











Kentucky Writing Exemplar
Reflective
Grade 4

3 Content
Purpose and Audience;
Idea Development and Support

Title: Dear Mommy,

Establishes and maintains an authentic focused purpose throughout
The authenticity of the literacy experience (listening) is evident by his/her
focus on the purpose of how listening influenced her reading and writing
growth. The connection between reading and writing is apparent throughout.

Indicates an awareness of audience’s needs; communicates adequately
with audience; conveys voice and/or appropriate tone

Audience is authentic and appropriate for the writing due to the involvement
with the literacy experience. The writer speaks directly to the audience, and
the audience’s needs are met through reflection on experiences together.
Voice and tone are appropriate for audience.

Demonstrates depth of idea development with specific, sufficient
details/support; applies characteristics of the genre

Specific support is evident when the writer discusses the literacy experience
of listening to stories being read to him/her and the importance of this bringing
the characters to life through writing. Through listening, the writer recognizes
the impact of fluency on his/her writing development.

Instructional Implication
Even though the writer focuses on listening as a strand of literacy, more explicit
discussion of growth as a writer may lead to a more insightful focused purpose.
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Aprill0, 2007
Dear Mrs.. =~ |
On the first day of kjndergarten I remember reading and writing workshop the
best, because you made it exciting! You made it exciting because you had us sit down on
the ABC rﬁg, and you started reading us Junie B. Jones Stupid Smelly School Bus. 1
| remember it had a big yellow school bus on the cover. When you read the first senfence,
| “Hi, my name is Junie B. Jones the B stands for Beatrice, but I just like B”, I got really
excited. I was excited because Junie B. Jones was kind of like me. She had bangs
sticking up in the front and a little bitty pony tail in the back of her head. One week later
you finished tﬁe book with us, and I wanted a friend named Lucille too. After I got over
the Lucille thing, I started reading Junie B. Jones book after Junie B. Jones book. By the
time portfolios came around I was full of Juiné B. Jones books. I had gobbled up as
‘many books as fast as the- cookie monster eats his cookies. So that’s how I got started
with literacy, by reading Junie B. Jones books.
You are the person who helped me the most with literacy. You helped me by
reading me storiesl that gave me creative ideas to write about. The day I got my Junie B.
- Jones story idea started was the day I got finished reading my first Junie B. Jones book,
and 1 think the title was Junie B. Jones New Baby Brother, Ollie. When | got home from
school that day I couldn’t stop talking abqut my writing ideas! The next day at school, I
couldn’t wait for writing workshop. Yippee for me, wntmg workshop was an hour after
lunch. Finally, it was an hour after lunch and guess what, I was bouncing off the walis
In thirty minutes I had written 4 pages including beautiful pictures. Anyway, you said

the 4 pages were really good for kindergarten. The next day, you said, “« o , do want to

A-91

posn



use this idea for your portfolio piece?” That was fine with me because I was just in
HndergMen. That day I wanted to tell everybody about my idea of writing a Junie B.
Jones story. You have helped me the most because you’re the one who got me started
reading, and you’re the one who helped me write my Junie B. Jones story.

Now that I am in fourth grade, we still have writing workshop but in a little
different way. Some of the strengths that I have as a writer are, writing a rough draft first
o get the idea of the story in my head down, and then I write the final copy after I revise
it. Another strength that I have as a writer, is writing fiction stories because you don’t
have to worry about how many facts you need. When it came time to do portfolios in
fourth grade Mrs. Sf 2read us fairytales and we watched Cinderella. Also, when it
came time to do personal narratives in fourth grade, Mrs. S . read us stories like
Earrings. Inrthis book it chanted the line “earrings, earrings, I want some earrings” over
and over again. This book taught me to put voice in my writing, and I did.

The title of my personal narrative is Caught in the Elevator. Tt is about when I got
iy fingers stuck in the elevator at the v County Public Library. Guess what, my
personal narrative was my best piece, because | said “Little did 1 know a fun filled day at
the library was going to twrn in to 2 sereaming, crying, snotty nose disaster.” I learned
how to put catchy lines in my paper from the book Earrings.

In fourth grade you can tell that I have grown as a writer, because Mrs. S
taught us what a simile was and how to write a catchy lead. Some of my weaknesses as a
writer are run-on sentences, and knewing Whén to stop a story or a paragraph. Another
weakness thét L have as a writer is spelling. So when I hit a bump in the road with

spelling, I sound it out the best I can. Next, | look it up in the dictionary because I want
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the audience of my Writ:ing to know what I'm saying. You don’t want a little thing like
spelling to get in the way of communicating with your audience.

So from this letter you can tell that I have become a very good reader and writer
since I've been in school; Through this letter you can tell that you have influenced me

and my writing. Now, I am going to keep on reading, so I can become a better writer.

- Sincerely,

Does this book bring back memories?

spring 2009 A-99 3
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Kentucky Writing Exemplar
Reflective
Grade 4

2 Content
Purpose and Audience;
Idea Development and Support

Title: Dear Mrs.,

Attempts to establish and maintain a narrowed purpose; some lapses in
focus

The writer establishes a narrowed purpose of how Junie B. Jones got
him/her “started with literacy.” However, a lapse in focus is caused by the
writer shifting from “the books” to “you” without developing an in-depth
connection to growth as a writer.

Indicates some awareness of audience’s needs; makes some attempt to
communicate with an audience; may demonstrate some voice and/or
tone

Some attempt to communicate with the audience is evident in the reflections
of experiences in kindergarten. However, the audience’s needs are not met
because there is no mention of growth/experiences between kindergarten and
fourth grade. The connection between literacy and growth as a writer is not
developed to meet the needs of the audience. Some voice is noted.

Demonstrates some idea development and details/support; support may
be unelaborated, irrelevant and/or repetitious; may apply some
characteristics of the genre

Specific ideas to support purpose of books contributing to writing growth are
not present. Some irrelevant and repetitious details are seen. Examples of
these are “I couldn’t stop talking about my writing ideas!” (doesn’t tell what the
ideas are) and “l was bouncing off the walls.” (irrelevant detail)

Instructional Implications

More instruction is needed on the connection between reading and writing
growth as well as development of writing growth over time and adding specific
details that support the focused purpose.

Kentucky Writing Handbook Grade 4 Exemplar Set—Reflective Writing
Part il: Scoring A-103
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Dear Aunt P

I Waﬁt to thank you for getting me Junie B. Jones books. They were
wonderful! Iread them and in helped me in school because I have learned in
the past years that I could read better. Because of the Junie B. J ones books,
I have learned to write my sibling memoir and my special place. I learned to
read in first grade and it was hard to do but I read them anyway. In thirdv
grade I did open responses and I have learned a lot in the past years and I
hope I pass this year.

Writing has helped me in reading because if I cén write I can read. So
I've learned how to write in cursive. So that’s how I learned to read the
series of Junie B. Jones books. Reading has helpéd me write so much better.
I could still write if we didn’t have reading but I still need it. I have learned
how to write in paragraphs.plus I learned hoW to use bigger words. I can use
Wdrds like tantalizing and apologetically.

Literacy has helped me in many Ways.‘I have changed over the years.
I learned how to write my name in kindergarten. I learned how to write in
cursive in third grade. I learned how to do multpication in third grade. I
learned how to do addition in second grade. In writing I have learned how to

write in complete sentences and also how to write paragraphs and open
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responses in third grade. In third grade I scored a three out of four on my
open responses.

I think I will learn a lot next year. I‘hope in fifth grade that I will learn
new stuff that I didn’t know, so I will get smarter. I hope I learn more about

reading and writing as I grow.

Sincerely

Spring 2008 A-l05.
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Kentucky Writing Exemplar
Reflective
Grade 4

1 Content
Purpose and Audience;
Idea Development and Support

Title: Dear Aunt,

e Attempts to establish a general purpose; lacks focus
The author attempts to establish a general purpose by writing to the aunt who
purchased the Junie B. Jones books, but loses focus when he/she discusses
cursive writing, math, and open responses.

¢ Indicates limited awareness of audience’s needs
Audience’s needs are not met because the reader is left with many questions
about the connection between the books read and the growth as a writer.

o Demonstrates limited idea development with few details and/or weak
support; may attempt to apply some characteristics of the genre
ldea development is limited because there are few details that support the
connection of growth as a writer and literacy experiences. The writer
attempted to apply some characteristics of the genre by reflecting on what
he/she had learned in writing.

Instructional Implications
More instruction should focus on making connections between literacy strand(s)
and writing growth. Strategies for idea development should be revisited as well.

Kentucky Writing Handbook Grade 4 Exemplar Set—Reflective Writing
Part Il: Scoring A-108
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Dear Dad,

Do you remember all those times we use to read and play videogames? Well I do.
T have a TV in my room so [ can play my playstation two. That is our spot that we would
lay back and play videogames away from mom and D '

After I did my home work we would some times go and play video games on my
dark black PS2.While we were playing the PS2 we would have to read the directions to
play the games. One day we played five games and so-we had to read a lot of directions
to each other because they were all new games. Reading a lot that day made me think
- about school where I have to get my A.R goal which is 100 percent. I thought that I
should start reading a lot of directions of games and a lot of A.R books that are on my
level. So for me reading a lot of directions and books have made me like to start reading a
lot faster and better.

Do you remember all those days after school that I-did my homework? You would
read the directions to me and the problems that were hard for me you would help. Then
the last thing I did was reading for fifteen minutes. One of my favorite books I read for
15 minutes was “The Mouse and the Motorcycle.” I read that book because Grandma
would read it to me when I was little.

Well remember when I was asking you but you were busy so I would call in
Buddy to read to for fifteen minutes? Reading with our dog Buddy helped me read faster
and sound out larger words. I also used lot of expression I used a lot of expression
because I was just wondering what Buddy would do if I read that way.

Then when that was over we would play a game of reading. If you read a whole
book you could get to roll the dice. Whatever number you got you had to read that
number of pages. But I remember the time that you won because I didn’t read it all. I
hope you aren’t busy next time so I can read to you. Playing that game helped me read
faster and it made reading fun.

Thanks for helping me. I had lots of fun. I hope I and you do it again some day.

Sincerely,
Your son

$pring 2008 A-l09
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Kentucky Writing Exemplar
Reflective
Grade 4

0 Content
Purpose and Audience;
Idea Development and Support

Title: Dear Dad,

e Lacks purpose
Writing is not addressed.

o Lacks awareness of audience
Audience’s needs are not met due to the writer being unclear about the
purpose of the reflective category.

e Lacks idea development; may provide random details
Many random details are included, but do not support the purpose of the
reflective category.

Instructional Implications
Instruction should focus on the characteristics of the reflective category in the
Kentucky Writing Handbook on pgs. 80-83.
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Abpendir 4

Zormo for Plotocotying

This section contains forms which educators will find helpful during scoring sessions. Please review
Chapter 2, “Training and Scoring Process for the Writing Portfolio,” and Chapter 3, “Components of a
Scoring Session,” for information on how to organize and run a portfolio scoring session.

Table of Contents
It is recommended that schools use the Table of Contents Form included in the Kentucky Writing
Handbook. However, schools may design their own as long as the same information is included.

NOTE: Students must fill in the Table of Contents information themselves, unless otherwise allowed
as accommodations by 703 KAR 5: 070.

Student Signature Sheet
The student signature sheet with the required student signature must be included in a portfolio in order
for the portfolio to be complete.

Kentucky Writing Scoring Rubric

The Kentucky Writing Scoring Rubric is the main tool for assessing writing portfolio performance in
Kentucky. It includes three subdomains: Content, Structure, and Conventions. Each of the subdomains is
divided into five cells: 0, 1, 2, 3, and 4. Within each of the cells are indicators that describe the qualities of
writing within that subdomain’s cell. Note that the scoring rubric is not the official score form which is sent
to the DAC.

Writing Scoring Rubric Flow Chart
The Writing Scoring Rubric Flow Chart is the guide for using the Kentucky Writing Scoring Rubric and the
Score Report Form.

Score Report Form
Scorers use the Score Report Form to record subdomain scores on each piece in the portfolio during a
scoring session.

Instructional Analysis: Strengths and Needs

This form can be used to record characteristics of the student writing that scorers see during the scoring
session. After scoring portfolios, many teams discuss their general impressions of the strengths and
needs seen in their student’s work. By filling out this analysis form after the discussion, the scoring team
can record valuable information that could be useful in guiding instruction and/or professional
development.

Kentucky Writing Handbook Appendices
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Notification of Authorities

Please contact the proper authorities if you read a portfolio containing disturbing material, such as writing
which suggests that a student is going to harm him/herself or another person, or that a student is in
danger or being abused. For any portfolio which contains an Alert paper and for which authorities have
been notified by school personnel, place this notification form in a secure file at your school. To
avoid duplication of notification if this portfolio should go out of the district for scoring (e.g., for state
audit), place this form in the portfolio if it is sent to a state audit or scoring session. Further
information can be found in Chapter 6, Alerts, in this part of the Kentucky Writing Handbook.

Kentucky Writing Handbook Appendices
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KENTUCKY WRITING PORTFOLIO

Table of Contents

Grade &
Student Signature Sheet Included and Signed Y N (Circle One)
Number Category/Descriptor Page

of pieces

1 Reflective Writing
(e.g., letter, personal essay)

Title:

1 Personal Expressive OR Literary Writing
personal narrative, memoir, personal essay, story, poem, script, play

Title:

Transactive Writing
1 various authentic genres (forms)

Title:

3 Total (must equal 3)

After the Table of Contents has been reviewed for accuracy and
completeness prior to scoring, the person helping the student
complete the portfolio should initial and date in the space provided to
the left.

Kentucky Writing Handbook Appendices
Part Il: Scoring 4



STUDENT SIGNATURE SHEET
(Required in Each Portfolio)

Please read the Note to Students and Teachers below before signing the following statements.

Required Verification Signature

The pieces in this portfolio are my own original work. | am the author of all the pieces in my
portfolio. | may have talked about my work (through conferencing) with my teacher, family, and
friends, but | have made any changes and corrections myself. | did my own writing, typing,
and/or word processing (unless otherwise indicated by a teacher’s signature in the box below
labeled “IEP/504 Plan/Program Services Plan Adaptations”).

Student Signature

IEP/504 Plan/Program Services Plan (LEP) Adaptations (requires teacher signature):

Teacher Signature:

Optional Permission

| agree to allow my portfolio to be photocopied for use by others outside my school as an
example of student work. | understand that my name, the names of my school and town, and
any other identifying information | may have used in my writing will be removed before my
portfolio is copied.

Student Signature (optional)

Required Verification Signature: It is required that the work contained in each portfolio is the
original work of the student. Every portfolio must include the statement, signed by the student, that the
work in the portfolio is his/her original work. This sheet must be placed in the portfolio. If the
verification statement is not signed, the portfolio will receive a performance rating of Incomplete.

Optional Permission: The use of actual student portfolios is critical in teacher training and is
essential for quality control checks during statewide rescoring activities. Students are requested, but
not required, to give permission for this purpose and should sign the optional student signature above
if they agree.

Please note that portfolios are included in any statewide rescoring activities even if neither
statement is signed.
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Wniting Scorning Rubnic 7low Clant
Guide for using the Kentucky Writing Scoring Rubric and Score Report Form
when scoring a writing portfolio.

Step 1: Step 2: On the scoring rubric, read the indicators
Read the first under Content regarding purpose (moving from 0 to 4).
writing entry | —— Decide which indicator pertains to the writing entry and
in the record the number for that indicator on the Score
portfolio. Report Form.

If you have difficulty
deciding which cell
matches the writing
entry, reference the
appropriate anchor
paper under the
correct subdomain
(Content, Structure,
Conventions) to help
you make the decision.

Repeat the Step 2 procedure with the

next two rows of indicators for audience
and idea development/support.

~

A\ 4

Step 3: To establish the score for Content,
look at the numbers you have recorded for that
subdomain on the Score Report Form. Place
the most frequently occurring number in the
appropriate box for the Content score.

A 4

Step 4: Repeat the same procedure for the
Structure and Conventions subdomains. Make
sure to place the score for each subdomain in
the appropriate box on the Score Report Form.

!

Step 5: Follow steps 1-4 with the other entries
in the portfolio documenting the scores on the
Score Report Form.

NOTE: At accountability scoring
sessions in the spring of each
year, composite scores for
portfolios will be calculated using
a KDE spreadsheet provided to
each district with testing
materials.

Kentucky Writing Handbook Appendices
Part II: Scoring 8



Appendices

Score Report Form

Section 3, Appendices Page 9 (DRAFT score report form) has
been removed and replaced with the Score Report Form on
Section 3, Appendices page 11-i.



Instructional Analysis: Strengths and Needs

This form, when filled out by scorers after discussing what they have seen in the school’s set of portfolios, can
provide valuable information for instructional planning.

PORTFOLIO CRITERIA consistent some success in greatest needs
strengths these areas

CONTENT

Establishing and maintaining focused purposes

Writing for authentic audiences, purposes,
situations

Employing suitable voice and/or tone

Meeting the needs of the audience

Developing ideas relevant to the purpose

Supporting ideas with elaborated, relevant details

Appling the characteristics of the genre

STRUCTURE

Organizing ideas logically

Using effective transitional elements to achieve
coherence

Constructing correct, controlled, and effective
sentences

CONVENTIONS

Correctly using acceptable and effective language

Demonstrating control of grammar and usage

Editing for correct spelling

Editing for correct capitalization

Editing for correct punctuation

Editing for correct abbreviation

Editing for correct documentation

CATEGORY AND CONTENT AREA
REQUIREMENTS

Reflective Writing (e.g., letter, personal essay)

Personal-Expressive (personal narrative, memoir,
personal essay)

Literary (short story, poem, script)

Transactive (various authentic genres [forms])

Transactive forms found most often in this category

Transactive with analytical or technical focus—12"
grade only (various authentic genres [forms])

Transactive forms found most often in this category

Content areas represented in your set of portfolio (7" and 12™)

Kentucky Writing Handbook Appendices
Part II: Scoring 10




Notification of Authorities

Portfolio ID

This portfolio contains writing which indicates that the student may be in danger or may cause harm to
others or to self. This form certifies that the appropriate authorities have been notified.

Name of authority which was notified
(Example: State Police, Cabinet for Human Resources, County Attorney)

Date of naotification

Name of person who made notification

(Print)

Signature of person who made notification

Date

School

District

DIRECTIONS:

For any portfolio which contains an Alert paper and for which authorities have been notified
by school personnel, place this notification form in a secure file at your school. To avoid
duplication of notification, if this portfolio should go out of the district for scoring (e.g., for a
state audit), place this form in the portfolio if it is sent to a state audit or scoring
session.

Kentucky Writing Handbook Appendices
Part II: Scoring 11
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Clucten Leader Paperwont/ Duties

Scoring Training Scoring Session

o Score Report form (2xs per scorer) o Score Report form (3xs per

o Rubric (1 per scorer) portfolio)

o Writing Scoring Rubric Flowchart (# o Rubric (multiple copies based on
of copies at discretion) scorers’ needs)

o Anchor Papers and Reflective o Anchor Papers and Reflective
Exemplar Set (1 copy of full set per Exemplar Set (1 copy of full set
scorer) per scorer)

o Applying the Criteria of Effective o Applying the Criteria of Effective
Real-World Writing to Informative Real-World Writing to Informative
and Technical Writing (1 copy per and Technical Writing (1 per
scorer) scorer)

o Applying the Criteria of Effective o Applying the Criteria of Effective
Writing to Poetry Writing to Poetry (1 per scorer)

o Other materials from KDE training o Portfolio Scoring Accumulation

o 1 Training Portfolios (1 copy per form (at least 1 copy per # of
scorer) portfolios)

o 1 Practice Portfolios (1 copy per o 3 Quality Control Portfolios (1
scorer, may utilize on-line practice copy of each per scorer)
portfolio as needed) o Quality Control Portfolio

o Post-It Notes Procedures (1 for cluster

o PowerPoint leader/facilitator)

o Sign-In sheet o Quality Control Record (1 per

o LCD scorer)

o VCR o Table Leader Read-Behind

o TV Procedures (1 for cluster

o KDE Scoring Telecast/Video leader/facilitator) (optional)

o Table Leader Read-Behind
Record (1 per scorer) (optional)

o SSID numbers from BAC (1 for
cluster leader/facilitator)

o Sign-In sheet

Cluster Leader/Facilitator’s Duties

Contact BAC for SSID numbers and labels.

Contact DAC for Quality Control Portfolios at least a week before scoring.

Coordinate with BAC to have SSID labels on appropriate materials (portfolios,
Portfolio Scoring Accumulation Sheets, Writing Portfolio Score Submission Forms)
Have appropriate number of copies of materials needed for both sessions.

Train scorers.

Assign scorers/reader ID numbers and keep on file for reference.

Facilitate training/scoring sessions.

Have principal to sign Principal’s Quality Control Measures Confirmation sheet.
Coordinate with BAC the completion of the Writing Portfolio Score Submission Forms

O O O

O 0 OO0 OO

Kentucky Writing Handbook Appendices 11-a
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Revised 2008

Clucsten Leader/ DHCo Papernwonts/ Duties
Scorning Wniting Pontfolios

Cluster Leaders

DACs

Will have the appropriate number of forms below

copied

o
o
(e}

Score Report form (3xs per portfolio)
Rubric (at least one per scorer)

Anchor Papers and Reflective Exemplar
Set (1 copy of full set per scorer)
Applying the Criteria of Effective Real-
World Writing to Informative and
Technical Writing (1 per scorer)
Applying the Criteria of Effective Writing
to Poetry (1 per scorer)

Other materials from KDE training
Portfolio Scoring Accumulation form (at
least one copy for each portfolio)

3 Quality Control Portfolios (1 copy of
each per scorer)

Quality Control Record form (1 for cluster
leader/scoring facilitator)

Quality Control Steps (1 for cluster
leader)

Principal’'s Proper Quality Control
Measures Confirmation sheet

Other duties

(e}

O

O 0O OO0 O

Contact BAC at least a week before
scoring for SSID numbers and labels
Coordinate with BAC to have SSID labels
on appropriate materials (i.e., portfolios,
Portfolio Scoring Accumulation Sheets,
Portfolio Score Submission Forms)
Contact DAC at least a week before
scoring for Quality Control Portfolios
Have KDE Scoring video recorded

Train scorers

Facilitate scoring session

Assign scorers/readers ID numbers
Complete Portfolio Accumulation Sheets
and Portfolio Score Submission Forms
(Submission Forms per DAC's direction)
Return all copies of Quality Control
Portfolios, Quality Control Record, and
Principal’'s Proper Quality Control
Measures form to DAC

Store scored portfolios along with Score
Report forms and Accumulation Sheets
in secured place

o Communicate with
BACS/Cluster Leaders for
scoring dates

o Supply BACS/Cluster
Leaders with SSID numbers
and labels at least one week
before scoring

o Obtain Quality Control
Portfolios from KDE

o Supply Cluster Leaders with
Quality Control Portfolios
(may make needed # of
copies if possible) at least
one week before scoring

o Select Cluster Leader or
other designee(s) for
completing Writing Portfolio
Submission Forms

o Collect Writing Portfolio
Submission Forms from
designee

o Collect Quality Control
Portfolios, Quality Control
Record and Principal’s
Proper Quality Control
Measures Confirmation
sheet from Cluster Leaders
and store in secured place

o Notify Cluster Leaders of
audit selection

o Facilitate copying and
mailing of audited portfolios
to testing contractor

o Share audit reports with
schools

These duties have Office of Assessment
and Accountability approval.

Kentucky Writing Handbook
Part Il: Scoring

Appendices 11-b
Update spring 2008




Revised 2008

Laality Contrnol Portfolio Procedures

Quality Control Portfolios are secure portfolios that have pre-assigned scores by the Scoring
Accuracy Assurance Team. These are used to bring scorers back to the language of the rubric in
any subdomain during the scoring of portfolios. The use of the Quality Control Portfolios is
mandated by the Kentucky Department of Education.

General Directions

e The elementary, middle, and high school will have three Quality Control Portfolios. Cluster
leaders must designate 1 portfolio from which pieces will be used during the whole group
recalibration throughout the scoring session for quality control measures. The other two
portfolios (6 pieces for elem. and middle, 9 pieces for high school) may be used with
individual scorers.

e Schools should reproduce enough copies of the Quality Control Portfolios so that all scorers
will be able to read and score pieces at the same time, allowing for a short discussion of them
and the scoring criteria and rationale when all scores have been turned in.

e The use of the Quality Control Portfolio piece must take place after the initial recalibration at
the beginning of each scoring session and either after a long break or after lunch again. In
addition, schools with proven accuracy use the quality control procedure mid-morning and
mid-afternoon in an all-day scoring session.

e Scores from the quality control procedure must be recorded each time on the Quality Control
Record.

e Besides using the mandated Quality Control Portfolio procedures during the scoring of the
portfolios, the use of table leaders may be initiated (See Table Leader Read-behind
Procedures). This has proven beneficial to larger schools.

Steps

1. One piece (example-reflective) from a Quality Control Portfolio will be used after initial
recalibration at the beginning of each scoring session. The subdomain scores (content,
structure, conventions) must be exact or adjacent.

2. The Cluster Leader/Scoring Facilitator* on the Quality Control Portfolio Record will record the
scorer’s scores.

3. Discussion will follow using the rationale and rubric.

4. If everyone scores the piece from the Quality Control with exact or adjacent subdomain
scores, scoring of the live portfolios may begin. If an individual scorer has one or more of the
subdomain scores nonadjacent (two or more points) in the piece (example-content from the
reflective) do as follows:

a) Discuss the rubric and the Anchor Paper from the subdomain that was nonadjacent.

b) Require that the scorer score a second piece (example-literary) from the designated
Quality Control Portfolio, and record scores on the Quality Control Record.

Kentucky Writing Handbook Appendices 11-c
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c)

d)

f)

a)

h)

Revised 2008

Allow scorer to begin scoring if the Quality Control piece scores are exact or adjacent
in each subdomain.

Monitor the scoring team members that had nonadjacent scores of the Quality
Control Portfolio piece by having them to read another Quality Control Portfolio piece
after scoring at least five portfolios.

Record the subdomain scores on the Quality Control Record.

Discuss the rationale of any nonadjacent subdomain score and corresponding
Anchor Paper from the subdomain that was nonadjacent.

Require that the scorer read one more Quality Control Portfolio piece, and then
record the score.

Allow the scorer to continue scoring if Quality Control piece score is exact or adjacent
in each subdomain. If nonadjacent scores occur again, measures may be taken to
assign the scorer to other duties in the scoring room.

*Scoring Facilitator—this is the cluster leader or another trained person who assists the
cluster leader with managing the paperwork, monitoring the session, and may aid in
discussions with scorers. (This person is not required.)

All copies of the Quality Control Portfolios and the Quality Control Portfolio Record
are to be sent back to the DACS after scoring session ends, to be stored with other
secure assessment materials.

Kentucky Writing Handbook Appendices 11-d
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Date of scoring session

Revised 2008

2Luality Countrnol Porntfolio Recornd

Scorer's name

QC Name of Category Scorer’s Scores Difference
# piece True Scores in scores
Example Content Structure | Conventions
My Birthday 2 2 2
1 Party Personal 2 3 3 0 111

Kentucky Writing Handbook
Part Il: Scoring
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Table Leader Read-betind Recond

Besides using the mandated Quality Control Portfolio Procedures during the scoring of portfolios,
another quality control component may be added with the use of table leaders. This is especially
beneficial to large districts.

General Instructions

e Table leaders are chosen from the most experienced and accurate scorers to “read
behind” the scorers at their tables (4-5 scorers per table).

e Cluster Leaders will direct table leaders to read at least 1 piece from every one or two
portfolios of the scorers to ensure consistency. Two of the three subdomain scores
must be exact or adjacent with the table leader’s scores.

e The table leader should choose the piece for “read-behinds” at random from each
scorer’s finished stack and should provide a “blind” read/scoring. The read-behinds
function as a quality control measure.

o If the table leader’s score disagrees with the scorer’s score, the table leader will discuss
and clarify the score using the rubric with the reader, outside the scoring area. It is
important to note that this table leader’s score is not one of the two required
scores for accountability purposes. The table leader’'s score is a quality control
measure.

e The table leader will monitor the scorer by reading another piece after the scorer has
scored another portfolio. If the table leader disagrees with subdomain scores of the
scorer again, the Cluster Leader will discuss the rubric and Anchor Papers that pertain
to the nonadjacent scores of the scorer. Then the scorer will score a Quality Control
Portfolio piece. The score will be recorded on the Quality Control Record. The scorer
may continue scoring if subdomain scores are exact or adjacent. If nonadjacent scores
occur, measures may be taken to assign the scorer to other duties in the scoring room.

e Table leaders should keep records of all original and read-behind scores on the Table
Leader Read-Behind Record. The record will be kept by the Cluster Leader for future
reference.

Kentucky Writing Handbook Appendices 11-f
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Table Leader Read-betind Recond

Table leader’'s name

Scorer’'s name

Portfolio Number | Category Scorer’s Scores Difference
(SSID) Table Leader’s Scores in scores
Example Content Structure | Conventions | C S (03
3 3 3
0123456789 Transactive 2 3 3 +11 0 0
Kentucky Writing Handbook Appendices 11-g
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Commonwealth /ecountability Teoting Syotem

Principal’s Confirmation of Proper Quality Control Measures for
the Scoring of Writing Portfolios

School Name: School Code:
District Name: District Code:
| certify that

e writing portfolio scoring training was delivered to all scorers and
documented. Documentation and copies of the scorers’ signatures are on
file with the Writing Cluster Leader.

e writing portfolio scoring was conducted after the scoring training was
completed. Documentation and copies of scorer’s signatures are on file with
the Writing Cluster Leader.

e writing Portfolios were scored using double-blind scoring during the scoring
session.

e the Quality Control Portfolio Procedures was utilized throughout the scoring
session. The Quality Control Portfolio Records are on file with the District
Assessment Coordinator.

e all Quality Control Portfolios were returned to the District Assessment
Coordinator.

e everyone involved in the scoring of writing portfolios read and signed the
Code of Ethics for Writing Portfolios. Documentation and copies of scorer’s
signatures are on file with the Building Assessment Coordinator/District
Assessment Coordinator.

¢ | have informed the District Assessment Coordinator of any inappropriate
scoring procedures.

Y CH,
Principal’s signature “ﬂ' ‘:‘-'0

Date signed i s

Pﬁoncrﬂrr & P.wzpum ro.q-
Please deliver this form to your District Assessment KB Teon DuwsaT or Bbvsmon
Coordinator or Building Assessment Coordinator.

Kentucky Writing Handbook Appendices 11-h
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Portfolio Scoring Accumulation Sheet

Kentucky Writing Handbook
Part Il: Scoring

Rd 11D Rd 2 ID RD 3 ID
State
Student ID:
Reflective
Last Name: Reader 1 Reader 2 Reader 3
Content
First Name:
Structure
MI:
MM DD YYYY Conventions
Date of Birth | | | |
417112 Personal / Literary
Reader 1 Reader 2 Reader 3
Grade Level:
Content
| Incomplete Reasons
(Check all that apply) Rd1|Rd2|Rd3
Missing Pieces Structure
Missing Content Area Requirement
Plagiarism
Other Conventions
(Check all that apply)
Foreign Exchange Student Transactive
Expelled and not receiving services Reader 1 Reader 2 Reader 3
LEP student has not been in an English
language instructional environment for at least Content
two full school years
Moved out of Kentucky public schools during
testing w!ndow . . Structure
Enrolled in KY public schools or districts for less
than a full academic year
Conventions
Notes:
12th grade [Transactive w/Analytical Or Tech
only Reader 1 Reader 2 Reader 3
Content
Structure
Conventions
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Appendir B

Fnequently HHoted Luestions about Scoring

1. Who is allowed to score portfolios?
According to the Code of Ethics for Writing Portfolios, only certified personnel who have
received the current Kentucky Department of Education training may provide accountability
scores. Certified personnel include a person with teacher or administrator certification
employed by the district in a certified or classified position or on an approved leave of
absence. Note that the Kentucky Writing Portfolio Scoring Training is grade specific.

2. May substitutes be the scorer of record?
The Kentucky Department of Education strongly recommends that a substitute be employed
in a long-term teaching assignment to be the scorer of record. Scoring of portfolios
reinforces one of the main purposes of portfolio assessment: with each year, development
and assessment of portfolios will become more fully integrated with classroom instruction.
Schools should be aware that substitutes acting as scorers of record are under the same
ethical restrictions as any person with a teacher or administrator certification.

3. If a student includes a book of poems, will only one piece be evaluated?
Yes. The first poem will be evaluated as the poetry entry.

4. Should names and school identification be marked out of the writing portfolio?
Names need not be removed for the state writing portfolio audit; however, to avoid bias
during local scoring, the student names may be removed.

5. What if two portfolios have the same entry?
The classroom teacher should address this prior to scoring. However, if a scorer identifies
portfolios that contain exactly the same entry, and the scorer is unable to identify the
original writer, both portfolios will be considered incomplete.

6. What if a portfolio has too many pieces?
If a portfolio contains too many pieces, remove the first piece that may be removed without
making the portfolio incomplete. Repeat this process until the portfolio contains the correct
total number of pieces, the correct number of content pieces, and the correct number of
pieces in each category. (See Chapter 7 of this section of the handbook).

7. May students be informed of the score given to their portfolios?
Students may be informed of their portfolio scores after scores have been submitted to the
testing company. Administrators and teachers who release scores before the test results
are released in the fall should make certain to tell students that, in an audit situation, there
may be a possibility that the score could be changed.
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8. Does the portfolio score have to be included in the student's permanent folder?
This is a local district decision.

9. May group products be included?
No. Students regularly work on activities in group settings. However, if a piece of writing will
be included in the writing portfolio, it should be completed by the individual author of the
portfolio.

10. Would a narrative poem used as a personal narrative make the portfolio incomplete?
No. Placing a narrative poem in the personal writing category will not make the portfolio
incomplete; however, it is more appropriately placed in the literary category.

11. What is an Anchor Paper?
An anchor paper provides teachers an “anchor” to a certain scoring cell on the Kentucky
Writing Scoring Rubric. An anchor paper consistently portrays the cell number of a sub-
domain. Anchor papers are available for all fourteen cells of the scoring guide.

12. Do we still have exemplar portfolios and high-end portfolios in the new scoring
design?
No. In the new scoring design, teachers will use a grade-specific set of anchor papers to
determine a score for each of the subdomains.

13. Does the content area have to be indicated on the Table of Contents for each piece
to have a complete portfolio?
In grade 4, no content piece is required to be identified, though many pieces will certainly
be written in content or interdisciplinary units. In Grades 7 and 12, one piece must be
identified as coming from a content area or the portfolio would be scored incomplete.

14. Would a portfolio be scored incomplete if it contains a piece of writing in which the
writer did not appropriately and /or accurately document sources?
No. The scorer must locate the source for plagiarism to be proven. Appropriate
documentation is one identified characteristic under the Correctness criteria within the
Kentucky Writing Scoring Rubric (see Chapter 10 in “Part I: Writing Development” for
information on documentation).

15. How do correctness issues impact the score of a portfolio?
Correctness is included in the Conventions subdomain of the Kentucky Writing Scoring
Rubric criteria.

16. Does the information in a portfolio piece have to be correct?
Accuracy of content is not assessed directly as part of the accountability score of a
portfolio. However, erroneous content may adversely affect communication with an
audience that is part of the scoring criteria listed on the Kentucky Writing Scoring Rubric.
Accuracy of content is primarily an instructional issue and should be dealt with in the
courses in which the piece was written.
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17. How much time should be provided for a writing portfolio scoring training session?
The Kentucky Department of Education recommends a 6-hour training that mirrors the
cluster leader scoring training session. It is critical that any person scoring portfolios
reviews all the current scoring tools available (Kentucky Writing Scoring Rubric and anchor
papers), views the update telecast, and participates in discussions of current needs of
scorers. Because the Code of Ethics for Writing Portfolios states, “Scoring accuracy shall
not be compromised by lack of adequate training,” a 6-hour training is preferred; however,
a minimum of 3 hours is required.

18. Are special education students' portfolios scored the same as other students’
portfolios?
Yes. Writing goals are consistent statewide for all students.

19. Are alternative portfolios scored the same as the writing portfolios?
An alternative portfolio is not a writing portfolio. Questions concerning alternative portfolios
should be addressed to the Kentucky Department of Education at 859-257-4170.

20. Are teachers allowed to complete or make changes on the Table of Contents for the
assessment portfolio?
No. Students must complete the Table of Contents. If corrections to the Table of
Contents need to be made, the portfolio should be returned to the student for corrections
and then scored by the scoring team. The Table of Contents, along with the Student
Signature Sheet, is part of the documentation attesting that the portfolio contents were
produced by the student. The Code of Ethics for Writing Portfolios states, “Altering
documentation attesting that portfolio contents were produced by the student” is NOT OK.
Students may make minor changes to the Table of Contents after the completion
date but before the portfolio has been scored. Schools and districts conducting
portfolio scoring sessions should review the Table of Contents before the portfolio is
scored.
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