Section One: Learning Climate
What do we mean by Learning Climate?    This section is built around the idea that learning climate is a safe environment in which high and clear expectations are established and positive relationships are fostered to promote learning.  
It is the responsibility of the teacher to create a positive and productive climate in their classroom.  It is the teacher’s expectations and daily actions that create, mold, and maintain a climate in which students thrive or fail.  Teachers must build a classroom that is responsive to ALL children, meeting their academic, social and emotional needs.  Students need to feel physically and emotionally safe at school with established expectations free of ridicule or harm from adults and students.  Students need teachers who will be an advocate and mentor and someone they can trust and respect.  
Pre-viewing activities:

Activity 1: Discussion Questions

Please discuss these questions with your group before viewing the video.
1. How does the learning climate of a classroom impact student achievement? 
2. List indicators of a positive learning climate.  What does it look like?

3. List steps/actions you do to establish and maintain a positive learning climate.

Activity 2: Self-assessment

Review Section 1 (Learning Climate) of the CHETL document. Have each member of the group complete one of the Teacher Self-Rating sheets that are provided electronically below.  
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Guiding Questions for Group Discussion of Self-Ratings

· What are the common strengths among your group? 

· Identify common areas for improvement?
During viewing activities:

Activity 3: Guided viewing

Provide a copy of the Video Viewing Companion sheet for each member of the group. While watching the lesson each participant should note evidence of Ms. Cole and students demonstrating one or more of the characteristics of Learning Climate.
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Post-viewing activities:
Activity 4:  Discussion
At the completion of the video discuss your observations.
· Discuss the evidence/indicators that demonstrated a positive learning climate.
· What strategies did Ms. Cole use to interact with students to increase student engagement ?
· How did the lesson design impact the learning climate?
Activity 5: Motivation
To motivate is defined as, “to provide an incentive, to move to action, to drive forward.”  It is the obligation of the teacher to create and sustain a classroom that promotes high levels of student motivation and engagement.  The foundation on which this is built comes first through the actions of the teacher:

· Enthusiasm
· Effective instruction
· Non-contingent attention -giving students time and attention not because of anything they have done, but because the teacher values them as people
· Positive feedback
· Intermittent celebrations
· Ratio of interactions (interacting with students at least three times more often when they are behaving appropriately than when they are misbehaving) that builds high levels of motivation. 
Using the above list, have each group discuss which strategies Ms. Cole used to promote/increase student motivation and engagement in her classroom?  Include observations and why you believe these impacted students individually and collectively. 
Application in Your Own Classroom: 
Activity 6:  Implementation
Undoubtedly, one of the most widely read resources for creating a positive classroom climate is The First Days of School by Harry Wong. One of Wong’s basic tenets is that effective teachers rely on well-established procedures rather than on reactive discipline to establish a positive learning climate. Wong advocates devoting the first few days of school exclusively to establishing and practicing these procedures and structures instead of beginning with teaching content. Once these procedures have become routine, then the proper climate has been established for learning to take place. 
According to Wong, the number-one problem in the classroom is not discipline; it is the lack of procedures and routines. Students accept having a set of classroom procedures because they clarify what students have to do to succeed and because uniform procedures create a sense of familiarity and security. Most behavior problems occur because students fail to follow procedures and routines, and some the reasons for this are:

· The teacher has not thought out what should happen in the classroom ahead of time.

· The students have never been taught the proper procedure.

· The teacher uses reactive discipline rather than proactive procedures to manage the class.

Wong describes a distinction between discipline and procedures. Discipline concerns how students behave, while procedures concern how things are done. By definition, discipline has punishments (and possibly rewards) attached and is a reaction to behavior. Procedures and routines are established beforehand and are simply expectations. There is no reward or punishment associated with following a procedure; it is simply the expectation of a well-managed learning environment. The ultimate goal is to create a learning environment where the teacher is free to guide student learning rather than spending his/her time disciplining students. 

According to Wong, there are four basic characteristics that define a well-managed classroom:

	Characteristic
	Effective Classroom
	Ineffective Classroom

	
	
	

	1 High Level of Student Involvement with Work
	• Students are working.
	• Teacher is working while students watch (or don’t).

	2 Clear Student Expectations
	• Teacher shares the specific learning goals students are expected to achieve.
	• Students are unclear what they are supposed to learn.

	3 Relatively Little Wasted Time, Confusion or Disruption
	• Teacher has a classroom management plan with logical consequences.

• Class starts immediately.

• Assignments are posted.
	• Instruction time is used on management tasks or disruptions that could be eliminated with good procedures.

• Rules and punishments are inconsistent.

	4 Work-Oriented but Relaxed and Pleasant Climate
	• Procedures have become routine. 

• Class comes to attention quickly.

• Teacher uses specific praise and encouragement.
	• No procedures established for common tasks.

• Teacher must yell to get attention.

• Generalized praise (or none) is provided.

	(adapted from Harry Wong, The First Days of School)/KDE Science Newsletter 08/2009


Questions for follow-up discussion:

· Discuss situations from the video where Ms. Cole demonstrates effective classroom management.  
· How does the teaching of procedures/routines impact learning climate in the elementary, middle, and high school setting?  Describe how this affects student achievement.
Individual Follow-up Assignment:

· Using your Teacher Self-Rating Guide and observation from the video, select one characteristic from Harry Wong’s definition of an effective classroom that needs improvement within your classroom. 
·  Design action plan to facilitate improvement.  
·  Implement action plan in your classroom.

·  Have peer observe to assist in evaluation of effectiveness.  
·  Make adjustments and report back for follow-up.    
Activity 7:  Teacher Behaviors that Erode Classroom Climate
Teachers set themselves up for failure when they demand the respect and blind obedience of their students.  It is the teacher’s daily actions and reactions that ultimately set the tone and mood of their classroom. Respect is earned overtime through acts of caring, patience, kindness, empathy, and trust.  If students observe you being disrespectful to others, they assume it is only a matter of time before it is their turn.  
An international study was conducted to identify the top fears of children.  The findings were consistent worldwide:  the number one fear was to lose a parent and the number two fear (the most critical to practice as a teacher) was to be embarrassed in front of peers. 


[image: image5.emf]Activity 7 Teacher  Behaviors that Erode the Classroom Climate.doc


Questions for follow-up discussion:

· What behaviors have you observed other teachers display? How did you feel as a professional when you observed these behaviors?  Do you think it had a lasting effect on the students?
· Have you ever intentionally or unintentionally embarrassed a student?  How did you know you had done so and what did you do to resolve the situation?

· As a team, identify at least 5 behaviors that promote a positive, caring climate with high expectations for all students.  Share this list with your students and have them record on a piece of paper anytime they see you exhibited those behaviors and to give that to you at the conclusion of class.  Make sure that you spend time defining these behaviors and what possible examples may look like.  Ask them to provide additional examples as well.  Your students will see you are striving to improve your classroom and that you value their feedback and support for you to grow as a teacher. 
Activity 8:  Building Positive Relationships with your Students
There is a saying:  Students don’t care how much you know until they know how much your care.  Teachers will never achieve maximum student motivation and engagement unless time is invested in developing a relationship with their students.  By valuing the relationships with your students, you are ultimately helping them achieve in school. Research clearly shows that when students have connected with a teacher or teachers in school, their risk of drop-out significantly declines. Below is a list of strategies adapted from, Connecting with Students by Allen Mendler on ways build relationships with your students:

· Collect personal index cards:  have student list their favorite sport, activity, subject, teacher, the list can be endless.  Embed these interests into class discussions when appropriate.  
· Smile! It might be the first a student has seen for the day.
· Make a point to tell students good morning in both your classroom and hallways.
· Be at the door to greet students.  It is your greeting that sets the mood for the day.  This shows a sign of welcome and that you are happy that have the student back in your class.  Do the same when students are leaving and take the opportunity to wish them luck with an upcoming game, good luck on a test in another teacher’s class and so on.  These brief best wishes pay dividends!
· Keep pictures of your family and friends posted- this shows that you have a life outside of school and that you value people in your life.  It promotes a family atmosphere and sense of belonging for all those who enter.
· Ask the opinion of a student who rarely offers anything- this is empowering and shows that you value his or her thoughts as a person.
· “2 x 10” Find a student who is challenging for you to interact with and make a commitment to invest 2 uninterrupted, undivided minutes a day for 10 consecutive days to build a relationship with this student.

·  Write notes of appreciation—catch a student with challenging behavior make a good judgment,  a student tackling a tough concept, or doing something exceptional like helping another student or adult-  drop them a note saying how you noticed and appreciated their efforts.
· Call parents at home for positive actions- don’t call only when the student misbehaves or fails.  Parents and students will both greatly appreciate your efforts.

· Allow students to “borrow” personal artifacts.  Loan something that is of interest to the student.  It shows trust and caring.

· Develop “cueing” strategies for students working to improve challenging behaviors.  This is a cue that is developed by both you and the student to use when the need arises to correct a behavior.  This allows the students to be corrected by you without other students knowing.  This avoids power-struggles and escalation when students may feel the need to “save face” in front of peers with no regard for the consequences. 

· Acknowledge when you make a mistake and apologize.  We ask students to do this and sometimes we forget to do this as adults.
· Thank students for cooperating even before they have.  This is a powerful tool to influence and shape desired behaviors.  Most students find compliance irresistible if you have already thanked them.
Activity 9:  Building a Classroom Climate of Achievement through Differentiated Instruction
There is no single path or method to learn any particular concept or skill.  Studies show that many teachers tend to teach in a manner in which they were taught or like to learn themselves (traditionally, direct instruction).  A single approach to instruction is not only in ineffective but frustrates and bores most students.   Additionally, students who are struggling with content or bored because content is not challenging enough can benefit from “tiered” or “scaffolding” of instruction.  This allows students to remain engaged and continue to be challenged; it meets their social-emotional needs to be an active participant in class, and supports continued motivation and ownership for learning. Try a variety of strategies with students and ask for feedback on what they found useful and why.  It empowers students, builds self-advocacy, and shows the teacher cares and values how students learn.  Below are some strategies for struggling learners from Differentiation in Action by Judith Dodge. 
	Scaffolding for Struggling Learners

When student struggle with skills and concepts, provide them with:

· More modeling, additional teacher instruction, review of concepts, peer tutoring
· Color-coded elements, highlighted elements, exemplars of writing or assessments

· Manipulatives, sentence strips, sticky notes, flash cards, address labels typed with vocabulary terms, access to text resources

· More opportunities to use language lists, cards with pictures, word banks, opportunities to discuss the topic using provided terms, word walls, lists of questions, a list of signal words

· A graphic organizer, an incomplete outline, a framed paragraph, sentence starters, prompts

· A template, a set of steps, a formula

Differentiation in Action, Sousa


Follow-up Questions for the Group:

· How could you modify these strategies to be used with other students in your classroom?

· What modification could be made for ESL, special populations,  or gifted/talented students?
· How would you incorporate/blend these strategies in order to not draw attention to specific students?  Why is this important to address?
Additional Resources for Learning Climate and Formative Assessment Strategies:

Fister, Susan L. and Kemp, Karen A.  TGIF:  But What Will I Do On Monday? SoprisWest, 1995.
Elias, Maurice J., Arnold, Harriett, and Hussey Cynthia Steiger. EQ+IQ=Best Leadership Practices for Caring and Successful School, Corwin Press, 2003.
Marzano, Robert J. What Works in Schools:  Translating Research Into Action, ASCD, 2003.
Popham, W.James.  Transformative Assessment, ASCD, 2008.
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Section One:  Learning Climate

Examine the following characteristic statements for the standard you are working on.   Rank order these characteristics to show your level of accomplishment with each.  


Write one (1) in the blank beside the characteristic where you feel most accomplished in your instruction, two (2) beside your next highest, and so forth. Continue ranking them until you reach six (6), which would indicate the area where you feel you need the most growth. 


As a teacher you:


______ Create a learning environment where students are active participants as individuals and as members of collaborative groups where they utilize literacy and numeracy strategies to communicate and analyze mathematical problems/tasks and solutions.

______ Motivate students and nurtures their desire to learn in a safe, healthy and supportive environment                                                             
which develops compassion and mutual respect.

______ Cultivate cross cultural understandings and the value of diversity.

______Encourage students to accept responsibility for their own learning and accommodates 


the diverse learning needs of all students.


______Display effective and efficient classroom management that includes classroom routines that  


promote comfort, order and appropriate student behaviors.


______Provide students equitable access to technology, space, tools and time. (e.g., access to the 


core curriculum by utilizing differentiated teaching strategies, interventions, manipulatives, calculators, information technology).


______Effectively allocate time for students to engage in hands-on experiences, discuss and 


process content and make meaningful connections.

______ Design lessons that allow students to participate in empowering activities 


in which they understand that learning is a process and mistakes are a natural part of learning.


______Create an environment where student work is valued, appreciated and used as a 


learning tool (e.g., provides opportunities for students to share mathematical ideas with others and                
to problem solve).


_1314083947.doc


Teacher Behaviors that Erode the Classroom Climate

1. Sarcasm


Students’ feelings can be hurt by sarcastic put-downs thinly disguised as   


                                                   humor.  


2. Negative tone of voice
Students can read between the lines and sense a sarcastic, negative, or 


                                                  condescending tone of voice.


3. Negative body language
A teacher’s clenched fists, set jaw, quizzical look, or threatening stance 


                                                  can speak more loudly than any words.


4. Inconsistency

Nothing escapes the student’s attention.  They are the first to realize 


                                                  that the teacher is not enforcing the rules and consequences   


                                                  consistently.


5. Favoritism


“Brown-nosing is an art and any student is any class can point out the 


                                                   teacher’s pet who get special attention.  


6. Put-downs


Sometimes teachers are not aware that they are embarrassing a student 


                                                  with subtle put-downs or insults.


7. Outbursts


Teachers are sometimes provoked by students and the “lose it.”  These 


                                                   teacher outbursts set a bad example for the students and could escalate       


                                                   into serious problems.  


8. Public reprimands

No one wants to be corrected, humiliated or lose face in front of his 


                                                  peers.


9. Unfairness


Taking away promised privileges; scheduling a surprise test; nit-picking 


while grading homework or tests, or assigning punitive homework or other actions could be construed as unfair.


10. Apathy


Students do not want to be ignored.  Teachers who forget students’ 


names or appear indifferent will lose students’ respect.

11. Inflexibility


Teachers who never adjust homework assignments or test dates to 


meet the needs of their students appear rigid and uncaring.

12. Lack of Humor

Teachers who cannot laugh at themselves usually don’t encourage 


students to take risks and make mistakes.  Humorless classes lack   


energy.

Saving Our Students, Saving our Schools:  50 Proven Strategies for Revitalizing At-Risk Students and Low Performing Schools, Barr and Parrett
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Section One: Learning Climate


		Rate your own proficiency in each characteristic



		least like me


 




   most like me






		Creates a learning environment where students are active participants as individuals and as members of collaborative groups where they utilize literacy and numeracy strategies to communicate and analyze mathematical problems/tasks and solutions. 

1    2    3    4    5    6    7    8    9



		Motivates students and nurtures their desire to learn in a safe, healthy and supportive environment which develops compassion and mutual respect.


1    2    3    4    5    6    7    8    9



		Cultivates cross cultural understandings and the value of diversity.

1    2    3    4    5    6    7    8    9



		Encourages students to accept responsibility for their own learning and accommodates the diverse learning needs of all students.


1    2    3    4    5    6    7    8    9



		Displays effective and efficient classroom management that includes classroom routines that promote comfort, order and appropriate student behaviors.

1    2    3    4    5    6    7    8    9



		Provides students’ equitable access to technology, space, tools and time (e.g., access to: the core curriculum utilizing differentiated teaching strategies, interventions, manipulatives, calculators, information technology).


1    2    3    4    5    6    7    8    9



		 Effectively allocates time for students to engage in hands-on experiences, discuss and process content and make meaningful connections.

1    2    3    4    5    6    7    8    9



		Designs lessons that allow students to participate in empowering activities in which they understand that learning is a process and mistakes are a natural part of the process.


1    2    3    4    5    6    7    8    9



		Creates an environment where student work is valued, appreciated and used as a learning tool (e.g., provides opportunities for students to share mathematical ideas with others and to problem solve).

1    2    3    4    5    6    7    8    9
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Section One: Learning Climate

		Characteristic:  The teacher…

		Evidence from the video



		Creates learning environments where students are active participants as individuals and as members of collaborative groups where they utilize literacy and numeracy strategies to communicate and analyze mathematical problems/tasks and solutions.

		



		Motivates students and nurtures their desire to learn in a safe, healthy and supportive environment which develops compassion and mutual respect.

		



		Cultivates cross cultural understandings and the value of diversity.

		



		Encourages students to accept responsibility for their own learning and accommodates the diverse learning needs of all students.

		



		Displays effective and efficient classroom management that includes classroom routines that promote comfort, order and appropriate student behaviors.

		



		Provides students equitable access to technology, space, tools and time (e.g., access to the core curriculum utilizing differentiated teaching strategies, interventions, manipulatives, calculators, information technology).

		



		Effectively allocates time for students to engage in hands-on experiences, discuss and process content and make meaningful connections.

		



		Designs lessons that allow students to participate in empowering activities in which they understand that learning is a process and mistakes are a natural part of the process.

		



		Creates an environment where student work is valued, appreciated and used as a learning tool (e.g., provides opportunities for students to share mathematical ideas with others and to problem solve).

		





		Characteristic:  The student…

		Evidence from the video



		Accepts responsibility for his/her own learning (e.g., asks for clarification or additional resources when needed, explains alternate methods to determine solutions and/or analyzes mathematical concepts).

		



		Actively participates and is authentically engaged in learning mathematics (e.g., students utilize literacy and numeracy skills to communicate and analyze mathematical problems/tasks and solutions).

		



		Collaborates/teams with other students to examine mathematical ideas and procedures to communicate, reason and problem solve.

		



		Exhibits a sense of accomplishment and confidence.

		



		Takes educational risks in class (e.g., refutes mathematical processes/solutions, listens carefully to peers, asks questions to clarify their mathematical thinking). 

		



		O15- Practices and engages in safe, responsible and ethical use of technology.



		






_1314083943.doc
Section One: Learning Climate

Self-rating sheet (pre-viewing)


NOTE: use the characteristics included in Section One of the CHQTL document as the framework for your discussions as you complete this KWL chart.



What I KNOW about learning climate







What I WANT TO KNOW about learning climate







What I have LEARNED about learning climate:












