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One of the primary purposes of the P-16 Council is to advise the Kentucky Department of Education (KDE), the Council on Postsecondary Education (CPE), and the Education Professional Standards Board (EPSB) on the alignment of content standards.  One of the objectives being pursued by the Council is better aligning the curriculum and requirements between high schools and colleges to make clear what every student needs to know and be able to do at each educational level.  Since the last P-16 Council meeting on September 29, 2004, a number of activities have occurred around the issue of alignment. 

A.  Statewide Public Postsecondary Placement Policy - At its March 2004 meeting, the Council on Postsecondary Education directed Kentucky’s public postsecondary institutions to develop a statewide placement policy based on research conducted during Kentucky’s participation as a pilot state in the American Diploma Project.

The CPE staff convened statewide placement policy groups in English and mathematics. Each group consists of one representative from each of the eight public universities chosen by the chief academic officer at that institution and one representative from the Kentucky Community and Technical College System selected by its chancellor. The policy work groups met over the summer and fall and developed a statewide policy that faculty members shared with their institutional colleagues and chief academic officers. They drafted recommendations which were discussed at the September meeting of the Council of Chief Academic Officers and presented at the September meeting of the state P-16 Council. 

The goal of the ADP was to align high school accountability standards with the expectations of college and the skilled workplace. Ideally, each state’s high school accountability measures would be modified, based on the ADP research, to meet these expectations so students would clearly understand the connection between high school study and life after graduation. At this time, Kentucky’s high school Commonwealth Accountability Testing System (CATS) scores cannot be used for this purpose. The CATS is currently under review. Changes in the test over the coming year may allow it to be included in the placement policy at some future date. The faculty worked with a crosswalk developed by the ACT, Inc. correlating ADP benchmark skills, ACT Standards for Transition, and the Kentucky Core Content for Assessment standards to determine an appropriate threshold ACT score for demonstrating statewide standards of college readiness in English and mathematics.

At its November 9 CPE meeting, the CPE adopted the Statewide Public Postsecondary Placement Policy. The placement policy does not mandate admissions at any postsecondary institution (other than the KCTCS, whose mission includes open admission). Still, a clear and consistent statewide postsecondary placement policy can reduce remediation rates by communicating to high school students and adult learners what any entering college student is expected to know and be able to do to be ready, once admitted, for college-level work in English and mathematics. The policy will be broadly communicated to traditional and adult learners, teachers, and parents throughout the state.

Policy questions:

· How can the postsecondary placement policy teams assist the KDE in the review of its Core Content for Assessment and its work of restructuring high school?

· How can we best communicate these college readiness standards throughout the state to encourage readiness for postsecondary success for all learners, traditional and adult?

B.  Writing Assessment Focus Group Input – Over the past year at previous Kentucky Board of Education (KBE) meetings, KBE has focused continued discussions on the assessment of writing and on specific issues related to the instructional time spent on portfolios, portfolio connections to P-16 transition and resolving differences in teacher-produced scores and audited scores. As a result of these discussions the Board directed staff to examine ten areas of the writing process.  The ten areas identified were:

· How much the writing assessment components count for accountability purposes

· Quality of training and the audiences that are reached by that training

· Alignment and updating of performance standards

· Standardizing the scoring procedure used by schools

· Using teachers in the audit process

· Exploring alternative sets of content at various grade levels

· Spreading entries across grade levels or changing grade levels

· Improving the code of ethics

· Finding ways to decrease emphasis on the score and increase emphasis on improving the writing process

· Appropriate uses of technology

The Board requested that the Department form a Writing Focus Group to review the issues related to the writing assessment and to recommend a writing assessment format for the upcoming Commonwealth Accountability Testing System’s Request for Proposals.  To address these issues and draft recommendations for the KBE to consider, the Kentucky Department of Education (KDE) convened a Writing Focus Group composed of Kentucky teachers, instructional supervisors, district assessment coordinators, principals, faculty from institutions of higher education including the community colleges, curriculum supervisors, school-based writing consultants, a library media specialist, and the president of the state PTA.  

The Writing Focus Group met July 28-29, August 26-27 and October 20 to review writing assessment issues and draft recommendations to present to the Kentucky Board of Education.  The KBE received briefings on the Writing Focus Group’s discussions at the August, September and October and November 2004 KBE meetings.  The Board also has received additional documents on writing issues.  As the result of discussions and review of the work of the Writing Focus Group at the August, September, October and November state board meetings, the Board reached the following agreements with the understanding that the National Technical Advisory Panel on Assessment and Accountability would need to provide advice on any decisions as to their impact on validity and reliability.

· Maintain a writing portfolio/collection of writing over time, on-demand writing assessment and multiple-choice assessment for both assessment and accountability purposes. 

· Retain a writing portfolio for both assessment and accountability, if improvements are implemented.

· Account for writing at more grade levels to decrease the perception that writing is only important in the assessed years and increase writing instruction to students in all grades by alternating the years for the on-demand writing assessment and the collection of writing/portfolios This will spread writing across grade levels, increase accountability for writing at additional grades, provide more diagnostic information, inform instructional practice, provide a sense of longitudinal progress, provide better comparative data of portfolio writing and on-demand writing and support a school wide writing program where children write across genres and across content areas. 

· Expand the performance levels for writing to more consistently align with other content areas and to give credit for student progress within a performance level. Example:  Novice non-performing, novice middle, novice high, apprentice low, apprentice middle, apprentice high, proficient, and distinguished.  This would make writing scores more consistent with other content areas and allow scores to reflect the growth students/schools actually reach.  At present, a student/school actually is likely to improve only 2 levels – to apprentice, then to proficient, since distinguished is not the expected goal for most students.  This will also improve scoring accuracy and the tendency to inflate scores.  

· Broaden the categories for the collection of writing/portfolio entries to increase student choice on purpose, audience and form. Provide more opportunities for analytical, technical, and workplace writing at the high school level and possibly as a choice at the middle school level. Consider including entries that are connected to student interest and a student’s Individual Graduation Plan. 

· Assess the conventions of writing (i.e., sentence structure, language use-word choice and grammar and correctness-spelling, punctuation, capitalization and documentation of ideas and sources) in a visible manner as part of the test.  

· Include students responding to text as part of the on-demand writing component and broaden the categories for the prompts to better align with the collection of writing/portfolio categories, allow for more student choice and to provide more variety in purpose, audience and form.  Consider a choice such as those on the SAT/ACT at the high school level.

· Maintain the current overall weight for writing but consider decreasing the weight of portfolios and increasing the weight of on-demand writing.  Weighting should be consistent with the vision for a school wide writing program and the focus for instruction.

· Move on-demand writing out of the assessment window or place it at the beginning of the assessment window.

· Create new performance standards to align with the new design of the writing assessment.

· Continue to explore a combination of regional scoring and school-based scoring by Kentucky teachers.

· Explore models for both holistic scoring and analytical scoring for discussion at the December KBE meeting.  

· Further explore the possibility of a literacy assessment on-demand assessment that combines reading and writing possibly at the 12th grade level. 

· Consider models that provide teachers and students with instructional feedback and diagnostic information.

· Expand the audit process to include instructional implications and consequences for teachers.

· Maintain a working folder in primary with pieces analyzed and assessed at the classroom level for instructional purposes and student accountability.  Continue the required working folder across the grade levels.

· Strengthen the Code of Ethics to target inappropriate practices.

· Develop a comprehensive and systemic approach for professional development for teachers and instructional leaders.  Focus on writing instructional partnerships. 

At the November KBE meeting, the Board requested that staff bring forth specific recommendations for the design of the writing assessment at the December 8-9, 2004 meeting.  

Information regarding the Board’s discussions will be presented at the December 14 P-16 Council meeting and input from members will be sought.    

C.  Mathematics Core Content Review meeting  - The KDE has engaged in several conversations about the steps that need to occur as the new assessment Request for Proposals (RFP) is released.  A critical foundation of this assessment work concerns review and revision of the current content and student performance standards.  The KBE asked KDE, with guidance from the National Technical Panel on Assessment and Accountability (NTAPAA), to put into place a cycle of upgrading all content standards.  Originally, the revisions were to be phased in beginning with the 2005-06 year.  However, due to the timing of the assessment RFP and the emergence of federal No Child Left Behind (NCLB) accountability, it is important that the process be initiated this year.  This process is not one of developing new standards: it is one of updating to ensure alignment with emerging national standards and organization such that the essential knowledge and skills to be learned are clear and apparent.

While all content areas are in line for revision, reading and mathematics have received particular attention over the course of recent months due to the federal NCLB legislative emphasis on these areas and the on-going discussion of the need for better alignment at the secondary level with postsecondary and workplace expectations through such initiatives as the American Diploma Project.  Staff has been working directly with various external content experts concerning the most appropriate way to organize the standards to ensure clarity and alignment.  The work to date has also included input from stakeholders, with additional opportunities for input planned.  One opportunity for field input in the standards revision process recently occurred in the area of mathematics.  

On November 17, 2004, the Kentucky Department of Education hosted a Mathematics Core Content Review meeting from 8:30 a.m.- 4:00 p.m. in the State Board Room, 1st Floor, Capitol Plaza Tower.    The meeting was attended by representatives from elementary, secondary and postsecondary education and included broad representation from other stakeholder groups.  An outside facilitator, Phil Daro, who has extensive experience in the area of mathematics, led the meeting.  The group engaged in discussions around an initial internal review of the mathematics Core Content for Assessment.  

Information regarding areas of agreement reached by the group and proposed direction will be shared at the P-16 meeting and input will be sought from members.      

