Chapter Four: WRITER’S CRAFT                      Script for Button 3:  Classrooms

Talking Head:  Three teachers in classrooms you are about to enter are using models to teach their students to examine the writer’s craft when they read.  One uses a story by a published author and her own writing;  two others have chosen to use models written by students.  The last teacher’s mini-lesson focuses on a variety of strategies that writers typically use to persuade readers.  He models for his students by giving examples of each strategy orally.
Jennifer Andes-Kindergarten Classroom    

  Today I’m going to share a book by a published author titled Emily and Alice.  The author is Joyce Champion and it was illustrated by Suki Stephenson.  And it gives some great examples of what we have been talking about this week in our writing lessons—and that is dialogue.  (Dialogue is when we talk in our stories, isn’t it?  And we dialogue to show excitement in our story or to give more interest to our story.  So those that we’re reading it to or are reading our story know more about what happens as we write and share our writing with other people in our stories.  This is called Emily and Alice and I just want to share the introduction with you.  This little book is divided into chapters and the first chapter is called “Best Friends.”  

Talking Head:  (as voice over during footage of Jennifer reading the text aloud)  As Jennifer reads the story to her students, she points out places where the author has used dialogue, the focus of her mini-lesson.  After she finishes the read aloud, she uses her own writing to discuss how speech bubbles will help her students insert dialogue in their pieces during writing workshop time. 

In my writing that I used yesterday, I used a speech bubble in my picture and my illustration and then I incorporated my speech bubble into my story and called that dialogue.  We use that dialogue that I had shown in my illustration again in my story.  Today when you do your writing, you can going to be looking for a place in your writing where could maybe write dialogue.  You might start with a speech bubble in your illustration that you could incorporate into your writing as you write.  Now when you incorporate dialogue, when you use dialogue in your writing, what marks do we use to set that dialogue so we know where your writing indicates that you are speaking.  Harper?  Quotation marks.  Can you come circle the quotation marks that we used yesterday to set our dialogue apart?  Where are the quotation marks?  All right—good job!  When you write today, first look at your illustration and see if there’s a spot in your illustration where you could include a speech bubble—where you could include some dialogue.  And then as you write today, look for a spot in your writing where you can incorporate that same dialogue into your writing. 

*************************************************************************************************************

Talking Head: In this next mini-lesson,  Elizabeth Dinkins’ mini-lesson focuses on how a writer organizes a reflective piece around a main idea.  

Elizabeth Dinkins-7th Grade Classroom  

Today’s the day you gonna pick your focus.  Today’s the day you’re going to decide what this reflective piece is going to be all about.  Okay?  We’ve done tons of practicing.  Today you’ve got to zero in on something.  First I want to you to look at a model before you choose that.  The model is reflecting on my growth as a reader and a writer—it’s one of the pages I just gave you.  Go ahead and get that out.  One of the pages I just gave you.  It’s a piece that was written by a 5th grade student—a 5th grade student.  We’re going to read it as a class and while we’re reading it I want you to think like a writer and think what is the main idea that this 5th grade writer is trying to tell me.  What’s the main idea about their own reading and writing that this 5th grade writer is trying to tell me about.  Okay?  I’m going to put it up here on the overhead.  I’m going to start and ask somebody to pick up—pick up reading—remember you can read for as long as you want or as short as you want.  

Talking Head: (as voice over during footage of Elizabeth and student’s reading) As Elizabeth reads aloud, her students follow along and a few volunteer to “pick up” reading.  Toward the end of the piece, Elizabeth “picks up” to complete the reading.  

Thinking like writers, what is the big focus of this piece?  What is the main thing that this writer is talking about that has helped them grow and become better as a writer?  Lakeisa?  It is just books?  Her books and her dad—you’re getting at detail.  What’s the big idea—the main idea about how she has grown as a writer?  The big thing?  Dad, books—those are supporting details.  What is the main thing?  Bo?  

Bo (The main idea is the mentors—they teach her how to write.  They teach her how to become better at writing. )

Absolutely right—mentors helped her become a better writer.  That’s her focus.  You guys go ahead and put that on this paper.  This is her focus.  Her focus is that mentors have helped her to be a better writer.  In the first paragraph she talks all about mentors.  In the second paragraph she talks about mentors again.l  She says, “My parents are also both writers and they helped by teaching me to correct my mistakes, suggesting better ways to phrase things.  It the third paragraph she says, “Books can be your mentors.”  She’s talking about books that she has read and authors that she has spent some time getting to know.  The next paragraph—“One mentor I have to dedicate my improvement to is my dad and the mentor—excuse me, is Mrs. Segal, and the mentor who has influenced my characters is my dad.  Every paragraph but the last paragraph deals with mentors.  Now in the last paragraph she says something interesting, she says, “Learning to write better isn’t just one single step.  It’s a lot of different things that add up.”  So she recognizes as a writer that lots of different things have added to that have helped her grow—helped her become better.  But it is the mentor—the idea of mentors—that she is focused in on.  (1503)  Does everybody see that?  Look at the next handout that I’ve given you because it is your job today—you job today is going to be really figuring how what’s your focus going to be for this piece.

In another approach to teaching the craft of writing, senior English teacher Bryan Crandall uses a mini-lesson to teach a variety of strategies that writers typically use to persuade readers.  He models for his students by giving examples of each strategy orally.

Bryan Crandall-12th Grade Classroom  
What I’m after, as an English teacher, is . . . . . . . your senior boards, presented in front of a panel of people.  You have to argue why your senior year has been successful.  You have to persuade your audience that you did a phenomenal job.  And with that said, I wanted to go over some of the persuasive techniques that advertisers use so that you can maybe adapt some of them for you.  So I’m going to go over them real quick and then we’re going to read an article and talk about what she uses. . . . . . . First of all, here are the different things.  You got “testimonial”—I need to get magnets.  If I was to do a textimonial argument, I would come in here today—give me something to argue about. . . . . . . .All right, we will argue about the Color Purple.  We just finished the Color Purple by Alice Walker and you—some of you in here loved it—and a chunk of you absolutely hated it.  And you hated the movie just as much.  If I was to do a testimonial, Janessa Segal, I could have you come up and I could have you say, “The reason I like the Color Purple is that it connects with my past.  As an Africa American female, I know this book is extremely important to my culture.”  And so I would film you and use your person story as a testimony as to why my argument in good—why the Color Purple matters. 
Talking Head: (as voice over while Bryan adds strategies)  Bryan continues his mini-lesson, adding strategies and giving examples to acquaint his students with a variety of persuasive techniques
. 

Students who learn to read like writers across grade levels and content areas recognize and  internalize strategies writers use and develop as independent thinkers and writers.

