Chapter One: 3 TYPES OF WRITING           Script for Button 1:  Educators

Talking Head How do teachers plan units that provide opportunities for students to write to different audiences for different purposes?

Frank Coffey, Middle School Instructional Coach

As an Instructional Coach, I have an opportunity to be with teachers on a daily basis, even after school, during their planning periods, and we can sit down and really go through the three different types of writing.  It doesn’t always have to be about writing for publication.  And it can be about writing to learn, through journaling or free writing.  It can be writing to demonstrate learning—maybe the content area teacher is talking about a certain article or a journal piece that comes out of their content area.  Students can look at that article and make some kind of meaning out of it and demonstrate that through writing.  So it doesn’t always have to be about writing for publication.  But when we are talking about writing for publication, we always. . .I always talk to them about what does authentic mean—what is authentic purpose and audience.  Because that is where the best pieces are to come from for publication.  
Kelly Danhauer, Intermediate Teacher  Campbell Ridge Elementary School  

Writing in different content areas is important, especially to help build the writing skills.  Students need to be able to demonstrate in a lot of different ways what they have learned and writing to learn is one of those ways.  We talk about the three different types of writing: the authentic writing, the writing to learn, and the writing to demonstrate learning.  And through doing that we establish those expectations in the beginning and so when we are writing in writing workshop, we talk about authentic writing and the types of writing can do.  And when we are in science or social studies, we talk about writing to learn and writing to demonstrate learning and the different ways to do that and why it is important.  Usually when we do open-response questions or exit slips or entrance slips, we talk about what kind of writing we are doing and why we are doing that and how it helps us as students but also how it helps me as a teacher see what they are learning and that they are making the connections they need to be making
Jennifer Andes,  Kindergarten teacher


We work to incorporate writing in our classroom outside of the writing workshop.  In our center time, children would have available to them markers and pencils and other writing tools and paper that they can use to write lists.  Maybe in the family living area they might make a grocery list or they might write a note to their parents.  Sometimes they’ll write a note to the teacher—we need more paper—we need pencils or markers are drying up.  You know so they have a purpose for writing. . As children progress as writers, the avenues for writing begin to open up into curriculum areas.  For example in math, they might actually write a story problem of their own and read that to another child to solve.  In science they might write a little fact book about an animal that they are particularly interested in. . . .

Eddy Bushelman, High School Social Studies Teacher


When I’m planning a unit of study—before the unit begins, I try to already have some writing outlined to help the students learn.  I try to prepare them.  Sometimes I use it for assessment;  sometimes I just use it to further the learning and the discussion in the classroom.  Other times, when I see a teachable moment, I’ll kind of come up with some writing off the top of my head, on the spot there, something—anything—that is going to help make the learning more relevant for the students—something they can build a further understanding—and deeper level of understanding of—something that is real world to them so they have a true relevance of the meaning—or understanding 

Dewey Hensley, Elementary Principal  

I ask my teachers to recognize that writing is not only a tool for publication but writing is something needed to help kids learn in all content areas.  That writing is significant tool for kids internalizing the content knowledge that they need, for kids to communicate what they know about something.  So we talk about it in my school—three different kinds of writing that we encourage our students to do.  Of course, we write to publish, but just as important, but in some ways more important is writing to learn and writing to demonstrate learning.  (1343)  Those three ways—those three purposes for writing really frame what we try to do in the classroom .  So we look at using learning logs, for example, where kids write to learn.  We use everything from Cornell notetaking system to graphic organizers to kids using exit slips in their learning logs that solidify the content knowledge that they just learned. (1416)   So writing to learn is most significant in science, in social studies and arts and humanities and practical living even in math—in those content areas the kids have to develop a sense of the thinking-writing connection that has to occur.  If they have the ability to do that, that is a tool for them to gain knowledge and organize what they need to know that will serve them way beyond their K-12 experience all the way through college and the workplace.  

Robyn Morris, Middle School Math Teacher  
This is my 12th year here teaching full time.  I’ll never forget the second year that I taught, we were doing problems of the day very similar to this and I had a parent argue with me, “Why does my child have to write in math.”  I sat down with her for 30 minutes as to why if a child can explain to me through writing what he’s doing, then he understands how to do it.  But if he just works the problem, I don’t know if he just learned how to play with the numbers, or if he really understood it.  But if he had to explain it, then they could do it.  (335)  Over time, the writing to learn or the writing to demonstrate learning, either one, has developed a whole lot more I think in my classroom. . . . . 

Vanessa Hahn, Middle School Social Studies Teacher   

I use writing a lot in social studies.  One thing that I do is whenever we are discussing an issue in class, before we begin discussing out loud, I have students write out their thoughts and responses and I feel that that helps them organize their thoughts before they speak.  It also gives them time to kind of process the question, then write it out. . . . . .  

A lot of times I have my students take on the form of an historical character.  Sometimes  fictional character—sometimes the actual character—but trying to put themselves in their shoes to relive the experiences.  First, they have to do the research on the facts.  Early in the year, we did Colonial journals, where they had to do research about daily life of a colonist.  And then they had to write a journal entry—10 different entries about their daily life and things that when on.  They had to make use that they included 10 different facts about Colonial life during the time period, but they were able to be creative about it.  They could be any type of character.  They could be a wealthy colonist, they could be a poor colonist, they could be an African American, they could have been a native American, and they could create these characters and that way it shows me that they understood the time period and what was happening during Colonial America.  When we started discussing Western expansion, the students actually became either Lewis or Clark and they wrote about their journal out to the Pacific.  So those were actual historical characters, but they had to read their logs and interpret it and create completely new logs about their journey and the things that they saw. Both of  those pieces were writing-to-demonstrate-learning pieces.  

Victoria Bennett, Middle School Science Teacher 
This is my fourth year of teaching, and over the last few years I realized that I need to incorporate more writing into my classroom.  And now I feel that I’ve reached—I’m not done yet—but I feel that I’ve reached a good balance between writing and content.  Everyday when my students come into the classroom, they begin by getting their writing journals and going off to their spots.  And everyday I have a questions posted.  Maybe it’s a statement, maybe a picture posted.  And they are to respond to the picture, the question, the diagram—whatever their thoughts or ideas are.  I like starting my class with that type of writing activity because then students can share their ideas.  It leads to a 5-10 minute discussion; then the whole class centers around whatever that idea was that was posted.  So that’s daily writing.  It’s quick—it’s 5 minutes. . . .   
I also incorporate writing in my classroom through a lot of quick formative assessments—tickets to leave, anticipation guides, I’ve tried annotative texts before.  We do a lot of 2-column note entries.  And I use the 2-column note method mostly when we are doing activities or science demonstrations where I want diagrams, pictures of what they’re on one side and maybe their thoughts, ideas, observations on the other side.  I call those their field notes and those are in their binders.  Those aren’t on a regular basis—they’re when we are doing some sort of science experiment or if I’m doing a demonstration in class and I want them to respond to it. . . . .
The culture in my classroom, the engagement of my students has changed since I’ve developed more writing activities.  Without the writing activities, I feel that the classroom could be disorganized.  It could be more teacher-centered with giving out information, doing more lecture, trying to—using a textbook.  With the writing I’m finding that lessons are becoming more student-centered.  The focus is on them, going out and actually finding the information and bringing it back.  And different writing activities serve different purposes . . .   

Talking Head: So with different types of writing going on in classes, how then do teachers help students to understand the concepts of audience and purpose as they relate to published pieces?

Artavia Acklin, Upper Primary Teacher I think that one of the main strategies I use to help students understand audience and purpose is getting them to see that there are people out there that really would like to read what they write.  And they have to be aware of who those people might be.  Not everybody is gonna want to read a short story about lions and tigers, but there are some people who would be interested and getting them to see who might be interested.  Who would be the audience?  And then what really is your purpose?  Purpose is one of the most difficult concepts to get students to comprehend.  And once we get to what I’m writing about and why I’m writing about it, it is easier for the students to grasp okay this is my audience, this is my purpose, and this is how I develop the idea and stay focused on that idea. 
Kelly Danhauer, Intermediate Teacher (Campbell Ridge Elementary School  December 15

(749) Some of the strategies that I use to teach the students audience and purpose are again to read—to read models, to read texts—and talk about it.  We talk about who is the writer writing to?  Why is this writer writing this to us?  When we read aloud, we are constantly talking about audience and purpose.  Why did the writer put this in there?  What did they want us to learn from it?  . . .

Latishia Sparks, High School Curriculum Resource Teacher 

When I work with kids the thing I like to do to start with any piece of writing, is to have them read models.  So if we are talking about feature articles, I want to bring in several models of feature articles or personal narratives.  And collectively all together as a class we might look at the first piece and talk about what are the features you see in this piece of writing.  What does this writer do to get his or her message across?  What’s the purpose?  Who’s the audience?  What is the controlling idea?  I think when they are presented with something tangible and you model that process of reading that piece and really analyzing it, they start to understand what you expect from them and that piece of writing that they are going to produce for you.  They start to look at what is my purpose in this writing and who is the audience when I write this piece.  Who do I want to read this?  They start to really understand those ideas that we talk about in effective writing and when we talk about the scoring guide. 

Talking Head: Teachers who “teach writers” plan units of study that embed writing as a tool for learning to teach their content.  They also want their students to understand the concepts of audience awareness and focused purpose—key factors in decisions that the students will make as writers.

