Chapter Two:  MOTIVATION    Script for Button 3:  Classrooms

Talking Head:  Let’s take a look in some classrooms where teachers focus on teaching the writer by giving them choices about what they write, helping them to develop their own writing tasks, and focusing their instruction on writing for publication.  We’ll begin in Artavia Acklin’s 2-3 primary classroom where she is pointing out to students in her mini-lesson the different choices their classmates have made about writing topics in their writer’s notebooks.
And sometimes we record personal events, like in a personal narrative.  I remember Keshawn had that 70 yard touchdown and he couldn’t wait to write about that 70-yeard touchdown.  I remember Lindsey went ice skating for the very first time and she couldn’t wait to tell about the ice skating.  I know Alex had the best friend in here and she loves that best friend.  I know Hannah has a special grandmother in here and she loves her grandmamma so she wanted to write about her granny. . . . .
*************************************************************************************************************

Talking Head:  In a one-on-one conference, Jennifer Andes encourages her kindergarten student Stephen to “publish” his piece by sharing it with her.

) T:  Stephen, you have done a great job on your piece.  Start with your illustration and tell me what’s happening.

S;  Papaw had a wreck.

T:  He had a wreck?  Oh, my goodness.  So what else is in your picture?

S: The tow truck, Daddy

T:  I notice Daddy has a speech bubble here—what did he say?

S:  AHHHHHHHHH

T:  Oh, my goodness.  Okay.  So Daddy has come to the scene.  Is that right?  And which vehicle were you in?  So you were in the mini-van?  I see your label there.  What does this label say?

S:  tow truck

T:  And what is this one?

T:  Is that Dad’s car?  Dad’s car—good job.  Would you like to read your piece, Stephen?

Stephen reads his piece. 

*************************************************************************************************************
Talking Head:  In her middle school language arts classroom, Elizabeth Dinkins is helping students to develop their own focus for a reflective piece about themselves as writers.

The invitation I want you to use is on the board.  So after I approve your topic, you can start writing about this.  The invitation asks you to write about your focus statement.  Explain how you grew as a writer.  Describe the difference it makes in your writing before and after.  Try to include a thoughtshot that shows how it makes you feel about your writing.  Try to think of specific examples.  This second statement is like your “gatekeeper” statement.  If you pick something, but you can’t explain how it has helped you, is that a good topic?  No, Jessica’s right.  What you choose, you have to be able to talk about.  You have to be able to show me what it looks like.  You have to be able to say how it helped you.  You have to able to remember when you used it.  You have to be able to remember how your brain works when you do it.  


I think there’s a lot of value in asking questions to promote writing.  But that’s really different than a prompt.  A prompt implies limitations.  A question implies exploration.  So it doesn’t really matter what you call it, but you have to give students chances to explore in writing.  That’s what they need, I think.  
teacher conferencing with student
*************************************************************************************************************
Talking Head:  In her high school science classroom, Gaye Foster uses a “slice the pie” activity to assist her integrated science students in defining their own writing tasks.

Today we’re going to work on an activity about your topic.  And remember I told you that we’re going to pick something that we really, really care about.  Something that we have a lot of passion for.  Or something that we want to know more about.  And so, to get you to get deeper into that topic we are gonna do an activity called divide the pie.  So I what I need you to do right now is turn to the first page of your handout there and in your notebook would you draw a circle—draw a circle in your notebooks. and let’s split it up like your handout shows here into all the different parts like a pie.  You know, sometimes students, when you all are picking topics, you’ll pick like something like volcanos.  Let’s say you want to know more about volcanoes.  It’s this great big, huge topic.  And if you were writing about volcanoes, you are going to have to write volumes and volumes of stuff, right?  So we don’t write that much.  We want to write but we don’t want to write that much.  So we’re going to try to narrow down our focus a little bit.  And we have our topics a little more narrow and still keeping with the idea that one, it has to be something we really care about—really like, and two, it has to be a connection to. . .that’s right.  It has to be connected to science.  And therefore your textbook .  at the same time would you open up your book to the Table of Contents—you have a lot of stuff there in front of you. (off camera)    So when thinking about our topic—so when—let’s take our little topic here—the one that we’ve been really sort of thinking and talking about for weeks and weeks, remember I told you not to write anything down—in your brain thinking about it at home and when you’re at practice—and put the name of that topic you are thinking about. 
I think it is important for students to develop their own writing tasks because I feel like choice equals voice.  And if I assign a topic to a student then that’s exactly what I’m doing—I’m assigning writing and I’m not teaching writing.  I think the most important thing that I can do as a science teacher is to teach thinking and how my content connects to the outside world. . . .). . . . . . The hard part for me as the teacher is how do I connect what they love and what they know or what they want to know to my science.  But I feel like that is my passion and so we get into our textbooks and go from there.  

*************************************************************************************************************

Talking Head Gaye’s lesson on narrowing the topic continues as she directs students to fill in the slices of their pies with more specific aspects of the larger topic they have written in the center of the pie.    Meanwhile in a primary classroom, Meredith Schroeder’s mini-lesson this morning focuses her 1st and 2nd grade students on the concept of publishing and the ways her students might choose to publish. 

I told you the last time that we were together for writing workshop, that we were really going to start focusing on publishing.  And I’ve got a book I’d like to share with you today.  It’s called Look at My Book.  And this book actually focuses on the entire writing process.  Can we do our writing process rap to help us remember the steps.  (904)  Class does writing process rap (Very good.  See you are going to see in the book the different steps of the writing process, but the step that we’re really going to start focusing on is publishing.  Thumbs up if you think we have done a little bit of publishing.  You’re right.  We have done a little bit of publishing.  Now you’ve grown as writers.  I think we’re ready to really dive in and do a lot more.  Let me share some of the ideas from this book with you.  . . . 

Talking Head:  Meredith reviews the writing process steps with her students by reading the book aloud.  Each page focuses on a different part of the writing process: brainstorming and prewriting, research, making a plan, drafting tips, sharing with others, revising tips, and a page on editing.  Let’s join her lesson again as she gets to the page on publishing.

Now, once we’ve gone through all of those steps, think about our writing process rap.  What is that last step—what is that step?  Say it if you know it.  Publishing, you’re exactly right.  And there’s lots of fun things to think about when it comes to publishing.  

reads the page on publishing—points out lots of different ways to publish—several pages of information (color, print, font, bindings, etc.)  

maybe now you’re starting to think of some ideas for some pieces of writing you’ve done that you would like to publish.  You are really good listeners today.  In just a minute we’re going to go back to our seats, but we’re not going to get our red writing folders out just yet because I need your help in thinking about steps that we need to take in our classroom before we can actually start publishing.  Do you think you can help me with that?  Great—I know you can.  It’s a really exciting time.  Maybe you’re even thinking about something that you have written or will write that you would like to publish.  I want to make sure that we have a good list.  And I’ll even type this list up and put it over here by our editing and revising check list so that we understand in our classroom what we have to make sure that we’ve done before we can publish.  

We—I think it starts from the beginning—the first day of school—that I expect them to write at whatever level that they are at.  And, you know, that they are capable of doing that.  They’re given large blocks of time to write.  Their writing is viewed as very important.  I think that they really shine when they get to publish a piece—when they get to share a piece—when they get to show pieces of writing to their family and they are able to see their growth as a writer. . . .

In all these classrooms, teachers are teaching students how writers think and work.

