Chapter One:  3 TYPES OF WRITING                                  Script for Button 2:  Students

Talking Head: Teachers in all content areas who “teach the writer” give students time to nurture their thinking through writing-to-learn activities.  For example, students in language arts and English classes often keep writer’s notebooks.  What do students have to say about their writer’s notebooks?

Lindsey-Upper Primary 

Well, usually how we get started in the writer’s notebook is we—she gives us an invitation to do a heart map and put things in there and then we usually circle the ones that we like and then we can just choose one and write about it. . .
Hannah-Upper Primary 

Question for Hannah. 

Hannah: Seed ideas  

(off) What do you mean by seed ideas?

Hannah: Ideas for pieces like personal narratives and short stories and transactive.

(0ff) Where do you get those seed ideas?

Hannah:  from things that might have happened to you or maybe something from a book and something you want people to do.

(0ff)  excellent excellent—you sound like a writer to me, girl. 
Talking Head: In addition to language arts teachers, content area teachers also give students opportunities to use writing as a tool for learning in their classes.

Channing-Middle School Student 

This is my science notebook and we—and we have certain questions that our teacher asks us and we write like different responses to that.  And we’ll like have some graphs every once and a while and they just try to make sure that we understand what she’s talking about.  And like—then we’ll write 2-3 sentences explaining like what we talked about in class and how –just explaining the question and breaking it down for us after we write everything on it and then we answer it and so there’s all kinds of different stuff in here like how—just what we are working on and how different parts of stuff work and it’s just basically a notebook that we keep to explain what we are doing in class. 
Stacy-Middle School Student 

Writing helps me in math when we do POD’s-problems of the day.  We do them everyday when we go into pre-algebra.  We have to do like a problem and then explain how we did it and that’s how I like learn math because I like know what to do and how to solve the problem.  
Cole-Middle School Student 

In science class everyday, we have a QOD when we walk right in the door.  And it helps me to understand it because when she checks them when we’re done with them, if I have the wrong answer, she’ll tell me what to put down.  And if I have the right answer, I’ll know I’m kind of ahead with the theme that we’re on.  And she will also give us a ticket to leave sometimes, usually when we are getting to the end of a subject.  And that helps me explain to her that I’ve got the subject—that she’s taught me well.  And I get to write down what I feel I understand.  So I like writing what I learn in science class.  
Channing-Middle School Student  

Thinkmarks are examples of how we react to things that we read.  In like, we will read a sentence and if we have like a question that we can’t answer that we don’t know about, we’ll write that down and she will come back to us and talk about that in class.  Or like if we can think of something that we can relate to the subject, then we can like write that down and write how we relate to it and it’s just a good way to just think about what we are doing. 

Talking Head: When students write for publication, thinking about their targeted readers and their intended purposes helps students make decisions about how to write and what to include in their pieces.

Harper-Kindergarten Student 

T:  How do you make your reading easy for someone to read?

H:  I kind of leave space between my words.

T:  Okay, what else do you remember to do?

H:  Put periods.

T: How do we know where you are beginning a sentence?  

H:  I put it at the top.

T:  When you started here, is this all one sentence?  Or is the more than one sentence?

H:  More than one sentence.

T:  So how do I know where another sentence begins?

H:  I put a period.

T:  At the end of one sentence.  And what you do put at the beginning of the next sentence?

H:  Put a capital letter. . .
Bailey-Intermediate Student 


I think about audience when I write about because you actually talk to the person differently.  Because if it was like a principal you would word it differently than a friend.  And if you want to say something different that you wouldn’t say to the principal or a teacher.  So you need to think about the audience to make sure it sounds appropriate for the audience.  

Ryan-intermediate Student 

CU  Ryan, can you tell me how you narrowed your burning question down for your article?  With CUTAWAY for Ryan’s answer.

CU Ryan  Well, um, I’m going to teach people how you stop traveling in basketball, which is my burning question.  And because I have good experience because I usually get called, I going to teach people how to use your pivot foot and not walking with the ball, passing it off, and stuff like falling down.  

Elias–Middle School Student 

If it’s for an older audience, I might use more advanced vocabulary or more complex ideas.  If it’s for maybe a younger audience, I would use things that they could relate to and understand. 

Tanner-Middle School Student 

Thinking about the reader to make my writing sound better –Just thinking of what people would think about it—what they would think the person would do or say and make it sound like what they would probably do or what they would probably say in a situation or in a place like that.  ( 

Kyle-High School Student 
After I found my topic, I decided the reader may need to know all about herpetology.  I know my classmates they don’t even know what that word herpetology meant.  So I started out by explaining what herpetology is and how it affects our environment—our ecosystem.  My purpose in writing about herpetology was mainly to inform the person about herpetology—I mean I wanted them to know that “herps” are not bad—snakes are not the evil, cynical being on the earth that the Bible and other things put in.  I wanted them to know that it is science. . . 

Talking Head: Clearly all these students understand that writing involves thinking. They understand that decisions about what they write are governed by an understanding of whom the writing is for and why they are writing it.

