of Assessment and Accountability to use it as a tool so that a 3rd reader will be identified if needed for any subdomain in a portfolio, and the sheet also becomes a record of the scores submitted to OAA.

2. Who do I contact if I have any questions regarding the  

Writing Portfolio Score Submission Form? 

Your BAC, principal, DAC, or Office of Assessment and Accountability at 502.564.4394

3. If a scorer has scored 30 portfolios, may the scorer still score as a third reader?

As referenced on page 6, Part 2 in the Kentucky Writing Handbook “No scorer shall score more than 30 portfolios …”; however, that is 30 whole portfolios. A scorer may act as a third reader because he/she is only reading one or two pieces and scoring one or two subdomains. So it would be acceptable.




Thank you for your attention. This concludes Segment 2 of the 2008 Scoring Telecast. If you still have questions regarding scoring, please contact Dena Cole, Middle School Writing Consultant, Lee Ann Hager, High School Writing Consultant, or me, Depeka Croft, Elementary Writing Consultant at 502.564.2106 or via email. 

