Chapter One:  3 TYPES OF WRITING                    Script for Button 3:  Classrooms    

Talking Head: Teachers who “teach the writer” use writing-to-learn activities to teach their content and to help students develop their thinking skills.  We’ll first visit Robyn Morris’s 7th grade pre-algebra classroom as she uses a writing-to-learn activity to begin class.   

Robyn Morris-7th Grade Pre-algebra Class  

We’ve got three charts up here.  We have the Relay for Life activity going on.  We’ve got the South Oldham Middle, East Oldham Middle, and Oldham Middle County Middle and they’re each raising money for Relay for Life.  You got a chart on the left hand side where it says Homeroom, you’ve got A, B, C, and D.  The number of people enrolled in each homeroom.  So like Homeroom A we got 24 people and then the next column in the number participated which is 8,  Does everybody see how we read that chart.  The East Oldham Middle Chart we have homerooms E, F, G, and H.  Our number enrolled there we have 25, 20, 25, and 20.  But our participated is not written in a number form.  We’ve got it in decimal form.  So I think you may have to do a little bit of math.  Over at Oldham County we have homeroom I, J, K, and L and our number enrolled is also listed there.  But this time our number enrolled is written as a fraction.  Your job is to explain which school had the greatest percentage of their 7th graders participating—which school had the greatest percentage of 7th graders participating.  And in Part B explain which homeroom had the least number of their 7th graders participating in the relay.  We’re looking for two different things there.  Down at the bottom which at the bottom is covered up a little bit, it says be sure to show your math and explain how you got your answers.  Okay?  Everybody know what we’re looking for? 

Voice Over:  

We do a lot of different things when we talk about writing in math.  We do a problem of the day at the start of every day where the kids have to first identify what type of information they need from the problem so that involves writing.  But the biggest part of their writing comes in Step 4, which is explaining how you did the problem.  So not only do they have to show the math work, they also have to come back and explain in writing what they did.  If they got the problem incorrect, then they explain in writing what they did wrong.  So if they multiplied instead of divided, they will put as part of their written explanation, this is what I did wrong.  Cause if a kid can explain what he did wrong, they know what they should have done to get it right.  

The other things that we do with writing to learn is throughout different parts of the year, like during a fraction unit, I will give the kids a paper that just says teach me how to do fractions.  So, #1, teach me how to add fractions.  And they have to give a written explanation with examples of how to do that. . . . . .  

Please remember that in Step 4 what you are looking for is what did I do right.  If you got it right the first time, explain that.  If you didn’t, what did I do wrong?  What did you forget to do?  If you forgot that you needed to change it into percentages, write that down.  If you understood I needed to, but you never got to the Part of A.  If you had to ask your neighbor and that’s what you got what you were looking for, then put that as part of your explanation.  Will Cody’s explanation look different than Austin’s?  Yes, they used different strategies to get there, but both got the same answer

Talking Head Like Robyn, Vanessa Hahn also likes to begin her 8th grade social studies class with a writing-to-learn activity.

Vanessa Hahn-8th Grade Social Studies  

Today what I want you to do for your eye-opener is analyze a poem that was written from a Confederate soldier right before the Civil War.  You have 4 questions to answer here but for question 1 where it is asking for 5 lines, you can write down words that help you understand that they are preparing for war.  Okay?  You don’t have to actually write our the whole line or the whole poem. 

Number 1—What 5 lines or maybe 5 words of the poem tell you that Charleston was preparing for war?  

Number 2—What does the poet compare the guns to and why is it a good comparison?  You have 2 questions to answer in that one

Number 3—How have women reacted to the preparation for war?  How have they changed?  You’ll see that towards the end of the poem.  And the last question—how would you describe the mood in Charleston at this time? 

Voice Over:  

Every morning I do an eye-opener with my students and sometimes it may be a quote that they have to analyze.  Sometimes it is a picture.  Today it was a poem.  And there are several questions that they have to answer and most of them—the first question is usually getting the content down and then the second and third questions will be more questions about their opinion about the picture, the quote, or the poem—create an opinion about it and relating it back to the historical context that it came from

Usually the eye-opener has to deal with what we are currently talking about in class.  Like I will give a quote from a president during the time period.  Today it was the poem from the Civil War about preparing for battle and we are discussing the Civil War and doing different battle projects
Talking head: Now lets go to classrooms and see what it looks like when teachers are teaching the  writers the concepts of audience and purpose. In the first classroom, Artavia Acklin is helping her upper primary students to consider audience and purpose as they write poems
Artavia Acklin  2-3 Classroom    

Up here we have been talking about the purposes for writing.  You write to entertain, you write to explain, you write to persuade, and you write to record things.  I’m curious.  What is purpose?  What is purpose?  I’m not really clear on what purpose is. What is purpose, Lindsey?  

(off-Lindsey) 

You know we talked about there are key words that help us to remember purpose.  What are those question words that we use?  What are those question words we use?  How about audience?  

Who can tell me what audience is in any type of writing piece.  What is audience, John? 

John: It’s like the person that wants to read it. 

John just told us that audience is the WHO we are writing for.  So what in the world is purpose?  What is purpose?  You think you know what purpose is?  The WHAT we are writing about.  And there is another question word we always use.  And WHY we are writing it.  Good answer, Lindsey.  

Lindsay’s answer:  What we are writing about?. . .Why we are writing it.

(Artavia off)  Everything we write has a purpose—whether it’s a letter, a brochure, a short story—if it’s a memo.  It has to have a purpose.  

We have just reviewed audience and purpose and I think you have a really good idea about how to identify your audience and what purpose is.  But what I’ve been noticing is that we aren’t really clear about purposes for writing poetry.  And if you notice up here. . .you can write a poem to entertain, poem to explain, poem to persuade, poem to record.   Do you have any idea why poetry is in all of those?  Why do you think poetry is in all of those?  A poem has many purposes.  But we’re going to take it a step further.  You all have been looking at seed ideas for poetry and what I want you to think about today is your audience.  Who would be interested in reading your poem?  But more than that, what is your purpose?  Do you want to paint a picture?  
Let’s look at the purposes for poetry.  Poetry can do what, America?  Paints a picture.  I’m drawing an arrow to evokes an image.  Why do you think I did that, Alex?  They are sort of like the same thing.  When you paint a picture, you evoke an image. . .you are going to do what for the reader—your audience.  What are you going to do for your audience?  You are going to make them see your image.  You are going to use a lot of details and descriptions.  You guys are so smart. . . . 

Talking Head: 
Artavia continues her mini-lesson on audience and purpose as they relate to poetry by referring to the topics several of the students have chosen for their poems and questioning them about their focused purpose.  She wraps up the mini-lesson by reviewing the purposes for writing poems and giving students her expectation for their workshop time
So the purposes of poetry:  paints a picture, recreates a feeling, tells a story, captures a moment, evokes an image, shows the extraordinary perception of something ordinary.  So as you go back and you start to work on your audience and purpose statement, the audience is WHO do you want to read this and WHY.  Why am I writing this piece?  WHAT—What do I want my audience to know, do, or believe about whatever I’m writing about?  Some of you already have really good topics.  And you have some minor drafts that you’ve started, but now I think we’ve got a little bit better understanding of purpose as it relates to poetry.  I think that you’ll be able to stay focused more. . . . . .So here’s what we are going to do.  We’re gonna go back and work on our audience and purpose statement.  And then after we get those statements done, then we’re going to work on this is what I say my purpose is.  Now what do I need to do to develop the idea around that purpose? give me a thumbs up if you know what we are going to do with the audience and purpose statement.  OH, not enough thumbs.  Y’all don’t know what the audience and purpose statement is?  Your audience is the. . .WHO and your purpose is the. . .WHAT and the . . .WHY you’re writing the piece.  Good deal.  You know what I need you to do for me? Rollacoaster cheer—kids saying WHO and WHY 

*************************************************************************************************************

Amy Grimm  Intermediate Classroom  

Talking Head In Amy Grimm’s 5th grade classroom, students are working on persuasive letters as the lesson begins.

Let’s all look up at the screen and read our guiding question together.  And we know that we are working on our persuasive letter.  Our guiding question is going to relate to that persuasive letter that we’ve been focused on. Here we go. . .it says “What is your opinion and desired outcome and who is your audience?”  Okay, opinion, desired outcome, and audience.  Audience is definitely a word that should be familiar to us.  Desired outcome. . .someone tell me what the word desired means.  What does it mean to desire something?  Bailey?  “You want it.”  “Yeah, something that you want.”  . . . . . When we talked about for sure audience and thinking about who our audience is when we are writing a persuasive letter to make sure we are addressing the right person in what we desire.  Look at the two words, desire outcome. . . what does that word desired mean?  What are we talking about when we talk about having something that we desire?  Brice?  “Something that you want.”  There are three specific things that we want or that we desire to persuade our audience about:

Brice:  “It means to want something.”  So that is exactly right. (off camera)  

The first thing we’re going to talk about is a writer’s opinion and we know we’re working with a persuasive letter the reason that you are writing the persuasive letter is that you are trying to convince your reader to do something, to believe something, or to buy something.  And in order to try to convince your reader, your audience, what it is that you want them to do, believe, or buy, you have to have a strong opinions about that.  When we think about a writer’s opinion, when writers share their opinions in a letter, they are communicating what it is that they want.  

And when we are talking about what it is that they want, that’s their desired outcome.  And if you want someone to buy you a new game at home or are you trying to persuade someone to believe it is okay for you to walk home from school everyday.  Okay, so that is what your opinion is…really drives through your purpose to that intended audience, okay? 
Amy continues the lesson with explanation of the importance of using valid reasons to convince a reader.  She uses additional examples of desired outcomes the students might have in their letters and ways for students to introduce those outcomes to readers in their leads. Then she focuses on analyzing the audience.

The next thing we are going to do is we are going to really analyze our audience. Okay, we are really going to think about who this person is we are writing to…or that we are trying to convince,  All right, who can share with us who your audience is and why you think that person or those people is your audience?  

When we are really thinking about analyzing our audience we know that our audience is the person that we are writing to or the reason that we are writing or the people that we are writing for, who thinks they can share with the class you already have in your mind who your audience is and why you think that person or these people would be your audience for your persuasive letter?  Grace?  
Umm…it would probably be the Abercrombie manager because I want them to make their advertisements more appropriate.  

 (off screen) Okay, let’s think about that for a second.  If you are writing asking them to make their advertisements more appropriate, you are talking about the Abercrombie Company making their advertisements more appropriate, do you think that the manager is the person that is responsible for their advertising and all their commercials and the ads that you see in the paper?  Do you think the manager of the store. . .is it his responsibility to take care of the advertisements?  “No.”  . . . .   

Talking Head The lesson continues with Amy’s explanation of who the appropriate audience for Grace’s letter might be and then she shifts the lesson to establish why it is so important to consider the needs of the audience.

(1438) Okay, as a writer it is also important to think about our audience’s needs and what our audience may object to or reasons that they may say no. . . . The reason we want to do that and think about all the reasons our audience would object and the reasons they say no is that in our letters as a writer we want to try to head off any of their objections with really good, supported solutions.  (1516)
(2410) And if you are writing about something that you are truly passionate about, and you should be in your seed choices from Friday, then you should not want your audience to say no.  So you have to address their needs. . . .  

*************************************************************************************************************

Gaye Foster  High School Science Classroom   (Foster Tape 2 12-13 Allen County HS)
Talking Head Gaye Foster’s chemistry students are working on feature articles.  The lesson is already under way as we join the class to see how Gaye helps her students consider the audience and purpose for their pieces.

Okay, students, there is another part of this.  And we’re trying to think of ways to hook our audience into reading that piece of writing. . . . It needs to have an angle and a hook to get people to read it

Look at the next box—the larger box right underneath.  I’m going to read it to you.  Thinking about your audience, thinking about what your audience needs to know will help you to decide the main focus of your article and the particular hook or angle you’re going to take to catch their attention.  What is your main focus?  Now I know that a lot of you had the pie and you had things that you like like golf balls or DNA fingerprinting and acid rain—all science worthy topics.  But they are sort of big, aren’t they?  When you slice the pie, they are still really, really big.  And so to have that main idea and that main focus because you know you have read pieces that they are just like all over the place, you’ve got to have that hook or lead to get their attention.  So go with what the audience needs to know.  Because they are looking for that.  Now look at your list—the list you generated—read through it and then go down to that next box and see if you can brainstorm and put something in there.  That you can find that purpose that main idea and then go with your hook—or your lead, your attention-getting device.  We’re going to do another lesson at another time of how to organize and how to do that.  I”ll get to that later, but right now, I need you to get a start—it’s just a start—of how you are going to write this piece.  And you may even change it from what you put down right now.  Spend some time now writing into that box, thinking about what your audience needs to know.  What is your main focus?  Find your hook or angle and please write about it 

Voice Over:  

When teaching student strategies about audience and purpose, you want them to realize that your science is center of what is going on.  It is the most important thing.  But they have also been given the opportunity of choice.  And having choice there is a passion for what they are doing.  The next thing you have to ask them is Who would care about this topic, Who wants to know, and why would they want to know?  And we do a lot of analysis of the actual audience rather than me as teacher just assigning writing, this is where I have to teach writing.  And we use different kinds of genres.  Today I am teaching the feature article.  We will look at that genre and pretty much dissect that piece and figure out who is the audience that reads about these sort of things, whether it’s roller coasters or skateboards.  Who reads this particular type of information?  And the reading for information or a better understanding of something they might already know.  Analyzing the audience I ask the students to think about their peers because generally I like to use their peers as their audience.  And then that, because they are so connected with them, that makes it easier for them to start with just discussion of that topic and discussion is probably at the beginning of the prewriting stage is probably the best things that I can do.  We spend a lot of time just talking about audiences and who would read this and why they would read that.  (1109)

Talking Head: When students receive instruction across grade levels and content areas like we have seen in these classrooms, they grow as thinkers and writers.

