








APPENDIX C: RESULTS FROM
BRAINSTORMING SESSION

Promising Practices from Kentucky High Performing Schools and Districts

Instruction/
Instructional
Core

Hire people who can relate to and motivate students, get them excited about learning. Build relationships, connections and
community within secondary schools.

Attract and retain high-performing teachers in low-performing schools.

Make teaching more collaborative and less about going into your classroom and closing the door.

Assure that the best teachers teach the students of greatest need. Place the best teachers in the neediest schools.

Believe that students learn more when they are authentically engaged.

Create a team of trained professionals within the district that are competent at coaching for improved instruction.

Create a system of professional learning communities throughout the district that will translate into a sustainable system
of district-wide improvement.

Create professional learning communities (PLCs), and make sure that teachers are allowed the opportunity to participate
in PLCs in their districts.

Create a system of teacher professional development that includes carving out a block of time for teachers to work
together (e.g., early release every Wednesday). Teachers no longer work in isolation but work together on content issues,
such as:

*What is it we want our students to know?
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*How will we know if each student has learned it?

*How will we respond when some students do not learn it?

*How can we enrich and extend the learning for students who have demonstrated proficiency?
*How do we create a “no-fail” culture?

Provide a common base of professional knowledge and readings.

Develop and continually refine a strong, systematic, content and instructionally-focused professional development
program for staff.

Construct curriculum for a cycle of professional development that honors the foundations of great instructional practice.

Develop and continually refine a new teacher induction program.

Focus on the instructional core — get the core right first, and be relentlessly results-driven.

Assure specific intervention strategies and methods for differentiating instruction are provided to teachers in all content
areas; provide safety nets that take place within the school day.

Teach every teacher how to intervene with every student in their own classrooms, rather than sending them to ESS,
special education or the principal’s office.

Assure interventions occur simultaneously from the top down and the bottom up.

Continue development and refinement of district curriculum documents to include more teaching resources developed by
teacher teams.

Work on the ratio of teacher/student interaction in instruction. Currently it is 80% teacher and 20% student, but a
preferred goal is 40% teacher and 60% student.

Challenge ALL students with a rigorous curriculum and expand participation in the Advanced Placement program. One
highly diverse school already reached its 2009 goal of 25% of students enrolled in AP classes. The school recruited
students in the achievement gap into these AP classes, as well as scheduling their AP teachers to teach collaborative
classes. Early bird classes and lunch reviews are offered to assist students in mastering achievement goals.

Establish a strong formative assessment component to help determine student academic strengths and weaknesses.

Create an interim assessment system.

Use assessment data to drive instructional decisions.

Create a system of visits by teachers to every student’s home. For new students, the visit occurs within 30 days of the
beginning of school.
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Develop an individualized education program for each student.

Make the Kentucky Core Content Tests more engaging for students. A school created the CATS Captains, where
students who might not be expected to score well on the CATS assessment were put in a program to prepare them for
online testing. The students were told they were selected because they had good technology skills and leadership skills,
and they would be responsible for going back and sharing what they had learned with their peers. They were taken
through daily training, and of the 32 students in the program the first year, none of the students scored novice.

Incorporate fun, but rigorous, support activities for all content areas to enhance student interest. Assure variety in
instructional practices through different delivery mediums — Geography Bees, Word Walls, SmartBoards, iPods, Art
Museums, Forensic Science Week.

Market to students.

Assure that solutions are individualized to the school, as the same solution will not work in every school.

Make connections between elementary, middle and high schools.

Find and use best practices. One school created, at the middle school level, the Children Are Reading Excellently (CARE)
program for all entering students who are not reading on grade level. The lowest-scoring students go to the best teachers.

Belong to networks. There is value and information in networking with other professionals.

Culture/High
Expectations

Teach children, not subjects or content. Create success for each individual child — identify and build upon strengths and
interests.

Meet the basic needs of students early and consistently; pay attention to the child holistically; address Maslow’s
hierarchy of needs.

Manifest positive belief statements throughout all schools, grades and content areas.

Believe that all children can learn.

Believe that teachers influence learning more than any other factor.

Believe that working together as a team, schools, parents and communities can help all students reach their potential.

Assure that the focus is on the kids. The focus must be on high expectations for all kids. Every child in the school needs
to find a niche. The school must find success for every child in some area. If you help students to do so, they will
break the cycle of low performance.
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Have high expectations — of students, of faculty, of the ability to accomplish great things, of teacher content knowledge,
of teacher and student relationships.

“If the kids don’t achieve, it’s the adults’ fault, not the kids’.”

Name and claim individual low-performing students.

Assure that any decisions made place the needs of students, not adults, first.

Face the brutal facts — bring forward and address the tough issues that face our schools.

Question long-held truths; require research-based decision-making.

Create positive tension among school staff, so that all staff are encouraging each other and constantly asking how they can
improve.

Take the position that, if parents are unable to facilitate a student’s education and provide the help the child needs to
move along, then the teacher or another adult in the school will do this.

All schools have calling cards — something they are proud of. Focus on this and build school and community spirit around
it.

Build relationships, connections and community within secondary schools.

Make sure that everyone is engaged in the high school experience — recognition is important for the students.

Celebrate and build on successes while holding students accountable for best performance possible. Get students to buy
into doing well for intrinsic reasons or because it is important to their classmates and the adults they work with, not for
the promise of a reward. Target specific groups or populations to make goals more realistic.

Schedule to create additional time for teacher collaboration and planning, and attend to the management of time in the
instructional day.

Analyze scheduling to find time to provide additional assistance to students. One school realized the kids that needed the
most help were not getting it. They were not able to go to tutoring, parents were requesting specific teachers, and the
schedule did not allow them to get the help they needed. So, the school added a flexible block of time during the day for
each team of 7" and 8™ grade teachers to use at its discretion to meet the individual needs of students.

Build in time for students and teachers to develop relationships — relationships are critical. Engage students individually,
and make connections with all students — it is critical for each student to have at least one adult at school with which they
have a positive relationship.

Celebrate each and every individual and group accomplishment (academic as well as athletic), while continuing to build
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upon the idea of school spirit and the * High School Experience.” Designate a “Renaissance” leadership
class charged with leading the school — these students organize and conduct school celebrations of success. Make sure that
when successes are celebrated, students who are not always fully engaged are pulled in to the celebrations and their
successes are celebrated.

Don’t re-invent the wheel. When you hear of a good thing, take it, adapt it and use it.

Target good things that are going on and build on those things. Maximize your efforts - look for a few good things where
you may be able to get a big jump.

Place a greater emphasis on co-curricular activities as a part of the outreach process.

Include home visits as a part of the school’s community outreach process.

Simplify what schools must understand and address. There are too many programs. Look at the programs in schools and
make decisions about the critical programs needed. Ensure that there is a coherent alignment of the programs that remain.

Leadership

Undertake a critical examination of hiring and retention practices for staff.

Consider changes to the way that principals and teachers are hired, assigned and reassigned. Consider alternatives to
current leadership structures.

Begin to look at hiring for disposition as much as for content knowledge. A teacher can be taught content knowledge, but
can’t be taught to care.

Hire people who can relate to and motivate students and get them excited about learning.

Hire outstanding teachers and empower highly effective teachers to lead. Stay out of the way of great teachers and expect
them to mentor young teachers. Encourage all staff. Tell educators that, when they bring a concern, they also must bring a
solution. When looking at what is possible, rather than saying “no,” address by asking “How can we make this happen?”
At this school, teachers have become accountable to each other.

Address the issue of staff members who cannot achieve as expected. “We have to deal with good people who may not be
good teachers. It is tough, but we have to do it.”

Develop and nurture leadership across all levels — superintendent, principal and teacher. Free up the principal to focus on
instructional leadership by giving him or her a School Administrative Manager (SAM). Give superintendents the power to
hire and assign principals. With authority, assure accountability at each leadership level.

Make sure that leadership teams provide for shared, distributive leadership opportunities. Leadership teams should occur
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at both the district and the school level and include a variety of perspectives in leadership positions. True leaders
(teachers) should have a strong voice.

Assure that leadership’s focus is student-centered, with high expectations for all students.

Assure that leadership shares a common focus, and the focus is instructional, rather than on management. Assure that
leadership across all levels shares this instructional focus.

Create professional learning communities (PLCs) among staff to allow for professional planning, collaboration, learning
and reflection.

Strengthen the concept of professionalism in our conversations and actions — lead by example.

Promote student leadership. Students should be encouraged and taught how to take responsibility for problem-solving and
finding solutions.

Assure that instructional leadership teams have outcomes and job descriptions.

Assure that everyone understands what it takes to increase student achievement.

Assure connections across the system.

Make sure that schools and districts “confront the brutal facts” that are contained in the data. Data come from many
sources, so “this is not just about the test.”

Train teachers in the County/Independent way,” and make sure they have adequate coaching and are
consistently challenged.

Coordinate resources, programs and systems; establish timelines/deadlines for programs to work. Quickly discontinue
unsuccessful practices, and expand promising practices. Review and revise plans periodically to assure continuing
relevance and success.

Change or eliminate some of the rules by which schools and districts must operate; create “turnaround zones” and provide
support and assistance to those zones.

Parent/
Community
Engagement

Create community, family and school partnerships and involve community groups and role models to work with students,
provide scholarships and other resources. “Open the front door.”

Assure a broad range of community partnerships — make sure that all community members are involved and “own” the
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problems.

Believe that, working together as a team, schools, parents and communities help students reach their potentials.

Educate the community and business partners so they will understand why we are educating students. Attempt to
alleviate fears by parents and the community that well-educated students will leave their communities. Engage the help of
the business community to communicate the need for an educated populace in economic terms.

Critically examine how the school and district interact with parents and the community for opportunities to improve
relationships with them.

Assure effective communication, both internal and external. The Partnership for Successful Schools has developed a
toolkit around effective internal communications because of findings that internal communications were sometimes less
effective than originally thought.

Policy

Legislation should clearly outline the authority the Kentucky Board of Education (KBE) has to remove superintendents in
chronically low-performing districts. Once clear, the KBE should exercise this authority when necessary. This legislation
also should include a provision that, the first year a school performs poorly, a plan is put into place to correct the
problems or the principal should be removed. Educate boards of education as to what they need to look for in a
superintendent. KDE may need to provide some protection for superintendents trying to do the right thing. There will be
a need for incentives and supports along with these provisions.

Extend VPAT to Superintendent CEO Network superintendents — schools can only reach proficiency ifiit is a
collaborative effort. Low-performing schools need to know what a good school looks like. Many times, they are unaware.
This would promote the development of PLCs.

Improve the principal preparation and selection process.

Assure immediate consequences from KDE for low-performing schools and districts that do not show improvement.
Provide for more immediate consequences than current timelines require. If schools and districts fail to improve,
consequences should be immediate.
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APPENDIX D: TASK FORCE
MEMBERS

Blue Ribbon Panel on Interventions in Low Performing Schools

Dave Adkisson President Kentucky Chamber of Commerce

Rosz Akins Retired Teacher Fayette County school district

David Baird Assistant Director Kentucky School Boards Association

Mary Ann Blankenship | Executive Director Kentucky Education Association

Elisabeth Brown Principal Chandlers Elementary School, Logan County

Susie Burkhardt Teacher Simpsonville Elementary School, Shelby County

Claude Christian Branch Manager Division of Federal Programs & Instructional Equity,
KDE

Roger Cleveland Assistant Professor Morehead State University

Kevin Cosby Pastor St. Stephens Church

Jane Couch Retired Teacher Johnson County school district

David Cox Director of Academic Programs | Corbin Independent school district

Ken Draut Associate Commissioner Office of Assessment and Accountability, KDE
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Elaine Farris

Deputy Commissioner

Bureau of Learning and Results Services, KDE

Gary Fields Principal Bowling Green High School
Bonnie L. Freeman Member Kentucky Board of Education
Susan French Principal Field Elementary School, Jefferson County

Johnnie Grissom

Associate Commissioner

Office of Special Instructional Services, kDE

Ronda Harmon

Executive Director

Kentucky Association of School Councils

Sherron Jackson

Assistant Vice-President

Council on Postsecondary Education

Brady Link Superintendent Graves County school district

Tim Moore Superintendent Mason County school district

Helen Mountjoy Secretary Education Cabinet

Marco Munoz Specialist I11 Jefferson County school district

Polly Page Director Partnership for Successful Schools

Richard Prewitt Principal Whitley County Middle School

Frank Rasche Representative House of Representatives

Steve Schenck Associate Commissioner Office of Leadership & School Improvement
Bob Sexton Executive Director Prichard Committee

Stu Silberman

Superintendent

Fayette County school district

Jamie Spugnardi

Associate Commissioner

Office of Teaching & Learning, KDE

Larry Stinson

Associate Commissioner

Office of District Support Services, KDE

Frank Welch

Retired Superintendent

Pike County school district

Doug Whitlock

President

Eastern Kentucky University
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APPENDIX E: THE PROCESS

The panel was first convened on February 25, 2008, in the Ground Floor Auditorium of the Capital Plaza Tower in Frankfort. After
outlining his vision and giving the charge to the group, Commissioner Draud turned the agenda over to Elaine Farris, deputy
commissioner of the KDE Bureau of Learning and Results Services, who led the work.

In that meeting, the panel members:

o heard from Johnnie Grissom and Steve Schenck, KDE associate commissioners, about how KDE identifies schools as
low-performing under CATS and NCLB

o were provided information from Farris and KDE Associate Commissioner Ken Draut about the schools that were
projected to meet their performance goals by 2014

o were provided with information about strategies and resources that KDE is currently using in low-performing schools

In the afternoon, the panel was divided into groups that reviewed research on successful intervention strategies to assist low-
performing schools, as well as access to the Internet to allow additional research. Panel members discussed and prioritized their top six
recommendations to improve low-performing schools based on both the resources provided and their personal experiences. After that
meeting, this work was combined, and the recommendations fell into four major headings:

* Instruction/Interventions

* Leadership

*  Community Engagement

* Culture/High Expectations

The panel met for the second time on March 24, 2008, in the same location. At that meeting, panel members:
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o reviewed a handout of individual Kentucky schools and the gap between their accountability indices and 100
(proficiency)

o looked at a list of variance points that showed the indicators on the Standards and Indicators for School Improvement
where there was the greatest difference in high- and low-performing schools

o heard from the Kentucky School Boards Association about its Lighthouse Project work with boards of education
broke into four groups to hear and discuss presentations from leaders of high-performing schools and districts about the
practices they thought were making the most difference in increasing student achievement

After that meeting, the results of the group work were combined with the work from the February meeting into an interventions

matrix.
The panel met for the third time on May 5, 2008, and continued its work. At that meeting, the members:

* received information on the work around assistance to low-performing schools through a presentation from Blake Haselton,
executive director of the Kentucky Association of School Superintendents (KASS), including the Voluntary Partnership
Assistance Team (VPAT) process

* were provided more in-depth information from Deputy Commissioner Elaine Farris about work that had been shared
previously — the work by the Mass Insight organization on The Turnaround Challenge

* broke out into groups to obtain some more of the panel’s ideas and input in three specific areas:

o recommendations on the most effective intervention strategies to recommend to Commissioner Draud

o recommendations on ways KDE might provide assistance to low-performing schools differently

recommendations on the contents of a legislative package (or needed regulatory change) to address how to deal with

the lowest-performing schools and districts
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The work from the three groups on May 5 yielded excellent results. Commissioner Draud asked that, from those discussions, a set of
recommendations be pulled together to be taken back to the panel for its input prior to dissemination. The plan was to have a set of
recommendations from the group that could be reviewed by the Kentucky Board of Education by August of 2008 and available to
schools and districts by the beginning of the 2008-09 school year.

On June 24, 2008, the Blue Ribbon Panel met to give its input on a draft report of the work. The panel met in small groups to review
the report as a whole and to drill down more deeply into the sections of the report worked on at the May 5 meeting. Valuable input
was received at the gathering for incorporation into the final report. Following the meeting, a document including these revisions was

circulated to the members for additional input.
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