NEXT STEPS                                                              Script for Button 1:  Leadership

Talking Head:  District and school leadership is a crucial component for improving writing instruction and student performance.  What kinds of support do teachers need? What do leaders that understand the importance of providing the necessary support have to say?

Tim Hanner, Superintendent   

For a superintendent who wants to make writing literacy a focus in the district, I think it, in my opinion, it’s not just about singling our writing.  It truly is about literacy and making literacy a priority.  I think as a superintendent it’s not enough to say we are going to focus on literacy.  It starts with that the importance of literacy—and the why behind it.  We know that the number one contributing factor for students dropping out of HS today is literacy level.  And for that reason alone, I think, in personally looking at your own district data, it’s one of the reasons that literacy has to be one of the priorities.   
. .For the last several years in our district, one of our main focus of training and what we do is interdisciplinary literacy.  A lot of teachers trained around the importance of reading and writing within content areas and with making it relevant.  In a science class, for example, it’s not just learning science content.  It’s thinking as a scientist.  It’s writing as a scientist.  It’s using primary source documents from science.  And I think that’s one of the ways it makes the learning relevant.  It truly makes the learning more exciting for the student and engaging between the teacher and the student and that helps build relationships. . . .. . . . I think as a district, the type training we have provided in the area of writing beyond disciplinary literacy has been to on-going work with our teachers of writing so that we have resource teachers within each building.  We have started this year with the work of our writing consultants, we have a elementary writing consultant and a secondary writing consultant. . . . . . . 
Latishia Sparks, District Curriculum Resource Teacher 

 
In our district first of all we have a writing cadre where cluster leaders come together and meet and talk about the needs of the district.  And at those meetings, also, the curriculum resource teachers come together and throughout the district there is a curriculum resource teacher in each elementary school, in both of the middle schools, and the high school has two curriculum resource teachers.  That district wide conversation helps us make some really good decisions about what we are doing as far as writing concerned K-12.  We have the ability to look at kids all the way through—know what their instruction looks like and we can analyze our needs as a whole district instead of just looking at one grade level or one building.  

Dewey Hensley, Principal    

I think the advice that I would give an administrator who wants to see improve in his school’s writing program is to think school wide—is to put in a plan that is not six, for elementary schools, not six one year plans but one six-year plan.  So that the strategies are identified, so the levels of—the standard—for each grade is identified and the teachers know it, that there is a system of benchmarking and looking at student work and having dialogue about that work build into the professional development that they do. I think having a program that is beyond simply a lot of schools say I have a plan because I have the dates of when pieces are due.  That’s really not a plan—that’s no more than a schedule.  In order for there to be a true plan, the school needs to consult all different best practices, all the things, the materials that we have been provided that make writing instruction improve throughout the years, particularly in Kentucky.  And identify those valued strategies, those valued standards, those things that are going to be at the core of the entire program.  So the first thing they can do is build that kind of thought, that kind of reflection into the entire program.  It’s not easy to do.  It takes a while for that to occur and the more stable the faculty is the quicker it occurs because people begin to recognize exactly what works to make good writers in your building. 

The other thing is I would really recognize the power of writing.  Talk about it—operate under the assumption that writing is not a chore but it is a thing to be celebrated, it is a tool that can take students to much higher levels of thinking, that can create a atmosphere of celebration, of valuing of what students have to say.  And if you view it as important, Dr. Mel Levine, the brain researcher, argues that writing is the most complex of all the skills that we ask kids to have in schools.  He says because everything from the kinesthetic to all different things in the students’ minds as they move it to the paper—if you can teach kids to be writing—writers, it is my contention you are helping them in all other content areas.  That you are helping them be scientists, be mathematicians, be anything they want to be because you’re challenging their brain at that high level and challenging them to be clear communicators and challenging them to generate ideas in powerful, deep ways.  So my advice would be value writing, value the three kinds of writing, making certain that kids are writing to learn, that kids are writing to demonstrate learning, and that kids are writing to publish—and make that a part of your school wide plan that starts in kindergarten and doesn’t end until the last grade.  

Talking Head:  What leadership and support does your district and/or school have in place to assist teachers and to ensure that students are receiving appropriate writing instruction across the curriculum?  What more might be needed?
