Chapter Two:  MOTIVATION    Script for Button 1:  Educators

Talking Head:  To be motivated to write, students must see themselves as writers.  Teachers who focus on teaching the writer help students do that in a variety of ways.

Artavia Acklin- Upper Primary Teacher  

I help my students to see themselves as writers—I refer to them as awesome authors, wonderful writers.  Any day during the week they can come in and read the morning message and they will see that they are referred to as awesome authors or what have you.  We attempt to publish a lot of their pieces so they feel like they are really authors.  They are not just writing for a portfolio or just not writing for me or for the class.  Right now we are working on a literary unit and most of the kids—they are focusing on some poetry because they want to submit pieces to a poetry anthology.  So that’s one way to get them out there—I’m being published like a real author so I am an author.  I am a writer.  So that’s the way that I try to get them to see themselves as authentic writers

Jennifer Andes-Kindergarten Teacher 

In our classroom for a child to recognize himself as a writer, we call them writers.  

And we ask them to share their writing.  All writing is written for a purpose.  It’s written to share with someone—either share with a partner, the classroom.  Might be shared with another existing classroom in our building.  It might be written for an audience of adults—or their parents, or whoever it might be written for makes them feel like they are writers. . . . 


Amy Grimm-Intermediate Teacher 

I help my students see themselves as writers because I treat them as writers every day.  I call them writers.  You know when I ask them to gather at the carpet for writing workshop, I say, “Okay, writers, let’s get your notebooks and your writer’s toolboxes and meet me on the carpet.  When I talk to them about their task for that day, I say, “Now, as a writer today, I want you to really think about . . .and I think about addressing them as writers, treating them as writers, creating the community that they are writers, then they help to see themselves as a writer. . . . 

Elizabeth Dinkins, Middle School Language Arts Teacher 

I help students see themselves as writers by calling them writers from day one.  And I expect them to do the things that writers do and that is practice ideas and try things out and put themselves out there and fail a little bit and put themselves out there and succeed a little bit.  Giving them a real audience for their work is invaluable in letting them see themselves as writers. . . . . 
Talking Head Students need to identify what matters to them—what they are motivated to write about—and teachers need to give them choices and help them develop their own writing tasks. 

Eddy Bushelman, High School Social Studies Teacher 

I think one of the important things that I try to do is give students choice in their writing.  I think it is important.  I think sometimes students get turned off from an assignment if you say this is the prompt you have to do it.  And you are more directive in that sense.  I think if you give the students a little bit of freedom—a little bit of choice in writing ideas and writing assignments—I think it promotes—I think it enables them to maybe find more ownership if in their writing, I think they find it can be more relevant. . . .
Kelly Danhauer, Intermediate Teacher  

I think students should be able to develop their own writing tasks so they see themselves as writers instead of seeing it as an assignment.  So often we give students what it is they need to do, but is one of those opportunities where we can let the students choose and not feel the stress of them not doing it right or not getting the right content or not following the right curriculum because they’re the guides.  They get to make that choice and we as the teachers can help guide them in the right directions. .  . .
Gaye Foster   

I think it is important for students to develop their own writing tasks because I feel like choice equals voice.  And if I assign a topic to a student then that’s exactly what I’m doing—I’m assigning writing and I’m not teaching writing.  I think the most important thing that I can do as a science teacher is to teach thinking and how my content connects to the outside world. . . . 

) When helping students develop their own writing tasks, I like to give them lots of choice.  I tell them to start with something that have a passion for—something that they feel very strongly about or something they want to know more about.  Whether that be roller coasters or that be skateboarding or even music, and then at that time I try to seque into that science is connected to each of those topics. . .  

Vanessa Hahn-Middle School Social Studies Teacher  (

I chose to do our editorials toward the end of the year.  And the reason that I chose that is throughout the year, we relate what we are discussing in history to currently what is happening in America.  When we are doing that, we discuss current issues and the students begin to form opinions on things and write out their answers.  I ask them different questions that—about current issues that are affecting our nation.  They write out their answers—and they are able to then respond.  They write all these down in a binder that they keep together and they turn in for a grade.  And they’re able when we do editorials they are able to look at different issues that we have been discussing throughout the year, see their choices, see the things that they wrote about and then they’re able to choose.  But I approve the topics that they choose for the editorials.  They can choose pretty much anything that’s affecting out nation but I don’t want them to be topics that are too broad.  (1201)
Bryan Crandall, High School English Teacher  

With some of the transitions that I think have occurred with writing in the classroom, I really had to reevaluate what I was doing as a teacher.  I wanted to create different, opinionated, full of voice pieces.  I wanted every piece that I collected from my students to be unique and not the same argument from every single kid.  And I started playing around a little bit by offering choice all the time. . . .  . . I wanted them all to have a different argument. . . . . .I want you to choose something that matters to you from a story, or a poem, or a play that we read that matters to you and I want you to own your argument.  The result for me was I was so pleased because they each chose a different piece.  They each got into what they were writing and realized you can be an analytical writer by offering—you can be an analytical thinker by making sure that choice exists in the classroom and it wasn’t the same essay written by every single kid.  I like that and it made it a lot more interesting to read. 

Talking Head:  Students are also motivated when their writing is driven by authentic publishing plans.

Lynette Hadley- High School Science Teacher    

I help my students see themselves as writers mainly by asking them first who would care about seeing this information—who would want to know this information?  Because if they don’t have an audience that wants to know this their writing has no purpose.  And in high school I feel like I have an advantage over some of the other teachers because high schoolers want to prove a point.  If you have been around any teenager, you know that is what they want to do—they want to prove a point.  They want somebody to listen to them.  And it doesn’t take very long for them to hit on a topic and especially because I teach science—that just is a subject that lends itself to so many debatable topics whether we are talking about evolution, whether we are talking about stem cell research, whether we are talking about DNA fingerprinting or forensics—so many topics that they—one of them they are going to hone in on and pick.  

Renee Buchanan-Middle School Title 1 Resource Teacher 

I think for a student to see themselves as a writer that they need to see the value of writing to them personally.  They need to see what they write is important and that it needs to be read by other people, whether it may be to inform or to persuade or to give their opinion about something.  They need authentic reasons to write and then after they do those writings need to be sent to local papers, maybe to a school newscast, displayed in public places, maybe if is just a front school bulletin board so that those entering can see and get a student’s opinion and they can see that their writing was actually of value—it’s making an impact on what others think or understand that is going on in our school. 

Bryan Crandall, High School English Teacher  

Publishing student work is key.  One of the things that I am most proud of with the students I teach is what we call the 10-minute play festival.  At the beginning of the junior year, all juniors at the J. Graham Brown school will write what we call a 10-minute script.  And that is a script based on an issue that matters to them as teenagers.  They will write it, they will draft it, they will perform it in front of their peers, they will workshop it.  And eventually they get a polished piece.  Of all the polished pieces, a group of seniors will get together and read them and they will choose which pieces are the best from the junior class.  From there, they put out an all-call and they have auditions and students in our school act out the best of the student writing.  And in March we have a 10-minute play festival of about 15-18 plays that were written by kids, produced by kids, acted out by kids, and directed by kids.  We do four performances of it.  Parents come in—theater people from around the community—they come to see the performances.  It’s wonderful! . . . 
Betsy Fredericks-Intermediate Teacher 

My students enjoy real publication the most.  They feel the biggest motivation when they know that it’s really going to be published--even if it’s just to hang it in the hallway.  They always want to share with their parents.  If it’s a letter to our principal, they say, “Is he really going to read this?”  You know, if it is a real world audience and I can get it to that audience, then I try to make that happen because they really, you know, that really makes that more ownership for them if the first think they’ll say is, “Are we really going to give this to him?” and I say, “yes” and that makes them feel like. Oh, okay.  I think that helps to motivate them quite a bit. 

Vanessa Hahn, Middle School Social Studies Teacher  

I always like to keep copy of the editorials.  One of them goes into their portfolio that goes to the high school.  But I keep another one and I put it into a binder and entitle it “Opinions of our 8th Graders.”  And I use that for next year’s 8th graders, so this year we were able to use last year’s editorials one to get ideas and two to see the format.  I pick out one or two pieces that I think are very strong and did a great job of expressing their opinion and backing up their opinion with facts and I show them specifically to the class out loud as a big group.  Then this year, after my students produce editorials, I’m going to put them again in a binder to create our 8th graders’ opinions so I can show next year’s class. I feel that my students—I tell them up front that they will be put into this binder and next year’s 8th graders will see them.  I feel that then they know their audience—who they are writing to—they take on a little different tone because it is not just for Miss Hahn’s eyes, it’s for next year’s 8th graders and I feel that they explain a lot more as they think, “Maybe they don’t know a whole lot about this topic” versus when students are just writing editorial for my eyes, they think “Miss Hahn knows about this.  I don’t need to explain—to back up my opinion

Rhonda Boyd,  Middle School Writing Specialist  

I find that 7th grade writers are very motivated whenever they know that someone other than a teacher is going to be reading their writing.  Levels of concern are elevated and there’s even oftentimes you’ll find smiles in their willingness to go the extra mile knowing that they’re going to create a magazine that will be displayed in their library or that the piece that they will be writing is going to be send as part of a publication home for parents, or it will be displayed during a parent night or a PTO Meeting or something like that.  So having someone other than or an awareness of someone other than that teacher being the reader and oftentimes it can also be their peers are going to reading it that add—that are incentive enough—those things are incentive enough for the students to be motivated to write more and write better.

Students are motivated to write when teachers encourage them to write about their interests and concerns.   They are motivated to write when they know their writing is real— when they have established the purpose for the writing and they know that the targeted audience has an opportunity to read what they have written. 

