Chapter Five: REVISING & EDITING                     Script for Button 1:  Educators

Talking Head:  Teachers who focus on teaching the writer know that students deserve quality feedback on their pieces in progress.  They respond in a variety of ways to the content of pieces first and afterwards to correctness issues, as students work on polishing their pieces for publication.  They teach peer response skills and allow time for peer conferences.  Listen as educators share ways in which they teach writers to move through the process of revising and editing.

Sharon Hatton, Elementary Curriculum and Assessment Coordinator  (

One way that I work on helping the students to make revision decisions is to have them to analyze their draft as they’re going along as opposed to completing an entire draft—particularly with younger students who feel like it’s done so now I will write it better—perhaps if I’m lucky the penmanship is a little better.  But actually stopping along the way, perhaps after they complete a primary idea and analyzing their thinking that went into that and asking themselves questions such as “What else would my reader need here?”  “Have I told them why this is necessary information?”  “Have I told them how I can do that?”  But it’s dovetailing the drafting with the revision and that analysis of the draft prior to the revision that brings about those critical decisions that students need to understand to make in their writing.  
Vanessa Hahn, Middle School Social Studies Teacher 

I respond to kids’ writing by taking home their first draft before they even start their second draft.  I want to see what they have written—make sure that they have the facts to back up their opinion—make sure that their topic isn’t too broad—that they are staying focused throughout their entire piece and then I come back, hand them back with notes written on them and they can start on their second draft.  While they’re doing their second draft, then I individually meet with each student at some point through the second draft to specifically talk about what I’ve been seeing in their piece and some suggestions.  

Meredith Schroeder, Primary Teacher   

In my writer’s workshop—as far as addressing revision—I do a lot of modeling.  You know off the top of my head, I can think about how we discuss the lesson on staying focused and I wrote for the kids.  And I started off writing about what I had done that weekend.  And that story involved my dog and then I went off on a tangent telling them everything you would ever want to know about my dog.  And just really got off topic.  Then I’ll stop and I’ll ask the kids,”Okay, tell me about my writing.”  And they’ll all kind of look and everybody will raise their hand and they’ll all have a comment on “I don’t understand why you started talking about your dog all of a sudden.”  So they are able then when their friends share during our sharing time or when they are meeting with their friends in a conference—you know, they are able to point out, “Okay, that doesn’t really make sense.  Why did you talk about that within your writing?”  You know, as far as staying focused on a piece within their revision, we always talk about rereading our writing to make sure that it makes sense and one thing that I do when I’m conferencing with them is I will take the writing and I won’t let them look at it, but I’ll read it to them just so they can hear it.  I think a lot of times, if we hear our own writing, it’s different than if we are reading through it we’re able to pick out the mistakes a little bit easier, especially the younger kids.  
Vicky Wheatley, Elementary Literacy Coach 

In responding to the content of student work while they are working on their writing pieces, I think it is very important to conference with students at many steps along the way.  In other words, I don’t like to wait until it’s a finished piece or I’ve asked them to finish a piece, then conference.  I think in the beginning that’s what I did—I waited too long.  I waited until they had invested too much time and too much energy and they weren’t willing to go back in to that piece and make revisions and changes. . . . . . 

Chandra Emerson, Middle School Language Arts Teacher  

As a teacher, I respond to the content of students’ work in different ways.  Sometimes I will go to the whole class and do a lesson on something and then ask them to go into their pieces and find certain areas that they could add something that I’m teaching *(see note below).  Another type of –a lot of times I simply write on their pieces.  And now with technology—this is a real cool thing—is that you can make comments on students’ pieces electronically.  It pulls it up and you just type in your comments instead of having to write them all the time.  And a  lot of students really like that because they’re very engaged with the computer and it has questions—just like we’ve always done the questions to help them to rethink what do I want to say here.  I also do a lot of individual conferencing with students.  I still think that’s the way you’ve got to teach it.  You’ve got to sit down with them individually and I make very small comments, ask questions, and then talk with them in an individual conference to make sure they understand.  **(see note below) Actually to have them talk to me, instead of them going in just fixing, fixing things instead of that.  I want them to be a part of it—asking them questions about their piece.  What were you trying to say here?  What was your purpose in this?  I don’t really see this.  You talk to me.  And then when I hear that I can help them to make those kinds of choices that they need to make.  How do you think is best to get to that then?  Lots of questions.  That’s the one thing how I conference.  Sometimes they don’t like it—lots of questions.  Can’t help it.  What could you do there?  Why did you feel this?  Questioning one on one with students, sitting by the computer, writing on the pieces, and sometimes just the group lessons—that’s how usually how I conference with students.  

. . . . . You remember yesterday we talked about how to add poetic devices into those.  We looked at some excerpts yesterday from memoirs we had already read.  So today we are going to go on and talk about how to take those poetic devices and put them into your own memoir, which is a little bit trickier. . . .  

Susan Norton, High School English Teacher       

(2030) I respond on the student work through questioning.  And I always start with a basic question:  What is your purpose?  And that leads to, “Who is your audience?”  It usually leads to quizzical expressions and when that happens, I walk them through it and I give an example, taking a topic and then showing how they can spin it.  If they are talking about smoking, is your purpose to inform people about the dangers of smoking—so they won’t smoke?  Is it to talk about different methods and how they can quit smoking?  Is that something they want to do?  And when I start showing and giving them those different examples, then it really starts to click for the kids.  I know I’ve gotten the wheels turning.  

Eddy Bushelman, High School Social Studies Teacher 

.I know one thing that I’m notorious for with my students is I like to write in a bunch of notes.  I put post-it notes all over their paper.  I’ve got little notes that can help them add more depth, add more even of their own real world examples. . . . . . .  And I know I seem to bug my students sometimes because I constantly ask them why, why, why and I try to get them hammering home to expand the material a little bit more to include some personal examples, some examples that you know of.  And I try to get them constantly furthering what they are writing about by monitoring or by just making notes of my own on their own paper.  We also do some peer reviews.  Sometimes their peers can come up with better ideas than I can and maybe they are more in touch with their lifestyle than I am.  And sometimes their peers can be better help than I can.  So we will do a lot of peer reviews and peer editing in my classroom as well.  
Talking Head:  In addition to receiving teacher response, students should be taught how to respond to their peers’ writing.  Students who become the best peer responders often become the best writers—they know what makes writing effective in their own pieces and the pieces of their classmates.  
Chandra Emerson, Middle School Language Arts Teacher 

. .It’s important to teach all your students how to respond to each other’s papers.  And I don’t call it peer editing—I call it peer response—to respond—you’re just a reader. . . . . .. . . . . the way that I teach my students to respond effectively to each other pieces of work is I literally have lessons on it.  We have—I give them a piece that is an anonymous piece and I say well today we are going to learn how to respond to a piece.  And before this we’ve all talked about snapshots, thoughtshots, and all the different kinds of strategies we’re going to be using are.  So I have a list of here’s what you do when you are responding to a piece.  You’re going to be honest.  You’re going to be specific.  You’re going to ask questions.  You’re going to phrase your—so I’m grading them on this lesson on how well they respond to the piece.  And I tell them that—this is what I’m grading you on is your response to it.  I’m evaluating.  I want to know can you look at this piece and analyze it and help the reader.  So that helps the students a lot.  I give them steps.  Look for places where you could add clarity.  Look for places that the author could add description.  Look for—whenever you have a place and you want to hear something—you write the question “Let me hear” “What did this sound like?”  But the major thing is getting them to understand how to write those questions.  And they get better and better as they go. 

, I actually grade them on their own conferencing with each other.  You know, that becomes an evaluation in itself.  You are expected to know how to conference with your peers.  You have to know how to do that so I model it, I grade it or evaluate it—it’s a grade in the class so it tells them it is important. . . . . . . You have to be very—you have to be very deliberate about teaching them what you want them to do.  And they can do it.  They can do it.  

Talking Head:  Editing requires students to use skills related to grammar, usage, spelling, capitalization, and punctuation.  Research indicates that those skills are best taught through a combination of focused skill development and application in the context of students’ own writing beginning in early primary.  Though teaching those skills is a part of language arts content, teachers in other content areas should expect student writing in their disciplines to exhibit students’ knowledge and application of editing skills.
Kelly Danhauer, Intermediate Teacher  

I teach grammar in the context of student writing by revising and editing steps of the editing process.  We use read like a writer strategies to look for the characteristics of correct punctuation, correct grammar usage.  We look at our own writing and we break it down in that revising and editing stage and look at “Does this sentence make sense?  Do I have correct punctuation?” It’s going to be more valuable for students to do it in the context of their own writing.  Because it becomes again—they have that ownership—it becomes real world for them.  . . . . . .So teaching grammar within the context of their own writing, in the writing process, shows the writing connection and makes it real for them instead of another task they have to complete.  

Amy Grimm, Intermediate Teacher 


  I teach grammar in the context of student writing in couple different ways.  I have a different time during my day outside of the writer’s workshop, which we call our word study time and that is the time of the day that we really focus on the conventions, the structure of our writing, that grammar, and we do that is isolated skills, usually associated with what will help them in the genre study that they are currently working.  So for example, right now with persuasive writing, we will spend our word study talking about complete sentences and talking about a topic sentence and supporting details and how to develop an effective paragraph.  So that they have those skills and strategies that they’re learning and during their word study time that they can apply as writers during the writing workshop.  So that one of the main times that we focus on the specifics of grammar.  The other thing that we will often do is during the revising stage of the writing process, I will pull small groups of students who are having difficulty with one specific skill and work with them independently during the writing workshop.  For example, if I have students who are changing tenses—changing verb tenses throughout their piece,  I will pull a small group and just talk about sticking with the same verb tense and making sure we are using the right tense as we write, just in the context of the writing workshop.  Those are probably the two main ways that we address that. 

Gaye Foster, High School Science 

 As a content teacher, I feel like it is my role for that piece to be clean.  We are all college educated and therefore it is our responsibility to make sure if we see something that is not exactly right that we help that student with that.  That I want to make sure that I’m helping that student with that and not doing that for them.   So I do want a clean piece for mechanics, usage, grammar, and spelling.  And if I see a lot of the same things sometimes when I go through the pieces I will do that and may have to stop and do a mini-lesson about those particular things to make sure we are all on check.  I do that with an example or a model and I use a model that is a science piece.  So there, again, I’m not very far away from my content and I can sort of get that mini-lesson in and maybe still cover balancing equations at the same time.  
When students receive appropriate feedback from their teachers and peers about the content and editing features of pieces in progress, their level of understanding as writers and the quality of their finished work both improve.
